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tion upon the lower classes ; of opposing the spread of superstition,
and of diffusing more light and knowledge. Ineducational directions,
Basedow ard the Canon von Rochow had already distinguished thom-
selves tand thousands had enlisted i auding their enterprises. A book
hhe Leanard and Gertrude, full of natare aud truth, mnust necessanly
be received with ecthusissm. The author, hitheito unappreciated
even in_his own neighborhood, immediately came into repute and
honor. Encouraged by this success, he made in 1782 a tour through
Germany, 1 search of model schools, studying the experience and
operations of others, and gaimng an acquaintance with the first
men 1 Germany ; Klopstock, Wieland, Goethe, Herder, Jacob, &c.
Ou s return he delighted the world with other useful writings.
bat sull he did not succeed m finding any place where he could
pursue undisturbed the object of his life.

Meanwhile~for we must hasten—the French Revolution broke
out, and proceeded onward to the most horrible excesses. Switzer-
land was attacked, and in 1798 was invaded and overrun. The
usuai consequences of war, nnpoverishment, demoralization and
barbarism did not fail to follow. Such news made the patriotic heart
of Pestalozzi beat higher, At the information that troops of destitute
childreu were wandering helplessly about, particularly in the vici.
nity of the Cuatholic town of Stanz, he proceeded thither, obtained
from the authorties the gift of au empty house, and gathered into it
eighty mendicant children. He says in relation to this eccunence,
¢ The unfortunate and ruined condition of Stanz, and the relations
into which I came with a great crowd of enurely destitute, partly
wild, but powerful children of nature and of the mountains, gave
me an excellent basis of vperations, and though in the midst of
manifold hindiances, an opportunity for a ecistve experiment upon
the scope and grade of the taculties which exist universally in chil-
dren, as a base for education ; and likewise to determine whether
and to what extent the requisites are possible and practicable, which
the necessities of the case demands, for the education of the com-
mon people.”  Ie became their father, educator and teacher. Day
and night he was with them, the earliest i the morning, aud the
last at night 5 he ate, slept and played with them. In asingle
month, they had learned so much of the profit and pleasure of his
instructions, that often in the evening when he requested them to
go to bed, they beg§e(l that he wonld stay a little longer and teach
them. Coutent and happiness, the blessing of God, rested upon
the house.  When in 1799 tue village of Altdorf was bumt, Pesta-
lozzi asked his children, « How is it? Can we receive about twenty
of these houseless cluldren amongst us? If we Jo we must divide
our fuod with them,” «Yes, yes,” they all eried out, shuuting for

oy.
! ‘Rut this pleasure lasted not long. lu that same year the French
entered the neighborhood, tosk pussession of the butlding for a hos-
ital, aml Father Pestalozzt was foreed to disperse his children. His
ealth wits broken down with care, sorrow and over-exertion ;3 and
he was obliged nnce more to seek the means of support. He there-
fore weut to Burzdorf, and esteblished himself near the town as
an assistant teaciier without wages. Iis new modes of instraction
displeased the country people.” He did not I t the children study
the Heudelberg Catechism enough; and lus mstruction in tiaking
and speaking seemed tothem entirely superfluous. But after eight
months, the supermtending authorny, presenting themselves at the
school, were much astomshed at what he had accomplished. Un-
fortunately, lus strength was exhausted in ns oral laborg 3 at the
end of a year ho had to resign his situation forthe sake of his health.
Durmng alt his expernnems thus far, his purpose of founding a self-
suppoiting educational institution remauned unaltered. He ceased
operations at Butsrdorf in 1801; was afterward established at Mian-
chen-Buensee in Berne, near Hofwyl, where Fellenberg was labor-
ing, and finally at Yverdun (1ferten,) where he entirely broke down
in 1823, The last establishwent was named the Pestalozzian Insti-
tute 5 and as such it became fanous in all Europe, and even beyond
the ocean, in America, &c. Neither before nor since has any similar
institution ever attained so great fame.

The work done in that institution became the foundation of the
common schools of Germany ; and changed the ancient mechanical
schools into iustitutions for 1eal human training.

The fundamental maxims upon which the instruction there pro-
ceeded, were as follows :

‘The basis of education is not to be constructed, but to be sought ;
it exists in the nature of man,

The nature of man containg an inbotn and active instinet of
(!l):yelopmcm; is an organized natore; and mnan is an organized

ing.

Trﬁe education will find that jis chief hindrances are, passive
obstructions in the way of development ; its work is more negative
than positive.

Its {mitivo work consists in stimulation ; the science of education
is a_theory of stimulation, or the right application of the best
motives.

The ddevelopment of man commeuces with natural perceptions
through the senses ; its highest attainment is, iutellectually, the
exercise of reason 3 practically, independence,

The means of independence and seli-maintenance is, spontaneous
activity. -

Prac’lical capacity depeuds much more upon the possession of in-
tellectual and corporeal power, than upon the amount of knowledge.
The chief aim of all education, (iustruction included,) is therefore
the development of these powers, )

The religiouy character depends much less upon learning the
Scriptures aud the catechism, than upon the intercourse of the child
with a Godtearing mother and an energetic father. Religious edu.
cation, like all other, must begin with the birth of the (ﬁlild; aud
it is principally in the hands of the mother.

‘The chief departments for the development of power, are form.
number and speech. The ideu of elementary training is, the notionof
laying, within the nature of the child, by means ot domestic educa-
tion, (the influence of father, wother, brothers and sisters,) the
foundations of faith, love, uf the powers of seeing, speaking aud
reflecting, and by the use of all the means of education, according
to lhfe_a laws and methods of development included withiu nature
itself.

Such ir the actual substance of Pestalozsi’s principles of education.
The consequences follow of themselves, They are these:

The famuly circle is the best place for education ; the mother’s
book the best schuol-book.

All instruction must be based upon training the intuitive faculty.
The first instruction is altogether instiuction in seeing: the first
instruction on any subject must be the same, in order to obtain afruit-
ful, active and real comprehension of it. ‘The opposite of this is the
empty and vain mode of mere verbal instruction  First, the thing
itself should be tanght, and afterward, as far as possible, the form,
the representation, and the name.

The first portion of instruction consigts in naming things and caus-
ing the names 10 be repeated, in describing them and causing them
to be deseribed.  After this, it should be the teacher’s prime object
to develop spontaneous activity, and for that purpose to use the fore-
mentioned progressive and inventive method of teaching.

Nothing should be learnt by rote without being understood ; the
practice of learning by rote should be confined 1o mere matters of
formn. In the method of oral communication with the schofars is to
be found un adequate measure for estimating the clearness and
activity of the scholar’s power of seeing, and his knowledge,

‘The chief inducements to the right and the good are not fear and
punishment, but kindness and love.

These conclusions flow naturally from Pestalozzi’s fundamental
principles, If I were to give « brief statement of his method for
mtellectual training, 1 should call it «Education to spomtaneous
activity, by means of knowledge acquired by the perceptions,”

This aystem has changed the whole condition of schools, It has
not, it istrue, yet penetrated all the schools, or all the teachers;
but this is not the fault of the founder. To change a system esta-
blished for centuries, is the work of centuries ; not of a year, nor ten
years. In the development of a uation, and i like wanner of a
school system, there are epochs, stationary periods, crises and
reactions.

While the best men in Prossin, after 1808, were laboring to effect
a regreneration of their unfortunate country, King Frederic William
the Third summoned C. A. Zeller the pupil of Pestalozzi, to Konigs-
berg, with the commission of awakening the jutellectual faculties
of the people, as the only dependence for the rescue ol the country.
The great Fichte had already drawn attention to Pestalozzi, in his
lectures and publications at Berlin. Afterwand, the eminent min-
ister, Vou Altenstein, sent somne¢ young men to Yverdun to be
trained. By these means, and by means of the numerous publica-
tions of Pestalozzi and his followers, with stme help from the pres-
sure of circumatances, the Prussian, or rather the Prussian-Pesta~
lozzian school-system. was established. For he is entitled to at
least half the famne of the German common schools. Whatever of ex-
callence or eminence they have, they really owe to no one but him.
Wherever his principles have been deviated from, there has followed
a decline.  Whatever of progress yet remains visible, is a develop-
ment of his principles. Whatever m our system is based on human
nature, is taken from him. His experiments have secured their
world-wide famo to the German schools From France, Fngland,
laly, Spain, Russia, Polaud, Norway, Sweden, Holland, Denmatk,
Ametica, whoever desires to study the best schools, resorts to Ger-
many. Whatever fame they have, they owa tu Pestalozzi, Wise
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