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What Becomes of Teachers?

In this country the average time spent by teachers in their
cmployment is very short. In other professions thin time is
usually the entire poriod of life between carly manhood and old
age. It is scldom that a physicinn, lawyer or minister, abandons
bis profession till death or old ago intervenes. Thixs fuct is
obscrvable in most human employments. A man becowcn a
mechanic or a tradesiman, with the cxpectation of spending the
ﬁrcm,er part of his life in his chosen occapation.  In teaching,

owever, the case is strikingly difierent. A very large propor-
tion of those who are now in the schools of our State will, within
a short time, be found in other employments.  Comparatively
few, evea of those who are known ns pr-fessional tenchers, spend
more than fifteen yeurs in the nolmorroom. It is pertinent to
inquire, then. What Lecomen of toachere?

@ who examines the annual report of the State Superintend-
ent will probably learn that at least seven tliousand out of nine
thonnnfteachore in Michigaa are women. Tt is not difficult to
forw a probable conjecture as to what will soon become of a laige
E;oportiqn of these. [t seusible, ns most of themn are likely to

, they will marry before they have taught a year on the aver-
age. Wo are now speaking of those who set out with a deliberate
purpose to become teachers. It is no empty compliment to say
of auch that they very readily find good husbands. Did not n
certain Governor once tuke u colony of New England schoolma’ams
to the West 2 All along their lines of travel we may find
the protégées of Governor Slade, once teachers, now loved and ho
nored housewives. Of nin:ty per cent of lady teachers it may
be said with truthful brevity, they marry. Now, we may ask,
“ What becomes of the men?”  Has any one fuiled to observe
how large a proportion of professional men have been teachers ?
Probably one-half of all the men who are teaching in Michigan
to-day design to cuter the profession of law, medicine, or theo-
logy. Teaching accords with the tastes of such, affords some lei-
sure for study, and, withal, is aready way of raising funds for an
ulterior object. Of the other one-half a comparatively large
number will teach for only a few termws, and will then settle down
to some manual employment. Only a small per ceut of the whole
number design to teach permavently ; and even a large propor-
tion of these are forced by one circumstance or another to en-
gage in some other vocation. Practically, thercfore, teaching is
not a profession ; it can scarcely be called an employment. It is
merely an@vocation—a halting place on the road to some coveted
destination.

The next query is, Why is thisso? To agreat degree this
state of things involves its own continuance. Varadoxical as it
may seem, teaching is not a profession, because men do not de-
vote their lives and talent to it; and men do not this because
teaching is not a profession. The two motives which induce
men to enter n profession are philanthropy, und maney. The
motive is sometimes a mixed once: but as matters now stand, it
would seem that these 1wo elements are inverrely proportional,
the field offering the best facilities for yne being barren of op-
portunities for the other.  No one thinks of becoming a lawyer,
forthe goow 1¢ way Jdo wankind, and the clergyman who expects
to reccive more than a competence is visionary to the last degree.
What is the nature of the teacher’s motive? So far as those
are conocerned who lock directly towards another calling, an
answer is scarcely required. They seldom look beyond the salary
wuich shall enable them to reach a desired position. Bat there
are others who teach from choice, and are not looking towards
an ulterior object. These are they who constitute the profession
of teaching, if, indced, there be sauch a profession. It is with
reference to these that we azk why they do uot continuo to teach.
If we mistake not, there are two canses which have a direct and
coustant tendeucy to induce teachers to abandon their profes-
9o,

We do not live in patriarchal times, when men led a nomadio
life, to-day pitching their tentsbeside some water.course, and to-
morrow journeying towarids another camping ground. Men have
ceancd to be sojourners, and cagerly fix upon mome spot where
they may have u howme, u svored sput, around which the hand of
affection gathers whatever may minister to the wants and the
longings of the iuman soul. \{’bcn the Trojan women left their
barning city, they embraced the door-psta of their houses as a
Iast token of their veneration for homes made sacred by alternate
triumph and disaster—by special joys and the presence of the
penates.  There in u protouund and controlhing sentiment in the
liuman heart, which cuuses us to Jong for fixed hubitations where
we way continue to enjoy the society of those we love—where
we mny rest under the shade of the trees we have planted, and
where at lust we may rest from our labors. Tb's love of hcme
is the universal inspiration of the world's toilers. We are content
to labor and to suffer if’ ouly we may oe sooithed and refreshed
by the sucred conrulationr of our howes,  Here 1the worries of
life do not intrude. here cuvivus tongues are silent, here misre-
presentation does uot seck her victim.  What advantages for
the gratification of this sentiment does the teacher’s life afford ?
Tu a ajority of cases, such a home as his tastes require is an
impossibility. A houre and grounds, books and pictures, pre-
suppose an adequate income, such, as not one tencher in fifty
receives. Thix is not the place to inquire why this is s0; but
it ia sufficient for tiie present purpose to state the fact which is
patent to all. It is not true that teachers are chicfly, or even
largely, influenced by the mere question of salury ; and yet in
these days of hixh prices it is nceessary to look very carefully
to oue's resources. One of the causes which draw teachers ip-
to business or into the practice of other profession. is the cer-
tainty of a mcre liberal compensation. The education, industry,
and tact necessary to successfully adminicter the affairs of a
public school would, if'devoted to other pursuits, yield a generous
iucome,

But even grantingehat a teacher may be able to have a home
as the result of his lubors, what is the influence of the certainty
that he can it enjoy it but for a bricf period ? The position of
the teacher in this respect is anomalous. To every active ci-
tizen of this world there is a constant liability to run counter to
the feclings, wishes, or interests of those with whom he has to
do. Men's sentiments with respect to duty and propricty are
junfinitely varied ; and each one is subjcct to criticisms as varied
as the phases of humun character. In the voyage of life, there
is not merely a single Scylla and Charybdis, but every ineh of
progress is made hazardous by confronting dangers. Our liabil-
ity to incur censure is increased by the multiplied relations in
which we stand to others. Law presupposes relations, and the soli-
tary dweller in a wilderncss is alonefrec to do as he chooses, save
only with respect to his Creator. A single companion would at
once place bim within the reign of human law, and as the com-
munity should successively udd to its membersindividual relations
and responsibilities would be correspondingly multiplied. This
sawe principle obtains in schools. The number of pupils deter-
mines the relations which they sustain to each other and to their
teacher. Throngh each pupil, the teacher is brought into rela-
tions with a faumily, and through suocessive familics with a whele
community. What is the nature of these relations? It is one
of instruction and also of discipline. What is to be taught,
when tanght, and how tanght. are cach questions which admit
of widely different views. And then, as to discipline, it is hard
to conceive of a matter involviog such delicate and weighty is-
sues. In every community, there are those who object to every
species of puoishment ; others sanction corporal punishment,
but do not sgree as to the occasion, mode, or degree. In all these
respects the teacLer must act with sow.¢ uniformity. All must
be taught upon the same generzl plan, and for the same offence
one cannot be whipped and the other dismissed with a pious ad-
mouition to do 30 no more. Upon these accounts, as well as
upon others which will suggest themselves, the teacher stands in



