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the Yemmnn  As the debiar who bad boen forz*ven most loved l sin, and of adding to the aystematio oge of objecte and printsin

wo!, ¢n thiv wamen 1eved muh beessre sho had L en forgiven
much. Ono ofher care, and that mainly for the purposo of
showing how, by this mode of teaching, the Great Teachor en-
lists tho intollcetnal powers, nay, insinta on their legitimato exe
omiso  Thocaso to which we refer i» the mision of John's iwo
disciples 1o Christ, for the purpose of finding out whethor ho
wero the Meuinh,  Theso twe disciples, being jntreduced, aske
o, ** Att thou ho that should come, or do wo look for another?
Joxus answered and aaid unto them, Go snd show John again
thowo things swhich yo do hiear and aco © The bl'nd rocoive their
sight, and the lame walk, the lepers are cleansed, and the deaf
hear, the dead aro raised up, and the poor have the gorpel
proached unto them.  And blessed is he, whosoorer aball not
Yo offonded in mo,”  Aa if o had aaid, * Go home amd tol)
your master what things you have scen j then, taking up the
Reriptures in your posecasion, compare tho predictions relative
to tho Messinh with what you have acen and dmw your own
conclusions,”  But why ncal wo multiply these casos, 28 illus
trativo of the Saviour’s modo of teaching, tho wholo Evaugeli-

cal Record is but one unbroken continuntion of such cases, ti- i

sing, ono abovo tho other, in beauteous mimplicity, and in stve
king appropriatencas to the expericnco and occupations of thoso
Ha addreased. And cculd thero be a atronger posibla corrobors.
tion of the soundnesa of our view? Who knows tho Islent
eprings of human action better than He who fashioned the hu-
wan heart ?  And, surcly, when we find Him who apake asne-
ver man spake, * who needed not thut any should testify of man,
for 1o know what wan in man"—swhen wo find Him uniformly
cnploying this modo of teaching, conveying spiritual truth, mo-
ral procepts through thoso natural objects or visiblo things with
which his anditors were perfectly familiaz, wo aro surcly war-
ranted to concludo that thises tho best, the rurest way of at
onca enlightening tho understanding 2nd of enlarging tho heart ;
and to mako Him tho wodel and tho patiern of our imitation
in this as in cvery other respeet.  Aud what is tha real pro.
vinco of tho sabbath.school and weck-day teacher in reference
to tho emblems and parabolio illustrations of Seripture? It is
to hold up the picture to tho mind’s aye of their acholarsand to
allow them to deduce the lesson or truth intendal,—to present
such a picterial delineation of the as that they ehall bo ablo
themeelves to infer the so.  But this example should influcnco
and direct the cducators of the young, not only in religious and
moral, but in sccular, or literary and soicntifio subjects, In-
decd, the principle is overy whit as applicable and as forcible
to tho Iatter aa it is to the former clasa of subjcets; and, not to
reduco it to practice here, is not unly perversely to hold on 1n
the old heaten track, but 1t is in broad daylight to denule our
sclves of tho only instrumentality by which wo can eecuro the
nctual exercise of the minds of the young, and by which aloue
their thinking and reflecting faculties con bo druwn out, dove-
loped and strengthened.  But this principle Aas been reduced
to practice.  Peatalomi, the great Swiss educationist, was the
fimt who fuirly and vigorously and perseveringly worked it out,
and imparted systom and farm to it in popular education.  But
this principle, in a¥ his plane and metheds, wautcd its onty so-
1id basis—tho Mitle, ond, aull more, his objecnive aystem was
defoctive in that it mercly furnisbed a pictoriul representation
of tho external phenomena or outward habits of the thing signi.
fied. It was reserved to David Stow, a young merchant in the
city of Glasgow, upwards of furty years ago, to bo the honour-
ed instrument of placing this principlo on its only enduring ba.

populaz edueation, the kystamatio pictuning out n wotds of cvery
avstract torm, figurativo wond and figurative phrase, by analo-
gy, and familiar Nuxtrations, grounding all upon the fact that
every word in any languago cither represcnts an object or 8 com-
bination of oljects, and, therefore, may be pictured outand mme
pliGed in words representing such,

0 tnuch for tho theory of the principlo involved. Xow, it
tmay now bo aaked, i it reduced to practice—what is tho pro-
ocas by which, in tho uso of any pictorial iliostration, wo are
actually to exercizo thoe facultics of the ecaclars, we are to trmin
and not merely to teach 7 1v1a tho process of (uestionsand el
lipace, and this process carzied on simultancously with the whole
clase, 'This procoss is thus described by David Stow himsolf:

QUISTIONS,

What qucstioning is, every ovo knows. A queation jsan ex-
atnination ¢ it puts the pupil on tho defenstve—ho i placed on
his trial—ho knotws or?no docs not know what ho is asked. I
hio knowe, ho ought to give a dircot anawer in words which he
understands; or ho mny have merely committed tho words of

the answor 10 metory, and therefore repeats the sounds. Whicke
over way it may be, atill the oy is put on tho dofenrive, in re-
| gard to his memory of ilear or of words.  Questioning is sitn»
i ply developing or leading out. It is training only, when the
children's idean are not merely led out by questioning, but led
on by celipses and questions combined,

For example, n sentence may bo worked vut in the following
| manner, nnd filled up olfiptically by tho pupiie j—
| Iftho moser has beey speaking of the weather, or prospécts
of tha weather, wod says—Tho sky threatens + . . (the pupils
filling in rain ;* tho trainor inay invert the sentenco thus—
it threatens min to-day, from . . . the appearance of the sky.
From this onswer, or wather from filling in tho ellipsis, tho
| children provo that thay knovt tnhy (e tko master, with older

scholare, may cxprass himwelf thus: The et af ek 'LE ..

wndicales the approach of raia—i5s ¢hikl en filling up the el-
lipsis according to their wora advancud sty'eof expression. Be-
foro getting this last answer, however, or the ellipsis filled up,tho
woster, after saymg—Tho arpect of thoaky .. . aud no iw-
medialo nnswer given, may require, as he may choose, for the
sako of expedition, to put the direct question—What doea tho
nspect of tho £ky indieato? Df course, much older echolars will
answer—the approach ef rain.  {lnd they filled in tho cllipsia,
however, without the question, it jsovident thoy would have ex-
hibit}cd moro knowlodge of laguage, and a higher cxerciso of
mind.

1f 1o cross-cxamination takes place, tho master is loft igno-
rant a8 (o whether his scholars really knosr whatis expressed—
60 far they are not of necessity trained.  Under this syetem
thereforo mere questioning is found ineufficient for the full de-
volopment of the intellectual powers.  Théro must uniformly,
bo an analysis, based on simple and familiar diustyations, snd
canducted by questions and ellipses mixed, which must be with.
in tho oxtent of tho kuowledge and cxpericnco of the children
present. [t is high'y inportant and necessary not merely to
put questions and ellipses, but during the progress of a lesson
frequently toinvert tho xentendes, mﬁl thus pulverise the mind
by exercite.

ELLIVSES.

Ellipses on the mode adopted aro to a certain extent another
way of questioning, alzo a helping forward of the ctuldren
the process of investigativn, An cllipsis awakens the nttention,
The old mode of furwing an cllipms, whenever by chanco 1t
happened to he practised, nas absurd. It wasa mero gucss, and
searcely any exercise of mind whatever. Au cllipsis ought nov-
cr to ho a gaess, butan exereiss of idea or thought on the part
of the scholars, and expredsed by them on a point they already
know, or which thoy havebeen at the moment trained to. The
only published example of an cliipsis with which we are ac-

* Tho dota polnt ous the ellipses, which arotobe filled in by the childzen,
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