FOR LOWER CANADA.

teaching the child to read—that she had occupied this length of
time with each of her elder chitdren, and that it was a dreary and
disheartening labor. I found that she commenced in the orthodox
way with A, B, C, went on withab,ab; bab, bab;babe,
babe; and £o on through all the established gradations of the time:
(I am speaking of 25 years ago,) thers was no syliabic spelling at
that time, no phounic systemn, no ¢ Fonetic Nuz,” no & Reat'ﬁng
Disentangled **; none of the inventions of later days; for, Mrs,
Williams, Dr. Kay Shuttleworth, the Pitmans, and Varly were
alike unknown. There was nothing but alphabetic teaching with
all &ts impediments, choking the progress as fast as progress was
made.

I ventured to ask the lady I have referved to whether she would
have the courage 1o forsake the old path altogether, and totry a
new one. I found that she was ready to adopt” uny course I imglt
sugaest, and 1 desired her to begin with some irteresting chuld’s
book in a lurge type—such as Barbauld’s Lessous—not the Hymns,
at first, as being oo full of figurative language, and toread a lesson
of a few lines to the chill with the book open, aud the chuld’s
attention {ixed on it—pointing to each word as she read the sen-
tences—thus giving the ehild ay interest in the matter of the les-
son ; then to tuke a single line, and to read 1t dehberately, the
child repeatng cach word atter her—1o repeat that hne over and
over agun, titl the child knew each word by its appearance 5 then
1o add another hue, und another § and 1o go over the whole together,
for a quarter of un hour; to resume the Tesson a few hours after;
going again over the okt mound, but adding some new sentences,
aund thus to proceed day by day, attentively marking the progress
she made.

I was zere met with the objection since so0 often raised, ¢ How
will the child fearn 10 speli 72 [ desired that with the 1eading
exerc.se writing should comuence, and not the wnting of letters
merely, or parts of letters, but of words, and not words without
meaning, but the names of objects, such as pin, cat, nut, &c., awl
if aceompanied with pictures of the objects, s0 much the betters 1
also pointed out how inuch the child would learn from analogy,
even as to new words, which had in their formation syllables,
prefixes, or terminations, similar to others aiready taught-—adding
that I relied on writing, copying first, and dictation afterwards, tor
teaching correct speliing. (We spell when we write, we do not
spell when we read.) I then referred her to this extract from.Edge-
worth’s Practical Education :—

As it is usually managed, it is a dreadful task indeed to lears, and if
possiblea moroe dreadful task to teach, toread ; with the help of counters,
and coaxing and gingerbread, or by dint of reiterated pain and terror,
the nawes of the four and twenty letters of the alphabet are, perhaps, in
the course of some weeks' firmly fixed in the pupil’s memory. So much
the worse; all these names will disturb him, if he have common sense,
and at every step must stop his progress. To begin with the vowels;
each of these have, different sounds, and consequently ought to have
several names, or different signs to distinguish them in different circum-
stances. In the first lesson of the spelling book the child begins with
a-b makes ab; b-n makes ba. The inference, if any general inference
can be drawn from this lesson, is, that when a comes before b it has oue
sound, and after & it bas another sound ; but this is contradicted by and
by, and it appears that a after b has various sounds, as in ball, in but, in
bare. ‘The ‘atter € in fire is . as we cull it in-the alphabet, but in fir it is
changed ; in pin it is changed again ; so that the child being ordered to
affix to the same siga a variety of sounds, and names, and not knowing
in what circumstances to obey, and in what to disregard the contradic-
tory injunctions imposed upon him, he pronounces sounds at bazard, and
adheres positively to the last ruled case, or waintains an apparcntly
sullen, or truly pbilosophic and . sceptical silence. 3ust ¢ in pen, and e
in where, and ¢ in ker, and e in fear, all be.called e alike? The child is
patted on the hiead for reading u as it ought to be pronounced in future;
but if, remembering this encouragement, the pupil should venture to pro-
nounce u in gun and bun in the samt manner, ke will inevitably be
disgraced. Painand sbame impress precepts upon the -mind, the child
therefore is intent upon remembering the new sound as uio bun; but
when he comes to busy, and burial, and prudence, his last precedent will
lead him fatally astray, and be will again be called a dunce. Oin the
exclamation Oh! is happily called by its alpbubetical name, but in fo.-we
can hardly know it again, and in morming and wonder it. has a third and
fourth additional sound. The amphibious letter y, which is either a
vowel or a consonant, has onc sound in one character, and two sounds
in the other character; as a consonant, it is pronounced as in yesterday ;
in try, it is sounded as i; in any, and in the termination of many other
words, it is sounded like e. Must a child know all this by intuition, or
must it be whipped into him? But he must kuow a great deal more
before he can read the most common words; what length of time would
wo allow him for learning when c is sounded like %; and when like s?
and how much longer time-shall we add for learning when s shall be
Emnonnced sh as in sure, or 2 as in kas ; the sound of which last letter z

e cannot by any conjuration obtain from the name sed, - the only name

by which he bag been taught to call it? How much time shall we allow
a patient tutor for teaching o docile pupil when g i3 to be sounded soft,
and when hard, Thero are many carefully worded rules in the spelling
books, specifying before what letters, and in what situntions, g shall vary
in sound, but unfortunately these rules are difficult to be learned by
heart, and still more diflicnlt to understand. These luws, howover
rositive, are not fuund to be of universal application, or ut lenst & child
has not always wit or time to apply them upon the spur of the occasion,
In coming to the words good gcnt)cman, get un wngenwus grammar, he may
be puzzled by the nice distinctions he'is to make in pronuucintion in
cages apparently similar; but he bas not yet become acquainted with all
the powers of this privileged letter; in company with £ it assumes the
character of f, a3 in fough : the uext time he meets it perhaps in the same
company, in the samo place, uand as nearly as Jjossible in the sume cir-
cumstances, as in the word though ; but now gis tu become 2 silent
letter, and 1> to pass incognito, and the cleld would commit an unpar-
donuble error if Le claimed the incugmito us Ins Inte acquuintanee 7. Stll
these are olight diflicultics, w moment's reflectiun nust cunvinee uy, that
by teaching the common names of every consvnant i the alphabet, we
prepare a child for misery when he begins to spell or read, A consvnaut
as gaycth the spelling book, is u letier which cannot be pronounced
without o vowel before or alterit; for this renson B3 called be, ana T
el ; but why the vowel should come first in the one case, or lust in the
seeond, we are not informed ; nor me we told why the names of some
fetters have no resemblance whatever to their sounds, cither with o
vowel Lelore or after them. Supposze that after having leared the
alphaber, « child was to attempt to read the words, Here s somc upple
pie. He would pronounce the letters thus :—

UAdchearcies esoeme apepeele pewie

My next trial was of a different character 10 any 1 had hitheno
directed or supermtended. A fijend at Portsea, who, unvavus that
the method should be tried with the couvicts there, wrote to e
for preci~e instructions.  He supphied himself with lessons in farge
type, the words of winch were visible at seveial yards distance,
and operations were commenced with the lowest class of convicts—
those unable to read—success attended the experiments; in a few
weeks they were able to tead any of the lessons set before them.

Although in these days we we much in advance of the work 1
have quoted, in many respeets 5 there is much that is good yet to
be drawn from it m others. But what was the result of the experi-
ment of the lady with W& cliuld 2 Four months sufficed to enable
the child 10 read any chapter m the New Testament.

‘The sumne course was recommended by me to other individuals,
and followed with equal success. My next experience was personai,
and took place several years after. "My eldest chuld was approach-
ing seven years of age, the time when, in my opinion, regular in-
struction iu reading should commence 1 the age at which the mind
unfolds rapidly and requires coustaut divecnon. My success gave
me confidence, and Irejected all other methods of teaching rcad?ng 3
successive experiments confirmed me in the plan I adopted, and
proved that a child may be taught to read better, aud with Jess
trouble to its teacher, and with less harass to itself by rejecting
Alphabetic teaching altogether, and without having recourse 1o
either the Syllabic or the Blionic methods. N

About this time I met with the following confirmation of my ex-
perience. 1 will however candidly admit, that had I not folt an
especial iuterest in the views here set forth, I might have regarded
them as the « go-a-head” notions so freely exported from the West.

«If in any family, therc be one individual wko can read, that
individual could without serious interruption or detriment to any
ordinary occupation, teach all the other members of said family,
old and young, toread also. If, in every settlement or vicinage,
cousisting of & dozen or twenty individuals or famiiies, there be one
who can read, that one could teach all the others in like manner to
read. Let voluntary associations or classes, of from six to twenty
persons (the members, for instance, of one or of several contisuous
families,) be formed 5 and let them agree to meet twice or thrice a
week for onc or two hours, as their numbers or convenience may
suggest,—to learn to read.  And not many weeks or months will
elapse before they will be all readers.

« Adults have been recently taught to read, 1 penitentiaries and
elsewhere in a very short period—even within one or two weeks,
in some cases—who greviously did not know a letter. The chaplain
or teacher opens his Bible—directs the eye of his pupil to the first
verss of the first chapter—ieads it distinctly—points out each word
to the learner, aud makes him repeat it—and so on 1o the end of
the verse, In a few minutes, the pupil can read the verse backwards.
or forwards. He now knows the words by their phasis or appear-
ance inthe book.

¢ Many children, have been taught to_read in this manner, by
individuals who had never heard of M. Jacotot,—and long before

he was bom. By him, indeed, the method with certain modifica~




