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with lessons, and ho makes it a mattor of principle not to be guilty
of them. He will not take means to rob his mind of good for the
sakoof grattying unseasonable inclinations to seck his own pleasure.

3. The model scholar is always obedient. He willingly and
cheerfully complies with all the requisitions of his teacher. He
ever strives 10 aaticipate his wishes, and show himself worthy of his
love and confidence. Ho does not do so merely because disobedience
will be punished, but beeause it is right—Dbecause it is for the good
of the school—Dbecause it is necessary to his own happiness. Here
also he acts from principle and will not swerve from the straight
path it marks owt,

4. The model scholar is a lover of good order. Ho does not
love a noisy school-room. He will not himself be guilty knowingly
of disorder, but always aud every where by word and look discount-
enances it. Ho knows that quietness is essential to complete suc-
cess in study and the exercises ot recitation 3 and cooperates with
his teacherat all times in order to secure it.  He carefully roftains
from making unnecessary noise in shutting doors, in walkiug across
the school-room, m moving lus feet when in his seat, in handling
books, paper aud pencils, 1n using the hps in study. He scrupu-
lously abstams from wlispering and all Linds of communication.
He does 1t conscientiously, knowing that all these things are wrong,
wasmuch as they tead duectly to defeat the very end lor which he
goes to school.

5. The model scholur is always diligent. He never forgets
tne object he proposes to accomplish, namely, the unfolding and
disciphning oPthe mental powers, and storing up of useful knowledge.
He has a warthy end in view and a noble ambition to attain it. He
wishes to fit himself 10 make his mark in the world and show him-
self & true man among men, and he is determined to lose no golilen
opportumty for securing such a resull. This stimulates him to be ever
studious and attentive tothe work given him to do. He has no time
nor disposition to look arounud him to see what others are about, to
attract their attention, or heed the various temptations thoy may
throw 1n his way. He feels he is at work for himself and will let
nothung hinder his success.

6. The model scholar aliwuys does his work well. His motto
is,—Whatever 1s worth doing at all, 13 worth doing well. This
leads him to be thorough in the preparation of his lessons. It
is @ source of grief to um to go to his recitation poorly prepaved. He
never will do it unless citcumstances he cannot control, compel him.
He is not satisfied with sarface work. His earnest desire is, so
fully to understand the truth taught in his dai’y lessons, that it shall
become permanently his own—aun essential part of his own mind.
This makes him wiolly alive and attentive in the class to all the
questionings, illustrations aud suggestions of his teacher, that he may
catch every new idea, and add u to his mental store

7. The model scholar is alicays honest in his work. He is ho-
unest with himself and with bis teacher. He does not wish to wear
the name of doing well unless he actually does well. Yet he desires
to do well, and wishes others to give hira credit for it—but not
at _he price of deception. If by cuance he has a poor lesson he has
too much honor to attempt to pateh 1t up and palm it off for a good
one by slyly glancing at his book and reading it. He will let merit
alone decide whether ne stand or fall.

Thus, my Young friends, 1 have tricd 1o tell you bnefly what I
congider the prominent characteristics of a model scholar. Now,
what do you think about 1t? I all this true, or not? If you saw
one evidently pnesessing all these charucteristics, would you not
fee) contident in as<eitrng that such an one was a model scholar?
Let all that thiuk «o raisc their hands. Yes, just as 1 thought, every
hand is up ! It is so. [ thunk no one will dispute 1. Well now,
[ have m\ﬁy to say, f every scholar in every school in the Land
should come up to this standard, as far as scholars are con-
cemed every school certainly would be a model school. Have
you, every one of you, reached this standard? are {ou striving
daily 10 reach it? = Thanking you now for your kind atten-
tion, and expressing the hope that you all may be stimulated
to become such already, and thus make your schools all that
teachers. parents and friends could wish, I shall bid you each « good
night,”’ feeling confident that if one is led to make new resolutions,
and put forth nore eamest and petsevering efforts in the future, in
consequence of this friendly evening gathering, our time has not
been wholly spent in vain. N.F.C.

(N. Hampshire Journal of Education.)
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Construction and T'ransposilion.

The Latin and Greek languages resemble, in one respect, the
Cyclopean Giant of thetr poets—they have but one eye to guide m
their sentential construction and analysis. But, happily, ﬁ\ey are
nof, in another respect, like that

“ Yorrid monster, huge aud stout,
[\\'l‘o] {ad but one oye, and that was put oud.”

Their one eye is still sound and clear ; that eye is verbal form.

Many of the modern languages, however, and especially our own,
like the ¢ human fuce diviue,? have {wo eyes 3 and these two e)es
of the Enghish langnage are verbal form and position. But here
again 13 a peculianty, that both these eyes aro rarely used at the
same tune. T drop the figure 3 verbal form, whero it exists, 1« of
itself a sufficient guide, both in the construction and in the analysis
of a sentenceo ; but, where 1t is not, then the position of the words,
in analysis, is the only remaining guide to the discovery of the
office of the szveral words, and the consequent thought expressed.
And, vice versa, in synthesis, the kuowledge of the thought to be
expressed, and of the consequent office of the several wonTs! is the
composer’s only guide to such a construction or relative position of
each as will record the precise thought intended.

For the sake of illustration, let us first proceed s?‘mheucally, and
form a sentence of the ve.b and the pronomunal elements Aiim and
they. Here thero can be no need of hesitauon; for whether we
say, They tnstruct him, ot Him they instruct, or Him instruct
they, or Instruct they him,—~the forns of the pronouns they and
Rime necessarily determine the oflice of the former to be that of
subject, and of the latter that of object, whatever may be their
position in the sentence. The only query is, whether, m the last
example, the sentence is designed to be declarative or ntefrogative
— which ambiguity alonc venders the interrogauon-mark ever
essmtial.
(Michigan Journal of Education.)

(7o be continued.)

VARIETY.

The sun, rain, wind, and dew, each in s tum, refreshes and
sustains the vegetable world, proving that variety is neccessary to
the healthy growth of every tree, shrub, and tiny plant in natre’s
leafy kingdom 3 nor does this essential part of vegetauve hifec lose
its signification when applied to man’s wants, either mental or
physical ; it enters in aud forms a part of his existence, giviug to
the body strength and vigor, and to the sout it brings new life and
beaunty. Mark the wearied air of that lttle child as 1t tosses to and
fro with careless indifference the toy that only jesterday sent the
blood coursing through its veins with delight. The gilded bauble
has really lost none of its beauty, but the charm of,?novelly has
worn off, and the embryo man is quite ready for something new 1o
fix his attention upon. Years pass by and we see cluldhood givingr

lace to youth, and minature ]pleasures luid aside for growing real-
ities, yet here again we, note the love of change. Let usapproach
that 14d as ke sits behind the desk in school, apparently deeply
absorbed in study ; his countenance is beaming with ammation,
and his eye passes tapidly over each page as though he would
drink in the whole at a glance; tread softly and look over his
shoulder. What do you see that causes you to frown? ¢ Robinson
Crusoe’’ inside the < Algebra.> Well, as his teacher its your duty
to punish 'the indulgence of a desite for change at such a time and
place, but remember he cnly acted aocqrdm%' 1o nature, for tired of
study, hesturned to the « Good Man Friday> for variety, as natur-
ally as he would have grasped the dessent after a dinner of heany
food. Love of variety is not confined to the younger portions of
society, by any means, it may be seen in every grade or circle, and
its gratification often leads to the relinqnishment of principle and
honor. How necessary, then, that parents, teachers, and all who
have the guidance of the youthful mind, should understand the
desires anf meet the wants of those glaped under tHeir charge,
before they wander off in by-paths for change, which wiil bring de-
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