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resting.placo. On thu other hand, try to fill the child's niiiid with
the word itself, anld you fil his soul with disgust.

Thie spoken word lias been learned as a whole. It is more coni-
plex, and therefore mîore difficult to learn than the written word.
Every spoken word is learied as a whole, and wu have no reason to
believe that ti child has the slightest consciousness that the
spokeit word has any eieenntary parts. The attenpt to teach himi
tho elenentzary parts of a spoken word, while ho is learninîg to talk,
would prove disastrous, Why, thon, should not the written word
be loarned as a whole ? Why introduce a niew process, when the
old une hias been so effectual ? lileed, there is no doubt that aniy
attempt to separate the written word into parts, or to combine the
parts of a word into a whole, directly and eflectually hinders the
acts of ..ssociation, and therefore ubstructs the action of the child's
mind in learning ta read. The tendencv of unscientific teaching
has' set steadily and strongly for tho last thirty years toward woful
and uiseless complications mii dotails of instruction. The return to
reail teaching is signalized by a stronîg Ieauiing toward sBimplicity.
The heighat of the art of tcaching, as in ail other lesser arts, is
found in siimplicity. Hold up the object and write the namine. Say
just eiouagli to lcad to the proper mental action and no more. The
fewer words the better. Begin with objects. Select those objects
most interesting tu the child.

Next to objects I shall place sketches upon the blackbeard, donc
in the presence of the child, se they may be associated with the
ianies of thu thiings drawn, aud the sentences that express the re-
lations of the objects. Third, pictures niay be used effectively.
Fourth, conversations of the teacher that will bring the ideas to be
associated with words vividly into thc child's consciousiess. Fifth,
stories iay be told witlh the saine result. How lion sliould objects
be used 1 Until the child will actively associate iew words with
ideas without the presnce of the objects or pictures of the objects
that produced the ideas. No teachier whîo watches the faces of lier
little ones will fail ta note when this tine lias fully cone.

If the principles that I have here given are truc, thon you will
bave a basis cf truth for the discussion of the art of teaching little
childreni to read. This mnethod. to use a popular but net a correct
terni, îmay be called the associative or objective imethod. Learning
the word as a whole, without trying to fix the child's attention upon
its parts before it becones a clear object in the inid, is called the
" word miiethod."

Tie question, ne doubt, will arise in vour minds, if the old ai-
phabet uiethod is entirely laid aside and the phonic method is not
used at the outset for the amialysis of words : How is the form of the
word fixed in the mind Tie answer is a simple oe : The best
way to fix any formi in the mind is to draw it.

(To be conttiitued.)

PRACTICAL EDUCATION.*

There is, perhaps, in ne other profession so nuch room for di-
versity of opinion as in thatof teaching. Nearly cvery teacher lias
his own inethod (if doing his work, and holds that inethlod ta be te c
best. Ncarly cvery educationalist lias soie theory to advance
vhich lie imagines should Lie received without liesitation by all.

And whenî controversies occur, and disputes arise, we generally find
that flic rstult is the same : ach niait et so wrapped up in thle little-
ness of his own egotism that lie caninot entertaii any ideas except
bis own.

It is no wondcer, thon. that in this country we should fiid a dif-
ference of opinion prevailing in regard te eduicational uffairs, and

• A Papcr read before the ianiltoba Teachers Aswciation. August. 1S33, by W. A.
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We arc not surprised when we imeet with those who find fault with
our programme of study, and, in fact, the wholu educatioial sys.
toun. Tiere imay b some things in the systei that, perhaps, aire
not so perfect ais they might he, and we honor those persons who,
by calling attention ta these things, and offering suggestiois in a
proper spirit, are endeavoring to improve the statu of affairs ; but
we have no patience with those crotchety grunblers nlîo find fatflt
becausu they have not had a hand ini framing the programme, or
whn, filled with the imnmensity of their own importance, deliglit to
hear thenselves speak, and who are never satistied unlcss they are
creating disturbance tr discoveriiig errors, acting on the mîaotto that
theoy are "nothing if net critical."

Now, among those who are decrying our school systemn, there in
a class of persons who denand wihat they terni a practical education,
but what might be more prnperly styled a limitcd education. We
believe that theso people sincerely desire to do good by drmwiangat-
teintion to flic style of instruction given in our schools. but catinut
ielp feeling that they take iin extrenely narrow view of the case,
antd iii the desire to be practical lose sight of the great aii of a
public scitoul education.

Man owes duties, not to hinself alone, but ta his fainily, to his
friends, tg society, and to his Gcd; an-d an education that fits him
only ta look out for No. 1, and fails to nake him a more useful
ineaiber in sociely and in the world, is net worthy of the namme of
an education. Practical education should niot iean a business edu.
cation, and if men will twist it to mean such, thon we say away
with your pactical education,, for our object in teaching is to pire-
pare tour boys, tint for oe part of their after lives, but for ail.
Practical education inacludes a training that will nid in the businuess
of after life, but it ncans iuchi more. That discipline, which builds
up cne's inîîd or body, that discipline which makes a man mnake
the mnost of hiniself in eovery way, is what we call practical, and wu
hope the day is far distant when the people of Maiitoba will ba led
into the samie error as sone of those across the border, who think
that wlien their sous are taught how te niake money that are tauglt
all. It is one of the greatest curses of Anerica to-day that its mon
live with the onc object in view of anassinag wealth. Valning not
the comnforts of the fireside, nat takiig advanatage of the opportuni.
ties for self-enjoyment and mental and moral iiprovenent that
society offers, engrossed in the ono idea of becoming ricli, they not
only hîinder the truc progress of the country and establish a wrong
basis upoi whici they build the whole fabrie of society, but couvert
themselves into mîîere machines of labor and snmother out ail the
finer feelings and generous impulses of their nature, acting, not as
beings with minds and seuls, boings with duties te God and duties
to mankind, but as selfisih and nmiserly creatures whio live for their
own gratification.

Cal Englieh society rotten if you will, and denoince aristocracy
if you ple.ise, bit it is a botter system of gradation for society thai
whcre nincy is the basis of classification. And if wro educate our
sons to think that the whole object of life is to niake mancy, how
can we expect this state of affairs te b renediad ?

«I Mina aid norabl on iture's plaa
Are the genuîine tests of a geitemansu."

Tiiei let us educate our children so that wlic they grow up they
shall pay as much attention to the cultivation of. the minuîd, and the
hieavenly graces as they do to pernoîial granîdeuir anad the eiîohnnent
of wealth. Let themi be mien in% the full sense of the word-physi
cally, morally, and intellectually, anud du not cramp themi in mi id,
body, and spirit by having thiem wrap themuselves uip in Iusinmesa,
It seemîs to n that men now-a-days, and especially men in tiis
country, net more to learn the lesson of how to aot honestly than
how to makt mîîoney, and i certainly thingu that if ail our Citizoa


