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made for thoir support and efficiency, a change in our ieas is
takiug place as to what is the proper aim of education among us,
and what are the meaus best adapted to securo that aim. The
idea that the study of the Latin and Greok classics alone consti-
tuted oducation bas passed away: theso could net satisfy the do-
mands of our busy, practical times. We have not yet fully decided
upon the comparative merits of the competitors for the placo
vacated by classics. All parties, however, are agreed upon one
point,-that the study of our own languago muet hold an impor-
tant position in the oducation of our childro,-they must learu to
speak it correctly and write it correctly; and furthermoro, this
end, a very important one, is to bo obtaned through the study of
English grammar.

The question may be fairly asked whetber this method of obtain-
ing a knowledge of our languago is the bort one,-or rather, whether
the method in vogue in our sohools will secure the end aimed at.
The termI "the study of English grammar," or " English," as it is
now commonly called, though including several things, as parsing,
analysis, dorivation of words, synonyme, &c., is practically regarded
as meaning parsing and analysis alone. It is to b feared that
this way of dealing with " English " fails te meet the roquired
reasr't.

When the child for the first time enters a school-room, ho bas
already a good supply of words;.be can ell all his wants, malie
known all his thoughts in language nearly, if net quite, as good in
its way as that of the teacher,-fully as good as that of the home
from which he came. The task, then, that lies bofore the teacher
is te increas.; the number of the child's words as the understand-
ing will bear it, and te improve the style of bis language if noeded.
This in fairly stating the question. As soon, therefore, as the child
can well read, our educational systen requires that he should take
up the study of English grammar. How this is done we all know.
With some few variations in the mode of stardng, the child com-
mits to memory a number of technical terms with their definitions,
and then does his best te apply thorm. He learns, for instance,
that "a Noun"-and this is the easiest of all the terms-"is the
name of any person, place or thing;" it bas a Nominative Case, a
Possessive Case, an Objective Case-singular and plural; he picks
out tolerably well all the nonne in his reading-lesson when they
refer te tangible objoets ; when this is net the case, he is wholly at
a loss. And so it goes on from one " part of speech " te another,
-from one term te another-Adjective, Pronoun, Case, Relation,
Mood, Government-words lacking in all intelligent meaning te
the child, and which no amount of pains and patience in the teacher
can make clear. If " parsing " and " analysis" mean anything,
they mean an examination into the structure of language, the rea-
son of form and arrangement,-in short, the phüiosophy oflanguage:
Thus our system of education forces upon the undeveloped mind
the study of one of the most abstruse of sciences; and what at a
later time affords the keenest pleasure is now but a meaningless
task. The study of language as a science-its structure, the forma
and relations of its words-yields in interest te no other: it de-
mands as mature powers as the study of any other science does.
The deeper we study the more we feel that words are net dead
things that move as we move them; they are the expression of the
living thought within; and he who would etudy language muet
study thought itself.

It may seem unnecessary te say, but it is important to be borne
in mind, that in studying English we are dealing with, net a for-
eign tongue, but our own native one. Its words firt feUlupon our
ears we imitated it from those around us; it grew with our
growth, associating itself with everything we hold dear. No
' rul " for form or position was given us: we watched, we imi-

tated-that was all. In short, language seemed to come to ns as

if it woro a natural developmnent of our organization. It is quito
certain that this saine method, in principle, muet bo carried out in
our schools beforo our youth eau obtain a sound knowledge of our
language. Far different ià the courso pursued inlearning a forsign
tongue. Instead of being a natural, unconscious process, ovory-
thing is artificial. Tho idiom of no two languages is aliko; forme
and constructions are difforent; henco rules, &o., must b given-
for the process is mechanical-telling what different forms the
words assume, whon te use thom, and how they are te be arranged
in a sentence. Tho distinction betwoen the two procossos is wide,
and patent te ovorybody. Yet our grammar-books say in offect
that the mothod is the saine in both cases-that English muet be
studied as a foroign tongue is studied I We owe this, doubtless, te
the fact that when compolled te give instruction in English, the
teachors of Latin knew no other way te do it than that employed
with this foroign tongue. Thus a mechanical process is foreed up-
on us whon the natural should be the only one.

Our teaching of English proceeds upon a false theory. It sup-
poses that a knowledge of the technical terme of grammar is noces-
sary te a knowledge of the language. In what way dosa this
knowledge of terms incroase our grasp of language ? No one wil
say it extends the vocabulary; it cannot inprove the style, it adds
nothing to the force and clearness of expression; and no one will
pretend that the amonut of fact is increased thereby;-these
things muet all be sought elsewhere than within the covrs of a
grammar-book, and they are alohe what au ordinary sohool educa-
tien should be required te give in language ; all else is a waste of
most precious time. An appeal might be made te the common
sonse of educationists in this respect. Lot them net be carried
away by prejudice whore so much of vital interest is at stake; this
subject muet ho tested by its merits and se judged; it is time we
gave up these traditions in teaching. We laugli at the subjects of
grave dispute among the medioeval schoolmen and cloister-philos-
ophers; but the: learned discussions on the "parsing" of such
words as " blow" and " sweet " in " John struck George a blow "
and "Sugar tastes 8weet," are equally absurd from an educational
point of view: teacher and scholar and disputant each knows
what the sentences mean, and knows no more: if they think they
do know more, they are only doinding themselves.

It may be urged that a knowledge of grammar is needed to pre-
vent mistakes in the use of the different forms that words assume.
This touches a r lint of practical importance. But surely it will
not be said that our elaborate system of grammar is necessary to
meet that difficulty, more especially when those forma in the use
of which errors may be made are only five or six I Some other
way than the one pursued can assuredly be found-a way that will
net require this year after year of weary, meaningless plodding in
" parsing." Many teachera seemi te have the idea that the rules
laid down in the grammar-book make the language, and that every
sentence muet b f-amed in acecrdance with then. Soroly puzzling
is it thon te find in all the masters of our tongue expressions and
forme that set "rul " at defiance; and very entertaining are the
discussions that those "violations" give riss te. Yet languaga
goes on its way, grammarians and pedagogues notwithstanding.
Let it once be thoroughly understood that "rnie " does not make
languagA, and our teachers and pupils will learn to look for " gram-
mar I" elsewhere than in books bearing that name. The principles
and practices that guide the use of onr few grammatical forme will
be readily, almost insensibly communicated in an informal manner
by the teacher who knowe his work. Subject, and word, and illus-
tration can b pitched te the capacity of the pupil; voice, and
look, and gesture, all combine te send home te the understanding
ideas that the dead letter of the book would fai to do. What I
plead for in education is intelligence: thatnothing should bo given


