Notes for Teackers.

to appear. So it would seem to us.
With all the facts we have men-
tioned Christ was familiar. How He
was affected by them we do not
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know. We know that such was Gali-
lee, and that in one-of its most beau-
tiful towns Jesus had His home.—
Sunday School Times.

NOTES FOR TEACHERS.

Our readers will remember the
hearty commendation with which we
printed a portion of the judge's de-
cision in the Taunton whipping case.
We have since received some addi-
tional facts from the superintendent
of schools in that city, which show
more conclusively than before even,
the righteousness of the teacher’s
cause, for the boy was punished for
idleness and insubordination in re-
fusing, after repeated warnings, to
attempt to learn his lesson, and after
full inquiry into the case on the part
of the principal, Mr. Burt. We learn,
moreover, that in the interval between
the unfortunate sentimental decision
of the district judge and its reversal
in the superior court, trouble in
school discipline was brewing rapidly,
which has been checked at once by
the later judicial action.

THaaT stupid boy needs rather
more intelligent attention at the
hands of the school teacher. He
may be veritably stupid—there are a
good many such, boys in whom the
physical greatly overrides the intel-
lectual ; but then, he may be simply
an exceptional child. The work and
ways of the school room are planned
to meet the needs of the many, and
they fail of reaching him because his
needs are different. There are
enough instances of distinguished

men who were accounted dullards at °

school to warn us against hasty con-
clusions. Isaac Newton kept his
place at the foot of his class ; Words-
worth was a failure as a student, and
it would not be difficult to swell to

large dimensions the list of distin-
guished literary men who were ac-
counted far from brilliant at school ;
Francis Galton writes, “I am sur-
prised at the mediocre degrees which
the leading scientific men who were
at the Universities have usually taken,
always excepting the mathematicians.
Being original, they are paturally less
receptive ; they prefer to fix of their
own accord on certain subjects, and
seem averse to learn what is put
before them as a task.” Nowitisa
puerile fallacy to argue from this the
uselessness of the schools, and over-
look the fact that probably much
longer lists might easily be prepared
of distinguished men in various walks
of life who were also noteworthy for
their success at school. The pro-
per lesson to be drawan from such
cases is not hastily to infer dulnessor
laziness because a boy does not draw
well in the school traces. Try him
somewhere else. Find out if there
be not something he is interested in,
something he knows and llkes to
work at. Put him at this. Let him
feél the satisfaction of knowing that
he is worth ~something, that his
favourite lines of effort are worthy,
and he will be transformed by the
discovery. He may develop from
this line into many others, but at
least he will be started and cease to
believe himself to be, what he in
reality is not, that stupid boy. Dis-
crimination, then, is needed in deal-
ing with dull boys, insight, ingenuity
to find out what there is in them;
and for this a teacher must be willing
to depart from the routine work of’



