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water with it. Eva nay cone andi paint this timle. Willi msay
paint. Who can tell me the color of this cube ?

Class.--The cube is yellow.
T.-All who can tell me the three colors ve have tailked about

imiay couie anld stand beside me.
Ralph.-We have talkod about red, blue, and yellow.
Clias.-- We have talked about red, yellow, and blue.
'.--You mnay all take your seats, andi write the word yelow teit

times and nuimber each one, and see who vill write it best and
make the best figures.-" Ida," in Primaîry Teauc:2r.

SCHOOL CHILDREN AND THEIR EYESIGHT.

An interesting leture (writes the Genieva cotrres,îidenit of the
''iines) on the " Effect of Reading and Writing on the Eyesigit if
Youig Cliildren," was given a short tiite ago, at Berne, by Profes-
sor Pfliiger, a great authority oi the subject. The lecturer first
called attention to the portenstous fact that more than oieu-Iailf of
45,000 children latel3 extimined in Gerinain% were found to be suf-
fering fromt defective % ision. Ii somge schools the proportiti of the
short-sigited was as high as 70 aid 80 ier cent. In the Heidelberg
Gyninasiumli it wa. 100 µ- i clit. caery lad in the schoul had bad
eyesight. Accurdîîg to Prtfîstwà Pfltger, this lamentable state of
things arises froi several caieus fir.1n1 insufli.itnitl3 lighted schuol-
roums, bad prinit and baid .q,eir, the noitl d of writing in tgu,
and ill-contrived desks and forius. .\n evil equally great, if not
greater than all these comnbined, and resulting in soiething More
than defective vision. is the burdening oif children w ith toio imlany
lessons, and the conseouent restriction tf their hours of play. In
order to solve the vexed question of the influence tf German cali-

graphy on the oyes of those who adopt it, the Govermnent of Wurt-
emberg, somte timne ago, appointed a connuission, consisting of three
schoolmasters and three physicians, to investigate the matter, and
îîlake a report. Iln the opinion of these gentlemen, the more writ-
ing is least among the cauees which unfavourably affect children's
eyesight. They found fliat, while coipnaratively few children write
with their backs bent towards 'lie left, fully 80 per cent. give their
backs in writing a right inclination. The latter position tends to
produce a permanent elevation of the riglit shoulder, and, if per-
sisted iii, curvature of the spine liI the schools they visited the
comiîssioners actually fouind 20 per cent. of tie boys. and fron 30
to 40 per cent. of the girls, suffering fromt more or less pronounced
curvature dule to this cause. The difference between the two sexes
is probably due to the fact that lads, besides being more energetic
in play, are more rationally clad than girl scholars. As to position
in writing, the distance betveen the desk and the eyes ought to be
about 25 centiietres; yet it was rarely, indeed, that tie commis-
sioners met with any children who could keep their eycs at this the'
normal distance froin the paper. Many of themn find it necessary
te bring their faces within seven centinetres (2.75 inches) of their
copy-books. The general conclusion of the commissioners, as of
Professor Pfluger, is that, of all the evils enunerated, the worst,
and those mnost in need of reforn, are the scats and desks at present

READING.-SCRIPT.*

Tie wriften word to the little cild has no olement of attraction.
It is, on the other hand, a repelling object. 1 have tried to show
how the difliculties of learning the firat words înmay be overcoie by
the stimulus of the idea in acts of association. It is a niatter of
great importance to steadily overcomne the repulsion occasioned by
the written worn. This repulsion will grow less and less, and the
acts ofssocîntion wiil be mado casier, by continued familiarity with
the nsew formns, if the interest and the appetite of the child for
words is sedulously cultivated, through the pleasure that the ob-
jects and pict.-es excite. All words are miade, as you know, of
only twentty-sixdifferenit forns. The less the mental action it re-
quires to see these forms, the casier will be the acts of association.
It is important to iipress these forns upon the .uind in an easy,
natural, sennîî-unconscious way. As I have shown, tise best possible
way to uniipress the word forms upon the mind is to write then-to
niake tiiom. We hear the objection very oftcu that a child does
not learn the letters by the new miiethod. He does not lcarn their
iaes l, but lie learns then Ly continually imakmig thei. Whiat is
tise best proof that any object is clearly mli the mnd ? A word des-
cription is weak beside the representation of the object in drawing.
This brings us to the question so often nooted, whether we should
use print at the beginsning, or print and script, or script alone. I
will try and presei the argtuients in favor of using script alone,
not denying, iowever, thlat script and print may be used at the
samte timle wiî *god ellect. Wh'îeni two or more ways of teaching

are presented, ait of which inay be defended by good reason, reasons
that du no.t direetly violatu a principle, tse- quetsi of choice then
becoies a question of econoiy. If we begin with print, it cer-
tainly fixes the printed form s ini the inind by reproducinsg themi on
the slates, su that if the tcacher uses print alone at the beginning,
she should train the children to iake the printed forns. But,
naking the printed forms is not a means of expression that a child

ever uses after the first fow nonths, or the first year. Wtriting is
the second great mlimns of language expression. It should be put
into the power of the child just as soon as possible, in order that
lie may express his thougits as freely with the pencil as with the
tongue. This fact useeds nu argument. Written expression is as
great a lhelp to mnental development as oral expression ;and, indeed,
in msany respects, it stands higher. Written expression is silent,
the child must give his own thought, in lis owni way ; thus develop-
ing individuality. The grcatest diflicuslty in all teaching in our
graded schools i. the sinking of the individual in the mass. li
written exnression we find a meaus of reaching individuality
through the mass. Why nut, then, begin at the beginning with
this mode of expression that the child must use all his life, and
every day of his life ?

Why net teach printing and script together 1 recause it violates
the rule of perfect simiplicity. Train the child to use one set of
forms, made in one way, and one alone. In mîy experience, ex-
tending over ele% en yeis of supervision of primary schools, I have
never kntown the failure of a single class te change fron script to
priiit, easily and readily, in une or two days. What, then, is the
use of print at first ? What logical reason can be given for its

in use. The professotr further remnarked thiat only 10 per cent. of use. if tie step frei script te primt in se very simple? The
the children exaimined were naturally short-sightcd, and that, as writing of the words by the child oi blackboard, slates, and paper,
aniaing wild races defective vision is aliiiost entirely unknowi, the furnishes a vast anoutit of very interesting and profitably busy
question is peculiar te modern civilization and the existing systen work. Ii writing the first word the child begins spelling in the
of teaching. Ii conclusion Herr Pfliiger expressed the fear that he only true way. In writing the first sentence the child mak-es the
was like one crying in the wil.lerness, te prevailing tendency being capitals and punctuation marks, and if he is never allowed te make
to lay i the childrcn of this generation still ieavier burdens, and a form mcorrectly, it will be alinost impossible for him ever to
force their mintdas te the Listing injury of their bodies. -Scho.e,

« Fromt Col. Plarker's "Talks on Teaching." Ecoit etC., New 1 ork; W. F. Gale
Guardian. an opanty, Toronto. Price, s1.o0.


