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these principles recognized Ly the text-books? Wao open & geog-
raphy, aud in the very first suntence wo find u definition—- a goner-
alization ; and 8o it goes on, page ata time.  The child learns all
this - learus tho words, and works his jaws in repoating them, and
they wean nothing whatever to him —happily Providence has or-
dained that he may forget them easily. Bufore he can reach those
delinitions undoratandingly, a long process must be gone through,
but the buok gives the definution first. I went into a schoul vne day
and put the question—*‘ Childron, did you ever see a peninsula ?
No, they had never seon one-—scemed to think it unreasonable to
ask them, as if ono ought to be about # hundred years old to see
such a wonderful sight —and yot four-fifths of them were born oun
the beautiful poninsula whero the school-house atood.

Su directors are paying their money for the teaching of mere
empty words, that pretend to describe things, when we ought to
show our children the things themnselves. Woe teach in this way
simply because it is the traditional method—like the man who car-
ricd his grain in one end of the bag and a stone in the other to
balance it, because his father and graudfather had doneit, and
what was good enough for them was guud enough for him, and he
¢ guessed he knew his own business, and nubosy should teach him
to carry grain to mill."”

Another principle : The mind grows by its own activity,
and in no other way. We can only assist; we cannut make
it grow. How do we recognize this fact inour schouls? I
remember when I was a young teacher how I used to explain every-
thing and how I explained most what I knew lcast. I used to ex-
plain divisions of fractions very lucidly when I didn’t understand
it—and 1 never did understand it until I learned with actual things.
All this explanation s simply depriving the child of lus chances to
grow. Tho best expressivn of mental activity is when tho child
says ‘‘ Don’t do that for me—let me do it.” The more we pour in,
the weaker they become.  What we want is to develop power—yet
we do their work while thoy ait helpless.  Would you train an ath-
lete by hfting all his burdens for him, and then send him forth to
win the race I Why do the same thing for the child's mind ! -You
now understand why T say that the only true arithnietic would be
one that should have neither rule, explanation nor definition in it.

‘The thing that is near is the thing to teach. You sometinfes hear
a teacher complaining that she can do hittle or nothing because she
has no apparatus. This is another of the chaius of the old edu-
cation. Have we uot pebbles, and shells, and leaves, and flowers,
and free skies 1 1f there is absolutely no apparatus, save the ordi-
nary country surroundings, these are enough for the true teacher.
The goud teacher is the une who appreciates the value and fecls the
power of the near ; fur vut of the acen the unscen must come. To
bie aure, some will sy, ¢ We are oppused to this—these unew-
fangled ways are all bosh.”  Yet they ride in the cars and have the
electric light before their doors ; they are progresssve in that line
of applied science ; but they fail to perceive that the science of
teaching applied would produce commensurate results,.  They say,
“ Those things are practical, but these cducational theories are
visionary.” Yet the things of which we arc most ignorant, as re-
gards the teachwyg in our schools, are, the air we breathe, the

water we drink, the food we eat, the clothes we wear—in short, !

that which touches us most closely on every side. The true teacher,
the one who is trying to learn to teach, uses these things ; and the
thought of God in nature becomes the thought of the child—and
the revelation of Ged in nature works out through the childa true
civilization.

Waork can be made attractive. For great success, the worker
must Jloce his work ; it must not bo drudgery to him. Give
the child real things, and he will love to work, aud you will not
need the rattan and the ferule, nor the con  alsory truant law, nor
yet undue stimulus of emulation. I do not beliove in compelling
children to go to school, unleas you have sumething good and
pleasant there for them ; and if you have that, theattraction makes
compulsion unnecessary. [ have to deal with some of the poorest
children to be found anywhere ; yet in the very slums of ignorance
and puverty and superstition they made mo welcome ; the children
aro all our friends hecause they know wo bring them good.  Aud
this is the glory of aur work that we are trying to make of these
children, notwithstanding such surroundings, men who will ho an
honor to the republic —voters who cannot be bouglit for two dollars
apiece.

And woeare doing it ' I tell you, teachers, that real teaching
climinates the had hoya and girla—they are good.  TUnder such
toaching, soudncss takes the place of vice—all good tcaching de-

velops moral character.  On tho other hand, all bad teaching has
an clement of immorality in it ; we haveseen that it untits for work,
yand idleness nieans vice.  I'behiove that the teaching of the lowest
| brimary achouls, if well done, is the highest work on earth,

Andnow, teachers, shall we not begin tv do well, and apply theso
principles to our work 7 If we and our successors would do this,
in a century thers would bp arevolution in the intellectual and
maral world greater and mare benefeont than the physical one of
which we have spoken, Shall we notdo it ? The work cannot be
dono quickly, but we can du our share in laying the foundations of
a glorious future.
| What are the chief obstacles in the way of reform? I
i belicve that there is no class more earnest and faithiul than
(teachers ; and from what I have secn in your state, I am not

surv but Ponnsylvauia teachers lead the van ; but my clicnts are the
i children, and through them the future of the Republic, and in
their interest I must speak the whole truth—and the truth is. teach-
ers, that the greatest vbstacle is inus. By our clinging to tradition,
and our sclf-cunceit, we too often bar knowledge out of our minds.
We should pray against the tendency tohold vn to woru out de-
| vices, and for humi%ity to feel that life is too short to learn all
about teaching. If you would go into the schools next Monda
with such a spirit, work from fact to theory, and from theory bac!
to practice, what growth would follow ! But too often our attntuc’le
toward knowledge is wrong—-we think we know, when we don't.

Sometimes the superintendent is an obstacle. When he comes to
examine he must have just so much—it is all measured off—he
comes, asks the regular questions, they are answered, and he goes
away, and it is all right. Now any examination that does not test
real teaching, or does not help the teacher with the children, is
) worse than none. I know how difficult it is to find men and
women fit to supervise schools ; thoy must know how to teach—
how to shois the teacher what to do—how to put the standard with-

in reach of honest work, but beyond that of stuffing or cramming,.
! Dircctors often stand in the way of progress—they, too, think they
' know when they don't. My friend C. F. Adams, a man of fair
jeducation and pretty good family, made quite a discovery when he
| found himself untit to suporvise schools—many never find it out. I
i have known directors who had once taught two or three months,
"and knew all akout it. They are the kind that ¢nne in every now
land then to examine the schools, they always ask the same ques-
! tions, and after the first time they are alw..7s answered ; and when
| the superintendent comes round, and thinks the teacher below the
} mark, he says : *“ Oh, no ! why, the pupils answer every question I
"ask them ¥ Such people may know n good deal about business,
"but when they can diagnese and prescribe for a case of typhoid
| fever without special education, then I would trust them to examine
i and grade teachers—and not before.  We had some bitter experi-
, ence of this kind when the civil authorities undertook to- manage
“the war. There is only one sensible way for directors to treat this
" matter ; find a man or woman who knows the busincss, give him
' the teachers he wants and the means he needs—aud if he don't get
results, turn him out, and find one who will get them.

But sometimes it scems asif the schuols were made for the teach-
ers, and not for the children—and we find all the places i,illed by
' the directors’ ** sisters, and their cousins and their aunts.” These
! same gentlemen, if they wanted a superintendent for a factory,
would send to Europe, if necessary, to get a compe-
tent man ; but when it is a question of trusting to somcbody
the development of our childven, the selection is made because
some young girl finds it conveniont to muke five or six doliars a
week. .

The people thetselyes stand in the way, then they fail to elect
proper persons as superintendents und_directors, and carry their
offices into politics.  Now, if you must have corrupt congressmen,
and legislators, and governors yet awhile, I suppese wo cant
hinder you ; but, for heaven'ssake, keep the interest of our little
children from contact with dirty politics! When you help to
clect unfit school ofticers you vote against your own children, and
help to perpetuate evil for gencrations. .

And now, teachers, I must leaveyou. but my last word is, prayand
work, that you may understand the great art of teaching; have
{ courage to apply all you know, being always ready to learn better ;
take advice ; profit by criticism ; say what you think. Magnify
your oftice. 1 aw a teacher to-day for the same reason that 1 was a
suldier twenty years back—because I believe that the problem of
i the cducation of the people is the grestest problem of the time.

Jearn all you cay, aad teach it 1o the livtle ones, and you and they.
l will be happy.




