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PRIMARY READING,

PRACTICAL HINTS FOR JUNIOR TEACHERS IN TEACHING BY ANY
METHROD.

——

BY JAMES L. HUGHES.

1. Use the Black-board.—The reasons fur the oxtensive use
of thoe black-board until the pupuls reuch the Second Reader, aro:

(@) Children sce the work done, and are therefore interested. So
far as the teachor i8 cuncerned, there aro threo ways of commnunicat-
ing knuwledgo,, by talking about a thmg, by showing 1t to thein,
ur by making it ur duing it befure thom.  The third 1s better than
the othor two combined. A littlo girl will take mure intense and
prolonged interest in sccing her mother dress her doll, than she
doos in the doll itself, and a little Loy will give more delighted
attention to the making of a toy with a few sticks, a jack-knife, a
hanunet, aud soine uails, than to the most beautiful preture or toy
that can be purchased for him. Printed words are unmeaning
things to a child. Let him sce you make them for him, and he
will atiend to you, and be interested in them.

(b) The lctters may be made large enouyh. The letters should be
made large at first, so that their distinetive parts may bo brought
prominently bofore the pupils.

(¢) The curiosity of the pupils may be constantly called into action.
Curiosity is une of the strungest instincts of childhood, and the wise
teacher seeks to arouse and gratify it. ‘The use of the black-board
prevents the pupils from knowing what comes next, and so keeps
them alert and expectant.

() Huabits of attention are formed. In the average school the
most listless.and 1nattentive classes are usually the junior reading
classes. It is no uncommon thing to find tho pupil who is reading
to bo the only une looking at the tablet. This need not excite
wonder when we remember how much unvarying routine there
generally is connected with the lesson. With the teacher reduced
to a mere pointer-guider, gliding methodically from “*cat”™ to “‘rat,”
or from “hen” to *‘den,” and the pupils droningly responding, it
is not strange that their little oyes wander, and that they frequently
luuk unconscivusly at the teacher's face instead of tho tablet, while
they spell ““ g-00-s-¢, goose.” The teacher with crayon in hand is
an object of living interest to her cluss. The crayon is a magic
wand which cumpels attention in the hands of a skilful and
enthusiastic teacher.

(&0 Words may be used specially adapted to the circumstances of the
class. The topics of most absorbing and immediate interest to the
children may be made the subjects of the lessons, and only such
words may bo used as involve eloments already mastered, and those
next to be taught.

(f) The special difficultics of the class may receive particular atten-
tion. Examples of any difficult or peculiar combination may be
multiplied to suit the circumstances of each case. Characteristic
words which have been learned may be kept on a portion of the
board set apart for the purpuse, so that they mny bo regularly re-
viewed. By this mean} difficulties will rapidly disappear.

(9) Word-building may be carried on, This is at first a very
profitable exercise. As soon as a word such as ““at” has been
learned, a list of words may be formed by prefixing a single letter,
and giving its sound in each case; as hat, cat, sat, rat, mat, &c.
Theso may still further be modified by prefixing or affixing other
lotters. This is a thoroughly practical way of teaching the sounds
of the letters, as the pupils learn their use by vsing them.

(h) Words may Us marked to suit the pronunciation. It is well for
a fow weeks to use only one.sound or power for cach lotter. This
onablos the pupils to learn what reading is, without any,of the

mental confasion resulting from the meeting with different sounds
for the same letter. Having mastored this first great step, othor
sounds may be introduced and appropriately marked. The short
sound of tho vowels should bo given fiyst because more frequently
ustd. Then tho long sound may be added, and marked as in die-
tionaries. The short sound need not be marked, but should be
given except when a mark is used to indicate some other sound.
Twou valuable mothods may bo practised to familiarize the pupils
with the sounds of the letters. The teacher may mark the words,
crossing out silent lotters, marking vowels, &e., for the pupils to
sound ; or she may sound the word and require the pupils to mark it
as pronotnced. The same word should be sounded by the teacherin
asmany ways as possible, and the pupils should vary the marking to
suit tho changes in pronunciation. It is also a good practice for
the teacher to mark the same word in various ways, and let the
pupils change the sounds in accordance with the marking. They
should also be asked to tell what the name of the word would be it
its silent letters were sounded.

(i) The teacher may vary the plan of deaching the reading lessons.
The system and method of teaching should be definitely fixed, but
the plan should be varied as much as possible. The black-buard
greatly aids in proventing the adoption of an unvarying routine in
conducting the reading lessons.

SELECTIONS FOR MEMORIZING.

The systematic practice of memorizing brief salections from the
best authors was first introduced by Hon. J. B. Peaslee, Superin-
tendent of Schools in Cincinnati. It is one of the most important,
and may be made one of the most interesting, of school exercises.
The selections are taught in school as apart of the opening exercises,
and form no part of the home work of the pupils. One selection is
taught cach week ; two or four lines being taught at a time, so that
only a very short time is spent each day.

The benefits resulting from the exercise are ;

1. The memory is cultivated.

2. The moral nature is developed.

3. A large store of choice selections are fixed in the minds of the
pupils.

4. Composition is improved ; the vocabularies of the pupils are
enviched, they become acquainted with the language used by the
best writers, and learn to use these words in their most appropriate
connection.

5. Expressive reading istaught in the most practical way possible.

METIIOD OF TEACHING THE SELECTIONS.

1. Omo line is written on the board by the teacher, snd read by
him distinctly, with emphasis rather overstrained, and pauses
marked too distinctly.

2. Tho pupils repeat the line, iwitating the teacher.

8. The teacher calls special attention to those parts of the line
where the pupils have failed to imitate him accurately, and repeats
the whole line, which is again repeated by the class. This iz con-
tinued until the class recites the line correctly simultaneously.

4. A fow individual pupils may then be called upon to recite-the
line.

5. The other lines are taught in a similar way. After each addi-
tional line is taught, the whole is recited from the beginning.

FIRST BOOK CLASSES.
1.

Hearts, like doors, can ope with ease
To very, very little keys;
And don't forget thlt they are thers:
ank you, sir,” and, “If youn plesss.”



