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stronger lt sin .md they can he
rcad again and again with ni) 511< h
sinkngZ of iiiind or spirits s atten-s
the Trpetitom of school readers."

Manv will consuler it too earlv to
begin this work with pupîls in1 the
second Rcader. but surely wh en pupils
have rompiletedI the Third Reaelr thev
arc able to rad a Contunuojus storV.
They wiil then bcgim;i to make thcir
own sele< tions, seckng the completed
story of the ncwsp;apîer and the book
oitside th C < ho room, findiing
it nticli more interesting than tle
scraps in school readcrs. This is the
critical period ; this is the time of ail
times whcn thcy nced a guiding hand
to icacli them to choose wiselv those
sient masters who will have so much
to do in moulding their lives. hlcir
tastes are now being formed. and
there is no safeguard against a bad
taste equal to the creation of a good
taste. You say that a child, to be
genuinelv polite and courteous, must
< onstantly live in the society of those
who are so ; that the same rule holds
good as to correctness of speech ; is
it not equally nercessary to live
" amongst high thoughts," and to
frequent the company of good books
as well as good men? And if we
could niake for the Fourth and Fifth
Readers the substitution I have sug-
gested, I am satisfied that we could
do far more than we now do, to form
that intellectual taste which is a
young man's best companion and
protection through life. This sub-
stitution is now hopeless since the
new Readers, though certainly in ad-
vance of the old, follow in the main
the same plan and are excellent scrap-
books and not much more. I learn,
too, that from each series a set of
sixteen lessons has been selected,
and we are to have perpetuated that
vicious system which has done so
nuch to destroy good reading in our
Fourth Classes. We must continue
to feed the pupils on scraps and to
create a taste for good literature as

ht wt can. If it is pirofitalic for
Iligh School pupils to) stu;îdyv a rom-
plcte work of soiC author, whv i. it
not Cually so for Plubbe- School
pupils ? Surcly in the wide field nf
literature there is sor e complete
work of an emmnîent aut hor suited to
the age aind attamnients of these

pui)-, surely they wil taker mioe
imtere<.t in tlils work than in the se-
lecteci lessons ; cert'uinlv they cannot
well take less. And thse teaclcr's

oppocrtunities for dong what the studv
of literature is intcndcd to do, would
be vastly inrecased. Are not the fol-
lowing remarks of Prof. Voung, in
lis report of i86X, as applicabie to
th<. Publbc Schools of to-day as thev
w -re to the Grammînar Schools of that
date, substituting for the Iatin ex-
amples, tc catch questions in Mathe-
matics and Grammar of the prcsent ?
" The quickeuing contact with truth
and beauty, into which the pupils
wouild have their minds brought in
studving the works of good English
authors, is a circumstance of un-
speakable importance. Suppose that
an ingenious girl were to read even a
single poen like Milton's ' L'Al-
legro,' under the direction of a
teacher competent to guide lier to a
thorough appreciation of such a
work, and that the poet's general
conception, and the wonderfully felic-
itous musical details in which it is
developed, were to enter into her
imagination, so that the whole should
live there, and become in ber ex-
perience 'a joy forever,' can it be
doubted that this would be worth ail
the Latin, ten times over, which most
girls learn in our Grammar Schools?
Why should children not have their
intellectual natures nourished and
enriched through faniliarity with ex-
quisite thoughts and images, instead
of being starved on lessons about
trifling or comnonplace matters ?
When ail human passions and affec-
tions, as delineated by writers who
have remained faithful to nature
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