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financial needs, (d) the securing of supplies, (e) the dis-
position of traitors, (f) the co-operation of colonies, (g)
the qualities of the leaders, and (h) the Treaty of Paris.
In conclusion the interpretation was adequately sum-
marized.

The supplementary question was raised, “Was it
At times uncertain whether the colonists could make good
their Declaration of Independence?” This line of thought
led to the interpretative problem, “Why was it at times
doubtful whether colonists would succeed?” This prob-
lem had the same advantages as those indicated for the
.upplementary problem in the preceding illustration.

In the preceding illustrations of problem solving, it
has been shown that there are «wo important types of
problems that may be used in history. Out of the situ-
Ation involved in the adoption of the Declaration of Inde-
pendence arose the ‘problem with backward perspective
or an effect4o-cause problem, “Why did the colonists
‘liﬁ'v.r as to the desirability of adopting the Declaration

i Independence?” Out of the same situation arose.a
-m}»lcm with a forward perspective, or a cause-to-ef-
fect problem, “How was the Declaration of Independence
made good?” Each problem brought together in mean-
ingful relation numerous facts of American history. The
details involved in the solution of each prablem were in-
volved in the solution of new but closely related pro-
blems. The problems were related to the child’s inter-
ests and experiences so that-he could see real values in
their interpretation. He was willing to put forth the re-
(uisite energy for their solution. - When the pupil is con-
fronted with a problematic situation that is socially de-

sirable, if he believes that the solution of the problem is

of value and enters into the interpretation of the situa-
tion with energy and boundless enthusiasm, the school
has practically realized an ideal use of the problém-pro-
ject.

In relating the history work to the child’s interests
and experiences a similar evolution has been made.
lonnerlyﬁxes&oolmastetamgndplguofﬂmbo&
It was the child’s business to adapt himself to the ma-
terial. It was the teacher’s business to “hear” the les-
sons so that he might ascertain wiiether the facts were
mastered. 1If the work were difficult and distasteful to
the child, so much the better, for his faculties would be
developed all the more effectively. - The emphasis placed
upon the facts of the textbook induced the pupil to mem-
orize the contents whldl resulted in the retention of forms
(words) but an inadequate master of ideas.

Emphasis upon the interpretation of facts stimu-

lated the pupils to relate events, to evaluate events, and
to engage in reflective thinking. The further gmpms
of facts into a few large topics tended %o emphasize the
more important topics, selected betause of their influence
upon the social group. The emphasis placed upon the
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important phases of history, and the organization of the
numerous facts into few comprehensive units have en-
abled teachers to indicate more readily to pupils the
social values of the problems. As a result the history -
work can be motivated with less difficaty. The changing
vnewpomtandemphmsmthemutmtoihutayhh :
complete harnmymththedmmgmngpoman&m-
phasis in method. ;

'I‘henmdemtextboohsmhdpﬁi&m' sting
worth-while problems, but the teacher has the responsi-
bility of estabhshmgavmlxdahmbMﬁe
and the problems of history. It is not suffici :
public, the historian, and the teacher 1
certain problems of history should be
blmi:mldberela&edto&edaﬂd’i
iences in such a way that, bm
social valuumvolved, it becomes
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