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Nule for the teacher.—This lesson is designed to show how read-
ing, spelling, composition, grammar, and study lessoris can bo con-
contrated intvoone subject, une study preparing the others. The
language lessons of the Third Reader class should be, on the whole,
the snme.  But word-analysis should be added. In tho class of the
Fourth Reader the study of synonyms, the forms of composition,
and the properties of style shouuld be added ; in the Fifth Reader
class, biographical notes of the authors should prepare for the study
of English Literature. Geographical, scientific, and literary notes
should accumpany the lessun whenever necessary tu a completo un
derstanding of the lesson.—C. Farx, in N. C. Journal of Education,

ENGLISH SPELLING.

Sooner or later the movement in favor of reforming our English
Spelling is sure to find a certain amount of support amongst the
teachers, aad as one sign of the approach of the coming agitation
it is interesting to note that some cducational journals in the
United States are giving up to it a portion of their space. At the
recent Social Seience Congress held at Saratoga, the Rev. H. L.
Wayland of Philadelphia indulged in some very strong language
on the subject, Amongst other things he said :

“Tf it were proposed to introduce such a system. we should cry out
in amazed, indignant horror : nothing mekes it tolerable for an instant.
save the fact that we were born into it, and that we had become wonted
to all these atrocities before we had suffic.ent power of reason to under-
stand how monstrous they are. Consider the harm to the child’s mind,
to his reasoning powers. We say to him: ¢ Here is this letter ; it has
this sound, this force.” But he then finds it is purelv a matter of chance
whether it has this sound, or something entircly different. * * Itis
becanse the child’s moral nature has great staying powers that it is not
wholly perverted. We say: ‘Final e, when silent, makes the vowel of
the svllable long.’ So the child says, ¢b-a-d-e. bade,’ and we say, ‘no;
that is bad.' The child rays ¢ defimte.’ and we say. ‘Oh no: that ix
definit.” Silent ¢ is a lie. Truth may lie at the bottom of a well; bt
it certainly does not lic in the primer.”

The word *i-g-h-t, Mr. Wayland says, ‘“‘is a fraud ; out of the

five letters composing it only one has the sound that properly be-
longs to it.” The American Journal of Education quotes, in a

recent issue, the following passage from ¢ The Caxtons,” by the
late Lord Lytton :

< A more Iving, round-ahont. nuzzle-headed delusion than that by
which we coufuund the clear intellect of truth in our spelling, was never
concacted by the father of falschond. How cpn o svatem of education
flourish that begins by so monstrovs a falschood, which the sense of
hearing suffices to contradict?” >

A comparison of such opmions with those expressad by Professor
Meiklejdhn, in his ** Problem of Teaching to Read,” and with the
views of Professor Max Muller and other eminent philologists will
serve to show that the defects of our English alphabet and the
anomahes of our English spelling continue their existence 1n the
face of a strong and growing desire to remove them. The question
how far teachers should fall in with any movement in this direction
is animportaut one. No such movement can ever become a com-
plete success without their aid, and sooner or later they will find
themselves compelled to take up some attitude in the discussion-
Thuse of conservative tendencies of mind will be the last to recog.
nize the expedicncy of doing anything to sumphiy our spelling,
while the more enthusiastic members of the profession wall render
the so-called spelling reformers cordial assistance.  In view of the
coming agitation 1t 15 worth while to at least inquire what the
reformers propose to accomplish.

Thoy may bo arranged in three classes. The first comprises those
whou sech w currect such anvmalies as may be corrected without any
chiange of alphabet.  They aduut that such a measure of reform
would nut be thorvugh, but they contend that 1t has the mert of
beitg fensmble.  Words sinularly pronvunced should, 1n their views

admit of it. Someo would carry this reform much furthor than
others are willing to do, but in principle and mothod they aro at
one. To thiy class belonged Dr. Webster who, however, was ahead
of his time ag an orthographieal purist.

The sccond class of spelling reformers embraces those who wish
to rotain our present alphabet and add to it now characters cnough
to make it perfect. It 18 evident that these have undertaken a
much heavier contract than therr fellow-reformers of the first-class.
Tho introduction of now letters to the nunber of from fifteen to
twonty causes the cununonest words to take on a fureign look,
which must prove an obstacle in the way of the advocates of this
method.

The third class includes those who seck to dispense altogether
with the present defective alphaboet, and substitute a new one
which would combine the quality of simplicity of form with that
of constancy in the use of the letters. They argue that if we are
to go at all beyond the scheme of reform possible within the limits
of our present alphabet, it is unwise to stop short of such a com-
pleto measure as would be impossible without a totally new set of
marks to represent spoken sounds. They allege that the confusion
caused by these new marks would be no greater than that caused
by necessary additions to vur present alphabet, and they contend
that the new marks might be made very much more simple in form
than those which have come down to us from sources some of which
are now of great antiquity. ‘Such a new alphabet is employed by
all shorthand writers, whether they write from sound, as in Phono-
graphy, or use arbitrary symbnls, as in the system called * taki-
graphy.”

This whole subject is commendea to the earnest attention of
teachers. Whether they approve of any attempt at reforming
English Spelling or not they will derive great benefit, even in
teaching the written language as it is, from a thorough course n
the phonetics of English and the history of the alphabet.

CHATS WITH BEGINNERS.

Assuming, my young friends, that, with a true appreciation of
the responsibnlity of your chosen profession, you have given your-
self professional tramng therefor, let us chat together of some
httle matters that do not hold a definte place in the curriculum
of the best normal school.

You have completed the prescribed course uf study for teaching,
and armed with note-buuhs and methuds, accept your first school
with a strung determination tu win a name and pusition among guod
teachers.  You beliove that the teacher wiclds & powuerful influence
over her pupds, and with glisteming ¢yes and throbbing hearts have
listened to glowing descriptivus of what the true teacher may ac-
complish fur a human soul.  In the sulitude of the great congrega-
tion, in the depths of your vwn heart, you have regstered the vow,
1, tuo, will be such a teacher!” The dreaded exammnation 1s
waived in deference tv your blue-ribbuned diploma, or, with cour-
ageous heart and sound huowledge, you have met and answered the
questions of the town comuittee.  Perhaps you have left home for
the first time, and already realize what otherwise you will soun
learn, that you are no lunger ** child” but ** woman”™ forevermnore.
You will leave your new buarding-place fur your schoul rovm, morn-
ing after murning, fur wechs to cume. Pause & mument before
you place the pretty hat upon your head.

* The teacher should be hersell what she wishes her pupds to be-
Is tho Lair sv neat, su givssy aud shining that, though
Gud has nut given you beauty of face, yet you are a * vision fair to
see?” Are the teeth su clean and shinng, that, uy-and-by when

cume.”

be simlarly splled, sv far as vur present defecuve alphabet willyou explain to your pupils the pleasure of Jovking at the mouth of



