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grammàr grades should begrin to cail the attention of chul
d 'reii to the most prominent facts of social and civie lufe." *

It wiIl bc noticed that the social interest begrins with the
dawn of adolescence.

Amongy the many interestingr resuits of Prof. Barnes'
studies are differences betweeii boys and girls in their in-
terests anid ways of regarding things.

In criticismi of Prof. Barnes' conclusions, we are struck
with their a priori character. le studies the uinforied
child mind and seems to conclude that because certain
ideas are not there, they are therefore not approj)riate to, hîs
age. Are we to follow the child, it may be asked, or are
wve to lead him ? If a child has flot certain moral ideas,
are we not to impress themn upon him ? The objection is,
I believe, more seemning thaii real. Prof. Barnes is only
tryincg to extend g principle upon which we all work as flir
as w'e are able. We recognize the imnportance of approach-
ingr the child througrh his interests. We do not expect a
littie child to be interested, iii the theory of governient, or
a heahthy boy of fourteen to appreciate the character of
.Hamiet. And yet, in our ignorance, we gro on battling,
agrainst nature, with the resuit that we often arouse aiita-
goii towards school and distaste for study, while the re-
suit of inappropriate moral instruction may be even more
disastrous. There are ideas appropriate to, every period of
growth, and if we caui discover what those ideas are, we
will be followingr the hune of least resistance in guidingour-
selves by them. If teaching consists iiot ii "getting it
into " the child, but i co-operatilgr -%ith him, in seif-educa-
tion, then we niust follow nature's Jead. At the same time
it mnust flot be forgrotten that child stndy is but a mneans to
an end and not an end in itselt. It grives us knowledge of
the material with which we have to, work that we may the
better shape it to desired ends; it does Pot teach us what
those ends are. Child stndy will do littie for the teacher
-who is not guided by an. educational ideal.

Summning up the scientific resuits of chuld study, we find
three well marked periods in the child's life, each with its
own phenomena and laws. These periods are (1) fromn
birth to the seventh year, (2) from. the seventh year to the
timle of puberty, and (3) the period of adolescence. These
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