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Academic Toaching.
AN EXTRACT FROM AN ADDRESS DY THE LATE REV. DR. OLIN,

NoTixa, cither in the plan or management of a literary institution,
is of any real value as an instrument of educationy any farther than it
contrihutes to onc of the two great ends of MuntarL Disciekisg, axp
rite Fonstatioy or Ritt Monar Sestiunsts axp Hantra,

Mental discipline is the great central kdea of education, and the chief
and proper end of scholastic teaching.  Knowledge, which is the frunt
of atudy, docs not constitute cducation nor any part of it. The most
comprehenedive amd eritical acquaintance with pluloxophy, or mathe.
matics, or languages, or histosy, or law, or medicine, or of all these to.
gether, is not cducation, nor is it the object in quest of which the
student visita a literary institution, A nan may porsess a good degree
of knowledge in all of these and many other branches without being an
educated man.  Were the well-trained scholar, on the contrary, at the
moment of his transition from academic shades into the active, wide
world, to be smitten with the utter oblivion of uit the knowledge obtaned
through the medium of books, aud experiments, and the orul teaching
of professors, ho might «till bear away with him all that is fundamental
and truly casential in education.  He would carry with him a mind
habituated to observe, to compare, to reason=the power of concentra-
tron, of fixed and continuous attention—and a lively and nght percep-
tion of the beautiful, the pure, and the true.  These are the real consti-
tucnts of intellectual education.  They are not knowledge, but clements
of mental power far better than knowledge, and adapted to the acquisi
tion and right use of all knowladge, f'he schiolar whom we have sup-
posed to be suddenly bereft of all tnemory of his scholustic acquisitions
is no longer « learned, but he is still a well-educated i, for hie retaing
the mental discipline which results from close and gystematic study.

Mental discipline, then, is the fundamental principle, the beau ideal
of education, on which both teacher and learner should fix a steadfust
cye. 'T'o this all-important result, the course of study, the manner and
amount of teaching, the hours of study und of reercation, should be ex-
clusively or chiefly directed, and it is cxuctly in proportion as an edu-
cational establishment practically secures this object that it answers the
immediate and most important end of its institution,

Deviations from this cardinal maxim in the philosophy of cducation
are sometitnes unavoidable, and frequently so in acndemic schoo's.
Candidates for the active employmeuts of life seek here for the special
qualifications adapted to their chosen pursuits, without aspiring te the
true and proper results of hberal education, or after having secured these
results, so far as their circumstances will allow. The satisfuction of
such wants becomes an important and interesting duty, which is best
performed when along with the special teaching required, a constant
reference is had, 8o far as possible, to the more geneml and higher ob-
jects of mental cultivation.  The surveyor, the engineer, the merchaut,
and the schoolmaster, present a demand for instruction in those branches
of knowledge, the application of which, in the active pursuits of life,
will form the chief busincss of their several vocations; but beyond this
narrow sphere they have parts to act as citizens and as men, for which
gpecial and professional attai ts can not furmish adequate prepara-
tion, any further than the acquisition and application of them may train
the intellectual powers to reasoning and to thought. The true and
permanent interests of this numerous and important class of pupils, no
less than those of candidates for the learned professions, will be best sub-
served by prosccuting their particular objects, under such conditions as
will most effectually secure the general and moze important end of all

scholastic exercines. and the intelligent and expericnced teacher will
study, in these instances and others more diflicalt and anomalous, to
provide for bath the specind and the general want.

Much will depend upon the course of study prescribed to the pupil.
The diligent and painstaking student will acquire intcllectunl strength
and direipline from every branch of learning to which he devotes his at-
tention, but a proper wclection is still lughly important,  Without cen-
tering into an extended discussion of this topie, I content mysclf with
expressing the opinion, formed after a good deal of experience and ob-
seevation, that the usuol acadenic eourse of hinguistic atd mathematical
studies is fully entitled to the preference which it has so long enjoyed
in our higher reminarics. 1 \now not ndecd, what stadies could bo
substituted for these ; I do not say with the prospect of equal, or nearly
equal utility, but without endangering the best tntesesta of education.
So strong ix my conviction of the superior value of these branches, as
the means of wental culture, that [ should not hesitate to advise a pupil
from the district school, who had only n single year for academic train-
ing, and no speeial ohjects m view beyond that of general improvement,
to cmploy that year in the dihigent and entical study of the Latin lan.
guage and Geometry ; and [ should confidently expect from the prose-
cution of such a plant more progeess in mental diccrpline and good taste
than o much longer period given to compends of plulosophy, natural
history, logic, and mctaphysics would confer  Itis a problem well worthy
of a practical solution, wacther the substitution of a small number of
such studies for the comprehensive, but desultory, fragmentary, and
ruperficial course usually pursued in female seminaries, would not pro-
duce a decided improvement in this interesting department of education.

"T'o bie really valuable and salutary in their disciplinary influence upon
the wind, studics should be few as well as judiciousty chosen. A
chapter eritically and thoroughly mastered is worth more than a volune
hastily gone over, considered either as the means of intellectual culture
or a8 a facility to future progress.  I'he crowded courses of our colleges
and academics constitute n crying cvil, against which every friend of
liberal education is bound o protest.  We have nearly doubled the
number of studics within the last twenty or thisty years, with no corres-
ponding advancement in sound scholarship. 1 would not have less
study imposed upon the pupil, but more careful and profound study—
fewer books, but more thoughtful and intimate communion with them.
It is not easy, 1 fear, to mahe the improvement in this respect, of which
many intelligent and practised teachers feel and acknowledge the want.
Quc higher seminaries are running a race of eager competition, in which
it might be dangerous to pause and look for the safest road.  Deference,
100, is to be done to public sentiment, though it may chance on such a
aubject to be neither enlighiened nor reasonable.  As teachers however,
we are hound to kecp our eye fixed upon first principles, and follow
them out as well as we can. I shall be excused, on such an oceasion,
for uttering sound maxims, whatever emharrassment may be experienced
in giving to them a practical and rightful ascendency.

The difficultics referred to, press less heavily, I apprehend, on acade-
mics and preparatory schools than on colleges and umiversities, for, in
having to provide for a greater varicty of ages, attainments, and objects,
they are necessarily endowed with a larger diseretion.  Of onc important
class of pupils, those who aspire to a collegiate course, the carlier studics
must generally bo prescribed by the teacher, and conducted under his
auspices with little liability to disturbing influences from any quarter.
Here, then, is a favourable opportunity for laying the foundation of sound
and accurato scholarship, such esis not likely to occur at alater penod s
and here it is that the intellectual bias, habits, and character are, perhaps




