
French in t/he Class-Room.

diflicult, but none the less indispens-
able, to make such an ancient idiom
as Greck or Latin alive to the stu-
dent as far as possible in the saie
way and to the saie extent as niay
be donc with, say, French and Ger-
man. The teacher of any sort of
language must soon realize in his ex-

perience how dull and unprofitable
is all that falls short of Prof. Good-
win's ideal.

The average pupil will succeed in
divorcing to a dcgrec which is almost
incredible the langunge proper from
the elements of it which he is itudy-
ing in his grammar and delectus.
Confront the pupil reared on a diet
of formal grammar and translation
with some simple expression like,
l Vidisinze /ibrum meum ?" or ".4vez-

VOus vu mon livre?" even after he is
sound on aci word as to theory,
even after ie has translated dozens
of similar expressions into English,
and you may be not a little taken
aback at the blank look which will
overspread his features. Yet to be
able to understand such expressions,
and to be able to use thern to express
thought is really to know the language
to that extent. I t is not denied that
a great deal of what the natural scien-
tists call " dead work " must be donc,
hard and uninteresting in its way. I
do not advocate the teaching of lan-
guage in schools by any unconscious
or parrot-like method ; principles
must be mastered, and details of in-
flection and gramniar must be com-
mitted to memory, but that is only
part of the work.

It is neither a new nor a brilliant
observation that any literary study of
a language which aims at less than
expressing the thought of the stu-
dent in it, or which achieves less
than an ability to do so proportionate
to the effort expended, is study mis-
directed just in so much as these ob-
jects are not attained. It migit be
objected that such a systein would

Icave out of account a study of the
mastcrpiecces of literature. By no
incans. It includes them, insisting
only on the fact that to conprehend
and appreciate thein fully the reader
must first knov a great deal of the
language. You cannot appreciatc
Shakespeare without first knowing
English, nor can you appreciate Mo-
lière without knowing French. Both
these authors may be made a micans
of inculcating Er.glish and French,
but this is a subordnate use. If you
are to cnjoy their literature as such,
you must first have thought acd utter-
cd and hcard a great deal of English
and of French.

The object of this paper is, how-
ever, not a full discussion of the gene-
ral principle, but rather to suggest
in a brief manner, and without any
attempt at an exhaustive treatment,
the place and value of some of the
various class-room exercises as con-
tributing to the definite aim of acquir-
ing French as a language, and not as
an exercise in analysis or a nieans of
deciphering into English the thoughts
of French literature.

There is no doubt that the pros-
pects of success of many a promising
nupil have been blighted by the
method of arrangement of the ordi-
nary French grammar, and by the
conscientious belief of the teacher
that it is a matter of duty to go
through with it straight from cover to
cover. When a year has been passed
in the minute details of article, noun
and adjective, and *the pupil finally
arrives at the verb, without which he
cannot express cônsecutive thought,
his ardour is apt to be sornewhat cooled.
This is wrong. The verb is of great
difficulty in any language, but it is
of corresponding importance. It is,
so to speak, the boue and sinew of
the language, its framework and
strength. With the verb and pro-
noun mastered, the other parts of the
sentence will fall into line very much
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