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424 THE JOURNAT

OF EDUCATION.

the pauses ought to ocenr beinyg filled up by the rvepetition of the
words one, two, three, four.

Children so taught overlook, in theirdesive to count correctly, the
proper grouping of the words, their proper utterance, and the sense
they convey.

Wty THESE PAUSES Atk NoT viity ssrontant.—These panses are
not, in my estimation, of =0 much importance in securing good
rending 03 i9 generally attributed to them. They appear to be in-
tended to aid a person in collecting and expressing, at first sight,
the meaning the author intends to convey, and ave, as it were, his
nstructions as to how he intends his words to be taken. When,
thercfore, his meaning is fully mmlerstood, they are, to a great ex-
tent, warthlesy, as, in such a case, nature assists in the proper ex-
pression independently of all printed guides, and this to so greatan
extent that it isalmost impossible, ns any one way convinee himself
?f by tryihg, to speak incorreetly what he thouroughly cowmpre-

rends.

If this he trae, those marks are of hut little value to the junior
classes, from their not having yet ncquiredsufficient ficility in vend-
ing 10 ennble them to collect the meaningof the text by themselves,
and whentold the meaning pauses ave, a3 it appears unnecessary—
yet ét is with these very children that the system is chiefly prac-
tised.

READING BY INITATION RENDERS AN SPECIAL ATTEINTION TO TUEM
UNNECESSaRY.~—Pauses are o the advanced children of the same
value that they arc to the tencher bimself; but these are generally
as capable as he of making use of them. I do notthink, therelore,
that this subject should receive any marked attention whatever from
the teacher. If pupils have been taught to read by imitation
and if the master depend solely wpon his own ear to detect whether
they read too fast or too slaw, or stop in the proper places, it will
be unnecessary to put them in mind of the pauses. Such children
will hnve Jearned to be guided by the rhetorieal hut unprinted
pauses, which, after all are the realones, and to whose accuracy and
minuteness the others are but an approach.

STOPPING AT EACI JTLL srox'.-—Tgachtrs skould avoid the crror of
limiting the portion for cack bay's reading 0 wchat is contained be-
s1ceent tweo full stops.

Evies or its corpse.—[t ix true that when there is no fixed Jim-
it, the hoy who reads is found to hurry over the ending wordy <f
the sentence, to begin again before the next boy has time to do o,
and his wlholo anxiety appears to be to get fairly launched into a
new sentence, and so glace himself beyond the risk of interru)p-
tion. e pays scarcely any attention to what he reads, or how he
rends it. The rule that requires themn to stop at each full stop,
certainly remedies these evils, bui its tendency is to destroy hoth
the teaching of the reading and the subject-matter of the lesson;
for reading consists not so much4n repeating accurately one sen-
tence, as in joining several (correctly repeated, of course) yroporly
together—the voice at the beginning of the one bearing;, of neces-
sity, a defined velation to the voice at the ending of the other; and
the truest knowledge of the subject-matter is acquired, not by re-
ceiving isolated facty, such as are contuined in single sentences, but
by ohtaining scveral juined together in nccordance with the natural
connection existing hetween themselves and the subject to which
they belong. -

To understand this, take a lesson upon < The Tree," This will
paturally be arranged under the following leads: the root; the
trunk or body ; the houghs and hiranchies ; thelenves 5 the blossoms 3
and the fruit. And, therefore, to gain the most correct idea of a
tree, the facts mentioned under exch head should enter themind to-

ther. e should read first about the root, then about the body,
ﬁcn about the boughs, and o on, and avoid blending the facts to-
gether which appear under different heads.  Bat, however, as sev-
eral full stops inay occur in the description  of each part, the sys-
tem which would 1imit a buy to enc sentence would most certainly
destroy the unity of each part, and render the comprehensionof the
whole mﬁe and uncertain. The facts would enter the mind de-
void of that systematic arrangement which forms an essential fea-
ture in the ideas we know mast of, and remember longest.

EACH SHOTLD READ TILL THX DESCRIPTION OF EACH PART 15 COM-
reeTE.~—Each boy should, as a general rule, read to where the de-
seription of one part is complete.  \When the deseription is, how-
ever, toa small, several of them may be joined together. I lesscws
which are not deseriptive it may ve lnid down asa general rule, that
each child should read from thirty to forty lines.

MzraNs 70 KEEP THE cLass arTeNTIvE~In conclusion, I may .
mark that all these sng§asﬁons proceed on the understanding that
the class is attentive.  If not attentive, much of their value is lost.
Ta secure atiention, the following means may be ndopted —,

Mpaxs 70 SECVRE A7TENTION.—Da not permit the hays to read
antil told to do x0. Do nnt seleet them consecutively.  They will
thus, from not knowing when they will bo called upon, be kept
continually on the watch. The most careless ought ta be most fre-
quently called upon : and, now and then, a child who has already
read may be required to read again, to prevent the possibility of his
growing carcless, as some ave inclined to do, when they have fin-

. ished their awn portivn. A vigilant eye and an active mannerare

however, the hestmeans.  1f the teacher is active and attentive,
the children will most likely e =0 too; and if they feel that they
cannot idle without being seen, it is almost certain” that they will
not attempt it.

Avoid what iscalled ¢ taking-places? during the reading portion

of tho lesson, It may be mloptc?l, occasionally, in the general
questioning upon the text, but it is never adopted with advantage
when the pupils are merely veading. At best, indeed, it is but u
mechanieal menns for securing that attention which should be the
result of an interest in the lesson, created and sustained by the
master’s own skill and manney.

ABROAD.

-8ax Fraveisco~{ome nith me and take a look at the schools of this
city, We climb the hillside, reach u Jarge, solid, substantial bullding, as
attractive without, as neat within, as School buildings in Eastern Btates.
The rooms are wel finished and furnished, and as tidy as soap and sand
and scrubbing brush can make them, Itisagirle’ school—the Denman—
and Mr. Swett, o son of Hawpshire, formerly fitate Superintendent of
California, it charge, with about cight hundred girls under his care,
Their qyes are as bright, thelr voices as sweet, their cheeks as blooming,
thelr lutellects as keen, as those of the Bast. Transportation to this side
of the Sierra Nevads has diminished none of the iron or oxygen in the
blood of this riging 'generation. San Francisco has the school system of
Boston. Buildings, discipline,. order, precision, advancement ave the
same, We have scen worse schools in Boston, than this, and but few, if
any, better.

A few minutes® walk and we are at the Lincoln school—a huilding
more costly than any school honse in your city~built in flush times, ele-
gant, and, in an architectural point of view, an adornment to the city.
Flowers bloom in the well kept grounds in front of the edifice, and there
stands & finely exccuted statute of President Lincoln, the gift of a public
irited, patriotic citizen, This is a boys' school. The cosmopolitan
character of this community isseen in the schools, The head master of
this school is & Pole ; the teacher of music, an Irishman. English, Irish,
German, Frencl, Italian, and South American children are found in the
classes.  There is no machine in the world like the commeon school system
of the United States for grinding up odds and ends and reducing rags to
common pulp, The order, discipline and thoroughness manifeat in this
schoolds excellent. A visit to these two schools is sufficient to show that
San Francisco is not & whit behind Eastern cities in her common schools,

The city has a Normal School, also & School for the education of teachers,
a High School for haye, ove for girls, one Latin, cight grammar, twenty
four primary, and oune colored school. In 1860, the number of chikiren

in the city under fifteen years of age was 12,116 ; the census of this year
gives 34,720, an increase of about 300 per cent. Twenty thousand of
these arein the schools, being educated at an annual nse of three
hundred and twenty thousand dollavs, The principals of the high
schools hiave a salary of $2,500, gold ; the female assistants in the high
schools receive §1,203, gold. The principals of the grammar schools re-
cciaao $2,100 ; sub-masters $1,500 5 female assistants from $600 to
$1000.

An attempt was made by the Roman Uatholics some time since, T un-
derstand, to obtain appropriations for the schools under their

which was defeated. They have twelve private schools under their con-
tro}, with an attendance of about 3,400 ﬁx’pﬂs including young tmen pre-
paring for the priesthood. DBesides public schools, there ave seventy or
yoore private schools, but the standand of education ia them is far helow
that afforded by the city.—*¢ Carlefon ** in Boston Journal, 1869,

Creveuasp—Praclical Arithmelic—1 saw given, in one of therooms
in the Brownell Street Schoo), what was not only in name but in fact,
lesson in practical Arithmetic. Itwasa leson in avoirdapois weight ;
and the little fellowswere not alone doing sums in veduction in that
weight, but, what may surprise scmeof our teachers were actually weigh-
ing things on the scales, announcing the reaalts in pounds and cunces,
and then reducing these pounds and ounces with the greatest rapidity and
exactuess, lifting and weighing them in their hands at the seme time.—
Any number of bundles of various materials, brought by the pupils, to
be used in the lesson, were lying near by, No real teacher need be told
that the class was full of life and enthusiasm in its work.
Beautiful Sciool-Rooms.—~0ne very pleasing feature of the Cleveland
Schoclsis the fact that there Is not a school-Toom in the city thst is not
adorned with n greater or less number of engravinge. They are pur-
¢chased by volantsry contributions from the pupils, or from the proceeds
of extibitions given by them. In addition to this, I found all the school-
vooms I visited, ornamentsl and | ing plants, some of, these rooms
being very parterres of heanty. ~The value of the influence on the cul-
ture And tastes of the pupils thus brought into dally contact with the
beautiful in natare and axt (10 ssy nothing of the effect upon the tenchors
themselves) can scarcely be aver-estimated. S
Bostox.— Reading—1 visited the Bowdain School, with Mr, Sharland.
The reading in all the rooms I visited was good,—and this, I think, mey
be sxid of the veading in the Boston schools ~but I was espe-
cially pleased with that exercise in the room of Nr: theMaster of
e i i
and precision ; and the i 8 young : ) y
osséesed eloca cxcellences th.v.l;hno se3dom seen 1n other schools
of the highest character. The resding was by
nastics, or exercisesin breathing, that must be of very groat 2
wall a8 elocationary salac.~Fram Report of Superintendent of Schools

in Cincinnali,

Have a cave to xhom you speak, of whowm, of what, and where,
Mrea0p is the hinge of teaching.




