The Teacher vs. the Schoolmaster,

blances and differences in sense ghe
nomena, are no less susceptible of cul-
ture, no less deper,~.ent upon it. than
the reflective, waith deal in like
manuer with fought phercmena. The
imagination, by means of which we
mould the materials given by sense
and conmsciousness into new forms
and combinations, needs the hana of
discipline no less than the reasoning
power itself, whose function it is to
evolve the unknown from the known
by processes demanding the kecnest
scrutiny at every step. Even mem-
ory, which, at first thought, seems
especially conditioned upon proper
training for any gcod degree. of
strength, or readiness, and which is
the faculty most and worst caltivated,
is, in reality, no more¢ dependent upon
correct training than is that inner
sehse, which _.ems less a faculty than
a fecling of keen and exquisite de-
light attending the highcst and best
exercise of every faculty, which we
call taste,

I hold, then, that by the inflexible
laws of our being, a process of educa-
tion, of whatever character, or how-
ever gained, is the unvarying condi-
tion of the proper development of
mental or brain power of any kind.
Aund the office and aim of the true
teacher are to assist nature in this
development, to superintend and
stimulate it. e must, as far as in
him lies, see to it that no faculty of
the soul is neglected—that each in its
turnand sphere isvigorouslyexercised,
and so, to the extent of its capacity,
energized, It is not his mission to
fit A’s son for the farm, B's for the
counting house, C's for the bar, and
D's for the pulpit. By attempting
such an impossible variety of achieve-
ments he will but distract his own
attention from its proper object, and
degrade his profession far below its
true, lofty level, while his real work,
that of training the elastic mind of
youth to an independent and energetic
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activity will not have been performed.
Instead of so scattering his forces the
wise teacher's chief aim will be to
keep the mind of each pupil in vig-
orous exercise upon inquiries and
thoughts and rcasonings adapted to
its stage of devclopment. And he
will do i< nnt that the boy may be
prepared to go through the routine of
a gven office, or the girl to attain a
certain social posiion, out because
the law of nature written in the con-
stitution of the mind, indicates and
demands such training. £ s Sir Wil-
liam Hamilton would express 1), men-
tal culture must be regarded not as a
means to an end, but as an end in
itself. And indeced what higher end
can one set before him than that of
traiving the powers of a human soul
to their highest pitch of activity?

Let it not be thought that these
views are those of a visionary or that
I ignore the responsibilities develved
upon the pupil by his relation to the
world of men and things which h
must shortly enter. Preparation for
the hard, matter-offact, every day
life, is indispensable, and the school-
room is the place here this should
be, to a great extent, gained. But
such preparation, so far as the teacher
can successfully impart it, must be
general, not special. And the best
general preparatior. is, I nold, inherent
in the sirengt'y, the flexibility, the pow-
er of concentrated attention, which
are found in the highest degree only
in the mind whose faculties have re-
ceived the fullest and most symizetri-
cal development, Want of time for-
bids illustration. I merely suggest
for your own thought the direction in
which the answer to the ever ready
objection is to be found.

Nor, notwithstanding the number
and variety of the so-called faculties,
is the work of training the whole so
difficult as might be supposed. The
variety of exercise afforded in every
school of standing is tolerably suffi-



