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For the Revigw.!

New School Building at Springhill.

The new school building at Springhill, Cumberland
County, Nova Scotia, was completed on February

Springhill now boasts of having one of

It

s 1t costing

20th, 1339,

the best school-houses 1u the province. 1= an edu-

t scl
cational pile, as the Sprnghtll Vews put
&10.000, ]
prominent height overlooking the town—facing the

Inside the

L. 18 s 8

seventyv-two feet square and oceupic

west, and is enclosed by a picket fence.

building there are eight rooms—~four on the ground

floor and four upstairs.  These rooms are 33x33 and

each will accommodate npwards of seventy pupils.
Eight teachers and over tive hundred pupils

occupied this building for the first time on Thursday.

February 21st. The formal opening took place on

the afternoon of the following Tuesdav, February
26th. A large number of parentsand visitors availed

£

themselves of the opportunity given to sce the new

building, and the teacnersand pup.lsengaged in their

work.

The principal of this school iz D. W. Byers, a tirst
class graduate of the provine’al normal scnhool. The
other teachers are: J. A. Purdy, Miss Maggie A
Grant, Miss Cassie M. Bacon, Miss Jennie Peers,
Miss Ella Fletcher, Miss Clarissa . Hunter and Mrs.
Logan.

The teachers highly appreciate their new quarters
and have entered upon their work with renewed

efforts.  The scholars, too. with their vouthful coun-

tenances beaming with delight, seem to tind the
change agreeable.

The old building, thouzh forsaken, is not yet
forgotten. Althon Iohabod adorns 1ts walls there

are gome who wi!l caerish 1t memory for many vears

to come.

For the REVIEW. ]
On First Lessons in Number.

A NorMaL ScnooL EXERCISE.

What is number? Apart from all consideration of
size, shape, color or material of the individuals which
compose 1t, every group of objects has a special
character which we designate number. Number is,
therefore, a sort of quality or property which we find
in every group of objects. This may not be an
adequate definition, but, al least, one side of the
truth is expressed.

How then should ideas of number be taught® In
much the same way as ideas of other properties and
qualities are taught. To get ideas of color children
must see, handle and compare colored objects. So.

too, number ideas can only be obtained from objects
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properly presented in groups. It is no more absurd
to attempt to teach red than 5 without objects.
Where should one begin in teaching number to
children tive old? As 1in all other subjects,
just where the child’s knowledge ceases to be definite
This will, of course, differ very much
Many on entering school do

years

and complet
with different children.
not know number bevond 3, while others can count,

o

at least, as high as 10,

Is ability to count numbers, say, up to 10, a
guarantee of adequate knowledge of those numbers?
By no means.  Countingimplies at least only a know-
ledge of the order in which numbers occur. 6 is

known, for example, only by the fact that it comes
next Thus, in learning to count, only a
single fact is learned about each number—that it is 1
Counting 18

after .

more than the number just before it
Ilable to be little more than a succession of names to
be gven one after another to the objects in a group.
(B E
hine ¢

a very great mistake, therefore, to spend time

tea

hildren to count up to high numbers until
thev have thoroaugh!v learned the lower ones

Waout then

known> A\ number (s

to hnow a number as it should be

fullv known onlv aif it can be

identtied by anv one of tne facts which may be
learned concerning 1t and if, when once so identified,

all the oiber fuo < car be s ated.

Wn are these facrs®  lllustrate by the numbers
vand O The number H s made up of 4 and 1, of 2
and 3. o7 two Psoand 1 while the number 9 should

be hcown as made up of Sand 4, of Sand 3, of 7 and

Poof sand 1, of two 475 and 1, of three 3's, of four
s and 1.

Should @77 of the facts invelved in any one number
be lvarned before another (s ‘roduced?  Certainly
no aempt shoald be made to teach numbers bevond

10 uni] all

known in the complete way j 1<t 1ndicated, for the

the numhers up to, and including 10, are

reason thut any real knowledse of numbers greater
han 10 1< tmposshie unless this foundation 18 laid.
As 1o the numbers helow tenoat s not, perhaps,
ab-olnrely necossarvs tnonon generally it will be the

gafer way, to follow the plan indicared in the question.
How mav a new number be introduced, supposing

all of the preceding numbersto be completely known?
There are first, and probably this is the
common method, by a process of synthesis, so called.
If 5is the number to be taught, the child already
knows 4 a3 well as 1; a group of four objects is
presented to him and recognized; another is then
added to the group and he is taught to call the
enlarged group 5. 5 is thereafter identified as 1 more
~than 4, just as 4 has been previously learned as 1 more
, than 3. This is evidently the process of learning

tWo wavs:




