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edge of a book, a card, slate, or picee
of paper, estimated by the class. Then
measure and have the answers tested.

Draw lines on the hoard of various
lengths and have class estimate their
length, each time correcting or verify-
ing the answers by actual measuring by
vourself or pupils.
~ You will find that your class will de-
light in measuring.

Require children to bring in pieces
of twine, ribbon or paper, a certain
number of inches in length.

The work on foot and yard may be
carried out in a similar manner. Pre-
sent the foot as a whole first, and not
as a collection of inches. The same
may be done with the yard. One thing,
however, may be done as preparation
for the foot and yard lesson. Ask
the class to bring pieces of wood, paper
or ribbon, that will just measure twelve
inches, or that will contain just three
feet or thirty-six inches.
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Then they will see that they ave
learning a simpler name for a length
already known.

Have spaces a yard, and also a foot
and an inch long, marked on your
blackboard, to remain during the year
as reference,

Pint and Quart

The c¢lass will probably recognize the
(uart when first presented. There will
he but little difficulty in teaching that.

Then teach the pint. il it with
water hefore the elass, and then fill
vour quart., It will take but few ex-
periments to have the class see that
two of the pints are required to fill the
well-known quart.

With the lowest grade children, the
practical (uestions must of necessity be
limited to small numbers; but even
then, if the above relations of measures
are well learned and applied the work
to follow will be much easier.

[TOW TO TEACH LANGUAGE
By HELEN V. JORDAN

If our need of language is for the
expression of thought, and thought is
the result of ohservation and refleetion,
ought not language culture to mean
something more than the studv of
winrds? ' '

It ix true that words are as necessayy
to the growth of thought as the hrnsh
or colors to the artist who would give
distinet and visible form to the faucies
whieh flit through his brain: and just
as his ability to realize his conecpiions
is Hmited by his skill with the hrush,
$0 is our power to impress others with
the truths which we see and feel mea-
sured by our mastery of words. Pul
how is this mastery to be attained, of
what is it the result?

Is not diserimination in
words merely an evidenee of elearness
ol perception and fineness of insigni?
IS not overy verbal distinetion an index
of some difference of thought or of feel-
ing? Are not words the produet of
the thought with which they come and

the se of

which calls them forth? s not beauti-
ful and foreible expression dependent
upon one’s power to sec, to compart
to deduce conelusions? Is it not the
result  of delicaey  of sentiment  and
depth of thought?

[f it be, is not the primary purpost
of a language lesson, as well as of any
other, to eall into action the mind of tht
child, to arouse and stimulate his pow”
ers of observation, attention and refle¢s
tion?

Pleasure heing one of the slr()ng(‘st
ineentives to effort, the first thing neees”
sary to earry out this purpose is to give
the child something about which it Wi
care to talk or write, something whiel
will arouse those faculties whose aetio?
must precede expression. 11 there is 19
interest in the subject there will be J"
motive for inquiry, nothing to indu€®
mental aetivity or demand expressiot
If o cehild be given an objeet whieh '
cares fo examine, its curiosity will 1ed!
to elose observation, this will vesult 1!




