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sessor chooses, and often gives no sign of anything more than automatic 
existence. What is true of individuals is to a certain extent true of 
nations. A nation ought not to be less noble in reason, less infinite in 
faculty, less god-like in apprehension than

of the system of education pursued in our Common Schools as being ill- 
calculated to prepare boys for the struggle to make a living, as well as 

man . . . , . , for other reasons’ t0 which we shall refer presently. Now although we
.hough he may win the long jump with two-and-twenty fee, on]^S 7.“ 7, “ " by "° mea"s ,he »°la °bi<*> ««ft
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a civilized^ country0 be 'wiV^ ^aluclcsz bo°ks > valuable books should, in j fess that the grounds of complaint have been very vaguely and con­
form f ry' ‘ in .he reach of every one, printed in excellent fuseilly stated. Gathering together the different parts which bear on this
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table confessedly hül t circumstances would put on his of instruction employed does not afford sufficient opportunities for exer-
' y d ne’ or had meat without being ashamed, so he need cising the reasoning faculties. The remedy suggested is to teach the 
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be taught with advantage, but the projjosal to try and impart a knowl­
edge of these subjects at the early stage proposed in X’s letter, is i 
evidently unwise to need any discussion. As to committing to memory 
masses of dry facts, it is one of the necessities of education, and all that 
can be done in the matter is to present these facts in as palatable a 
form as possible. Education from one point of view may be considered 
as consisting of two stages, the one being the period during which we 
attain so a knowledge of elementary facts, and the other in which 
our faculties in more or less original work. The ordinary school period 
seems to lie well within the former of these stages. As the writer says 
to all intents and purposes the real education of the pupils does 
begin until they have left school, but then this after education is built 
upon the foundation laid in the common school, and its 
very large extent depends upon the character of this foundation. Of 
course even in the schools there is a certain amount of what we have de- 
cribed as original work, and we quite agree that every opportunity of 
cising their reasoning faculities ought to be given to the pupils, but we 
must not expect too much at this early stage.

Of all the subjects which it is within our province to discuss, education is 
undoubtedly the one of most importance to all classes in the community, 
and it is therefore the one in which we feel the greates: interest, and con- 
cerning which we are mq^t often led to speak. The exact relation of 
education to material advancement would form a subject of no small in. 
terest in itself, but it is not upon this feature of the question that we at 
present wish to dwell. We shall content ourselves with laying down the 
indisputable fact that in any country the general advancement will take 
place in direct proportion to the education of the people, other factors being 
supposed equal. It follows logically that the proper policy to be adopted 
by any community is to find and carry out the best plan for |>opular educa­
tion. In carrying out the details of any system of popular education, one 
of the problems which at once present themselves is to decide what 
branches of instruction are to be selected as the fittest to be taught in the 
public schools. The shortness of the time which can be spent at school 
makes this determination of the relative value of knowledges necessary, 
to use Bacon’s expression. The standard by which this determination is 
to be made is undoubtedly that of usefulness. So that those subjects ought 
to be taught in the ordinary schools which «are likely to be of the greatest 
service to the majority in after-life. Up to a certain point not much diffi­
culty is found in distinguishing what these subjects are : and it is quite 
unnecessary for us to enter into any enumeration. Beyond this point, 
however, opinions begin to diverge, and they continue to diverge more rapidly 
as it becomes more difficult to apply the standard. Now it seems to us 
that in the case of public schools, since they are maintained by the 
munity for the good of the community, the object to be kept in view 
is the general benefit, that is the benefit of the community as a whole.
It is only on these grounds that the community as a whole has any 
right to meddle with the education of its members. ,We, of course, recog­
nize that the character of the community will depend upon the condition 
of the majority of the individuals that comj)ose it, but this does not alter 
the way in which we must look at the question. We are led to speak 
on this subject by a letter wj^ch ap|>eared in

success to a

But the letter to which we refer contains a second and distinct charge, 
which opens up a subject into the discussion of which we have considerable 
diffidence in entering. It is the old complaint against the purely secular 
education of our public schools. On this subject our views differ entirely 
from those expressed in the letter. Neither in the interests of religion itself, 
nor for the carrying out of the primary object of public schools, do we think 4 
that religious instruction should be given. Experience fully corroborates 
what might easily be foreseen, that the religious instruction which could be 
given in public schools tends very much to produce irrefigiousness, and a 
total want of that reverence without which religion is impossible.

We are obliged to our Morrin College friends for their communication. 
The matter to which they refer does not deserve any notice from us, and 
on the letter to which they direct our attention, the old line from Horace— 
Vit consi/i exfers mole ruit su»—is an apt commentary.last issue, complaining


