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ference ), and, standing at some considernble distance, to make the
car the sole judge. That this organ may be a true jmigo, however,
it is necessary that the .master should seek every opportunity of
hearing good reading.

Pupits To BECOUE MERR 1sTENERS A1so.~—It is nlso an excellent
plan to make the whole clascocensionally form themselves into mere
auditors. ‘Tho reader will thug find that he must speak cleaxly,
distinetly, forcibly, and naturally, if he would have himself under-
stood ; and hoth he and his clnss-fellows will learn what the objects
of reading aloud are, and in what its excellences consist:  This will,
no doubt, prove, in the present state of the classes, n very severe
test for the junior children, but it is novertheless the master’s duty
to apply it early, hecause, from a want of carly attention to the
formation of good habite, many teachers are now obliged, too
frequently, to oceupy theiv time in curing those faults that, had
proper means been adopted in proper time, they would haye hall,
only to precent. Incorrectness of utterance, apathy in sgenking,
general listlessness of manner, inattention to what'is read, mono-
tonous tones, cadences in speaking, &c., all have their rise in
sources scarcoly discernable at first, but thoy grow upon children if
permitted, until it is scarcely Possiblo to cope with them. In these
cases, therefore, ns in most others, ¢ prevention is better then cure.’

READING MUST BE TAUGHT AS A DIsTINCT LEssoN.—The second
condition reqaired to give the previous suggestions fuii force is that
reading should he practised for itself an by itself—praclised, in

Jact, as a distince lesson. At present, the time of the reading lesson
is occupied with reading, spelling, meanings, subject-matter of book,

. and sometimes, etymologies, grammar, and geogeaphy. Among so
many subjects the actual practice of reading is oxcecdin;fly little,
especinlly so if the classes are large ; and thereforo, one of the most
important rules about good reading—that to read well we must read
much—is violated. Besides, so long as it is not the immediate ob-
Jject of the lesson, it will be exceedingly difficult to fix the child’s
attention satisfactorily upon it and upon any remarks that may be
made as to its improvement.

Some inspectors say that every class should receive four lessons
daily ; some three; and some fiwo; but all agree in saying that one
lesson at least should be set apart exclusively for mere reading.
During this time the portion allotted to each child should be lax;
in fact, it cannot be too Iarge consistently with the time allowed—
not only for the purpose of giving greater practice in reading, but
also to accustom him to that continuous nnd connected reading which
aims at taking in the whole of the subject, and which he must follow
in his more matured studies. The lessons selected should be those
which are most familiar, so as to secure the test freedom of ex-
pression, and to occh little time in the explanations of such words
and phrases as it will bo found necessary to explain in order to make
the reading forcible and intellizent.

Suovrp nEsp rosTRY.—During this time, also, they should read
a great deal of poetry; the junior classes from their ordinary read-
ing-books, and the more advanced from good authors, or from
selections from their works. With the advanced classes, the object
should be, notso much to Zearn to read, for this they ought to have
acquired already, as to improve in reading ; and I know of no better
way to do this than to read poetry extensively. When read and
recited well, it tends to Eroduce expressive reading, in the highest
sense of that term ; it also has o powerful effect in awakening the
feelings and in inculcating sentiment—one of the most important
agents in the formation of character. But that it may be of any
aﬁmntage, due regard should be had to the re;l))ctition. All errors
of affectation, exaggeration, hurry, &c., should be carefully watched
and removed. ‘The utterance should be clear and distinct, with as
little musical intonation as the nature of poetryadmits of ; and that
attention should he paid to the modulations of the voice which is
ncccslssary to bring out, not only the true meaning, but the true feel-
ing also.

NTELLIGENT READING : ITS IMPORTANCE.~It Will be noticed that
the suggestions up to this refer almost soly to expression and utter-
ance, and relate, in but o secondary way, if at all, to the compre-

hension of the text. It is now my duty to deal with this, themost | &°

important part of reading. It is important, because ¢ the founda-
tion upon which every system of intellectual instruction must rest,
is the ability to read with case and intelligence, so as to evincs.a
clear conception of the subject,’ and because when attained, all gther
excellences in reading either follow of themselves, or are more easily
acqunired. Intellectal reading, however, is not only valuable in it~
sclf, hut, inasmuch as it is an esercise which requires a due appre-
ciation of their ideas, as well as of the g){ Aliarities of the langua.
used in their expression, it becomes a valuable agent, in the ﬁnﬁg
of o skilful person, for developing and strengthening the mind.

¢ MEANING OF WORDS* AT ROOT OF 1T.—As the meaning of the entire
sentenes depends upon the force of the words made use of, that ex-
excise which has for its object the explanation of those words must
necessarily lic at the root of this branch of our subject, and, there-
fore, it naturally demands our first consideration. |

Opsect or Tius EXercisE.—This exerciso seeks to make the text
intelligible by translating its imperfectlly understood phrascology
into o languuge of more ordinary use. It is sometimes incorrect,
therefore, to require the children during this exercise to be very
particular in the choice of those words which they give in the ex-
plination of others. A distinction, however, onght to be made in
this vespect hetween the two divisions of theschool, From the ju-

nior scetion, because the children have not yet had sufficient oppor-
tunities for getﬁc!:f; up & good vecabulary, ﬁ.e words commonly used
by the uncducated should be accepted ; lint from the senior classes
omething higher, I think, ought to he expected. They should con-
voy their explanations not only clenrly and definitely, but in neat
and correct language ; not indeed, to” render their meaning more
easily understood—for many of the rough words current smong the
unlearned cannot bo exceeded for terseness and force—but to give
them the habit of using the more canonical words of our language.
Their ncquaintance with the words and style of the ndvanced lesson-
hooks, the improved taste and the increase of ideas consequent upon
their progress through these books, naturally point out whyn diffe-
rtlmce should be made, in this respect, between the senior and junior
classes.

Tu1s BXERCISE BADLY CONDUCTED AT PRESENT.—T'his exercise is very
hadly conducted in schools at present.

1. JoiNED WITH SPELLING.—1Z is for the most part, connected with
the spelling rather than with the texts of the veading-lesson. Thevery
nature of the exercise ought, however, to show to those teachers who
adopt this course that it has no mure connection with spellin{; than

rammar has, which theyalso join withit. ‘ThelateMr. McCreedy,
retary to the Board, writing on this point, says, ¢ That ina large
number of schools, the old and absurd system is Ycrsevered in, of
icuching the meanings of words in connection with the spelling—in
which the sense is unsettled and arbitrary—rather than with the
reading exercise, or, more properly speaking, with the analysis. of
the text of tho reading exercise, wherc only can the words of the
lesson have their meaning properly determined by their application.’

2. DICTIONARY MEANINGS GENKRALLY UNSGITABLE.—The meanings
given are also, too {'rcquenlly, the mere meanings containedin a dic-
tionary.—But such are almost worthlessin securing the’ object in
view, as they aro generally less familiar to the children, and” much
more difficult of comprehension than the words they seck to explain
Tnke, for iustance, the following meaning for ¢ network,’ estracted
from Johnson’s Dictionary :—

¢ Network, is anything reticulated or decussated at equal
. distance, with interstices between the intersections.’

This may be very accurate, hut fancy the puzzled expression of a

£¢— { poor child after reading it !

The fact is, that the ends nimed by a teacher anda lexicographer
are so very different, that o dictionary must be used with great cau-
tion. The one seeks solely to explain, the other to define; the one
sacrifices precision in his desire to be easily understood, the other
sacrifices clearness because it may sometimes Xre\‘ent his being rig-
idly exact. The meanings required by o child may indeed define,
but they must interpret and this they cannot do if' couched in unu-
sual language. The children, except some of the most ndvanced,
ought not, therefore, to consult a dictionary, heshould, asa general
rule, use his own langunge only in all the explanations which he
gives to his children.

3. MEANINGS OF THE WORDS AT TIIE TOP OF THE LESSONS.-~—ERROR.
—In some books there are small columns of words drawn out at the
commencement ofeach lesson. VVhere this is the casc, the teachers con-
JSine themselves almost entirety to these. Their practice is, either to
tell the children the meanings of these words before reading, or elso
to give dictionaxies into their hands that they may find them ‘out
themselves. By such a course, the pupils are forced to get the
meanings of many words, of little or no importance, simply because
contained in the columns, while many words, upon which the
sense of several of the passages in the text mny depend, are passed
by unexplained.

Ir 1S INEFFECTUAL, UNINTELLECTUAL, AND LABORIOUS. —Such a
system, moreover, is ineffectual, unintellectual, and laborious. It
1S ineffectual, because, as the dictionary gives many meanings, the
children are left in the dark as to which of them they should select.
1t is unintellectua?, because its tendency is to produce mere rote
answering, the children in general getting the eredit of understand-
ing what they repeat with fluency. ~ Fluent repetition and intelli-
nce do not necessarily, however, go.together. What knowledge,
for instance, could a child, who never saw a package of goods, or
heard of o law court, possess of the real meanings of the words dar!
and dale, even supposing he could repeat readily and - correctly that,

Bail, was a surety for another’s appearance in court, and Bale,
a package of goods ? . o

‘The system is also laborious, for it forces the memory to deal with
disconnected and uninteresting facts.

Ornvions.—~The following opinions may be of advantage in sup-
port of these statements: )

1. ¢To sy thatit would be impossible to remember definitions
thus abstractedly learned, would beto assert what must be- perfect-
Iy obvious to every one; and even if they could he remembered,
t{e,y would be of fittle utility ; for, as the right application of a defi-
nition must depend entirely upon the situation of the word to be
explained, and the office it pérforms in o sentence, the repeating of

inlf a score of meanings ns obscure, perhaps, ns the word itself,
conveys no definite thought, aud serves rather to darken than illu-
minate the mind.’ And’ agnin: ¢ Merely the learning to spell un-
connected words, without any nssistance from reason or annlogy, is
nothing compared with the difficulty of lemning the explanation .of
them by rote, and the still greater difficulty of understanding_the

menning of the explanations.’
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