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of tho garden to the other would have acted much more wisely if he had
ordcrc& him to pluck up the weeds and otherwise unprove the surround-
ings. As Swett in the Pennsyloania Schaol Journal says :—

** A teacher who keeps young pupils at work, term after term, upon
complex or puzzling problems in mental avithmetre, repeating long-
drawn-out formulas in logical analysis, meluding statement, solution,
and conclusion, before they have acquired readiness and aceuracy m ad-
dition and multiﬁ)lication. 13 only making them wheel stones. A country
teacher who neglects “the four rules®aud *the tables' w order to
train big boys upon a normal-school analytical demonstration of the rea-
son for mverting the divisor in divisions of fractions s wheehng stones ;
and if, added to this, he requires alligation, exchange, and progression,
he is wheeling glacial boulders.

Now, all this superiluous, and in many cases useless, mental drud ery
should cease, and the energies of teachers be directed to the task of -
Earting such a knowledge of numbers as would be of service in ordmary

usiness pursuits,

Iu the same way the study of geography should be reformned. We can-
Jot, of course, dispense with a gzood genen I knowledge of the world—
the resources, climate, and productions of ditferent countries, the im.
portant rivers, mountaing, physical features, &e., but then why be so
wicroscopic in our map geography ¥ Who cares about the names of every
little hamlet in France, every cape on the coust of China, or every island
in the Mediterranean?  Why burden the memory with bald numes,
which in a few weceks it repudiates, and which, if retained, would add
but little to the mental equipment of the scholar ¥ Why not be rational,

and give the people in conjunction with the nameof the place such facts ;

of au historical or wi)ogmplm:xl character as furnish the only reasons
why the nae should be remembered?  We certainly require to teach
fewer names of places and more of the facts from which the places derive
their importance.

Another consideration interwoven throughont this curriculum of es-
sentials, or rather formng its substratum, :ﬁmuld be the constant cffort
t quicken the mental astivities of the pupil, to tram him in habits of
observation, to rouse hus curiosity, to strengthen lus judgment, and to
cultivate his tact.

Having once entered the vestibule of the great temple of learning, he
should have such an attmctive view of its vast interior presented to him
that he would gladly seize every opportumty to procccﬁ farther, and, if
fortune failed to favour him with the adventitious nid of an advanced
teacher, e would, by his own unauded powers, explore Lvery recess,
and worship at every shrine which a refined mtelligence had erested for
the devotees of literature, science, and art.  The next consideration in
forming a Public School curriculum is simplicity. No greater mstake
can be committed than to attempt too much. We must admt the child’s

power of abisorption and assunilation is linnted. The moment we exceed | spoke for West Middlesex, in which Association there were
ijs report showed a good state of affairs to exist. Mr. Sinclair, of

the range of that power all labour is wasted. Besides, the object of the
Public Scliool is not to teach many things, but to give the power and
desire to learn many things. The first prneiples of a science may bhe
casy and situple cnough to an adult, but to a child they may be mean-
ingless.  Would it not be better then to exercise his powers within
their natural range, than to perplex him with defimtions, wiich to hun
ave hut a ufere jargon of words ¥ There is ample room within the area
of cssential subjects for the effort of which the child is susceptible, and
to attanpt more is to vitiate all.  Let it not be supposed, however, that
I object to such oral lessons m botany, natural Instory, aud Kkindred
subjects as appeal objectively to the child’s mnd. On the contrary, 1
value such lessons very highly.  The boy learns largely from the world
of nature around him. To aid him in lus investygations, to stimulate
his desire for more information, or to classify and systematise Ins know-
ledge would certainly be of great advantage to him.  What 1 protest
against is text-book science, or technical seience for the school-room —a
course of science entirely unscientific in its mode of presentation and
utterly valucless as an educational force.

And this lead me to the next point—The Public Schivols curriculum
should be progressive. It should step by step keep pace with the in-
creasing capacity of the pupil. Nothing is more irksome than to pore
over lessons already mastered.  Each day’s work should be a new dis-
covery, cach lesson should be a fresh tablean.  Just as fast as his
powers develop so should heavier demands be made upon his cnergics.
And here 1 night say that no absolute rule can be laid down as to the
exact age at which certain studics should be undertaken. The judicious
teacher must decide according to the capacity of cach pupil, and no cur-
viculuin however wisely framed can render him wmuch assistance.  But
progressiveness involves another idea.  The Pablic School is part of a
systemn, which so far as it goes onght tobe complete n itself, but should
also lead up to the next step in the great sturway of learning. Iinmedi-
ately above it is the High School, where work of a higher gradeis doue.
And although we must not forget that we promote a greater number into
active life than we doacto the High School, stillaf the continuity of Jhic
systcin is to bie preserved this step must not be overlooked.  True, the
pupil on this higher planc labors, I;crhnps, with a different ohject in
view, but cven there we should not lose sight of those practical subjects
which, when rightly considered, are the most valuable cducating forces
that can be emplayed.

1 be some scheme for
i teachers.  Mr. Payne, of .-\]goma, Bcg:m the reading of his report, but

Lastly, a Public School curriculum necessarily iucludes tho agency of
a lovang, thinking, intelligent toacher. Nowhere is the law of Biogencsis
more fully vendicated thau in the school-roum.

Omue vicum ex vico—no life without antecedent life. We may framo
a curricnlum as perfect in its mechanism as ono of West's chronometers
—Wwa may equip our school-room till thero is nothing more to be desired—
we mnay lay down rules which for their wisdom would be commended by
a Solomon, but if we cannot place in the school-house a teacher properly
endowed the results will be disappointing. Whether we ask himn whether
the curricutum is simple or complex, progressive or retrogressive, unless
the teacher understands his worlk it isall the same.  From him and
through him must first come that life germ which is to be the beginning
of & new creation to the child. By him doubts are to be dispelled, difhi-
culties removed, and the mental sky so illuminated that the world
round the pupil can be read as in the light of day. Is theren beauty in
literature, then he points it out. Arve there sermons in stones? He
preaches them, Books in the running brooks? He rcads them
Whatever of goodness and purity and inspiration there is in life, ho im
|‘mrts. Vitalizing with his own intellectual fervor overy mind, he rouses
dormant energies, encourages honest efforts, and stunulates into activ.
ity forces which leave their impress upon socicty when he has passed
away.

A VOTE OF THANKS,

Mr. David Fotheringham moved, seconded by Mr. MacMurchy, that
the Association express its high appreciation of the address, and tender
i w hearty vote of thanks to the President for having delivered it.  This

resolution was put by the Secretary and was c;rricﬁ amid loud applause.

The President acknowledged the vote in a fow words. He expressed
%;rcat gratification at the sucvess which had attended this meeting.  He

iad not known a meeting which was better attended or at which the
discussions were more earnest and interesting.  He explained that the
neat part of the programme would bo the hearing of reports from de]-
egates of the various county Associations. In the comse of a brief dis-
cussion upon the work of these Associations, he stated that in New
York there was a staffof twelve men who did little if anything elseo
than visit the counties and iustruct the teachers in the latest and most
advanced thought in councction with cducation. In some of the other
| States the same work was done in different ways.  He had hoped to
[ have two men to place upon the ruad to visit the several Associations
t for this purpose.  He did not desire to interfere with the work of the
1 Associations, for he understood that these organizations must be allowed
to do their own work. But by this system he hoped to assist the
| teachers i their work withont clashing with the Association. Reports
were then read from a number of the countics. Mr. D. G. Murphy
120 teachers.

East Lambton, representing 98 teachers, and Mr. Baird, West Huron,
Ialso reported.  Mr. Powell, of Bruce, stated among other things that
‘ there was a lack of interest among the young teachers. His Association
I contained 80 teachers.  Mr. Chadwick, of Perth, representing from 150

to 200 teachers, stated that the Perth Association had no membership
1fees.  One of the main difficulties was the indifference of many of the
 teachers to the literature of the profession. He thought there should
putting the Scroor, Jovaxatinto the hands of all the

Ias it was long, and had evidently Leen prepared with great care, tho
I reading of it was pustponed to a future occasion. Mr. Fotheringham
*reported for York that the Association, nnmbering S0 teachers in attend.
rance, was in a flourishing condition. Mr. F. 0. Steele spoke on behalf
lof the North Simcoe Association of 50 members, Mr. F. H. Suith for
' Wentworth with 115 members, Mr. McRae for the 40 members of the
Watcrloo Association, Mr. Henstridge for the Frontenac Association of
140 members, and Mr. Clapp for the North Wellington Association of
103 members,

The hearing of rci)orts for other counties was postpoucd. Written re-
i ports will be hauded in to the sceretary by the several delegates.

{As we wish to give a full report of the Convention, we reserve the re-
mainder till next issue,. —Editor. }

If a father wishes to give his son a legacy that will endure whils life
(exists, let him send him to an institution where lic can obtain a practical
! education, and he will have the satisfaction of knowing that he has
given him what 1s better than houses, lands, and farms, or cven gold
tor silver.  These things may take wings and suddenly fly away; but
this knowledge will last while life and reason exist.—Zforace Mana.

‘ The teacher’s work is principally directive, and he should aveid
giving decisions with the air of authority, for the good to the pupils
coines fromn the thoughts elicited, rather than from the conclusions
‘ stated.—Jolonnot,



