
l'Os in Trachuing.

f of ~what sceme(l an unpromising
hi of cay. The tea'hcr is not

n t supply a lack of brains ; bt
h is bomnd to do thc best that can

be il me with the brams that nature
as proviled. Nor is he bound to
.. M a willngness to improve and

use ibc opportunities offered for gain-
m1.ý mstruction ; but he s Cxpected to
d, m l in his power to cherish and
develop such a disposition.

The tcacher fron the lower motive
is n danger of failing just here, in the
rina' resuis of his work. I believe
most firmly that the highest results
can he won only by teachers who are
wihllng to do a grea deal of hard
work and patient drillig, which will
not be hlazoned in the newspapers as
the 'Quincy Systen" or by any
other title, and will add very httle-
at least immediately-t'o their reputa-
tmn m the su hool-room or among any
but the most judicious parents.

This leads mne to say a word about
the so-called " New Methods," of
which we hear a great deal at present.
In a great degree, as ail persons who
have any extensive knowledge of the
history of education know, they are
not new rnethods at al in any other
sense than that their more general
diffusion and greater prominence be-
fore the public eye are new things.
Tcachers of skill and tact in ail ages
have known that the living voice is
far more potent than the printed page,
and that miatter, to be learned, must
be )resented in a form and manner
suited to the age and attainments of
the )u)ils. It is true, however, that
there has been a recent revival of
natural and effective modes of instruc-
tion, together with a development, in
some single directions, of really
original methods. Teachers had be-
copie in many of our schools too set
in lifeless, mechanical ways, and thé
mere hearing of lessons had too much
taken the place 6f lively, interesting,
and eýffective teaching. The present

danger, I fanry, whe-re new methods
are cagerly sought for. li that the
students w:ll bc amused and mterest.
cd rather than tiught and traned.
I he rebellion aîngat text.books
strikes me as extravagant. I ara n-
chned to thnk that the bct resuilts
will be gaincd by the union of oral
teaching. ac-compamecd by? hvelv and
telling illustrations, with a jiudicbious
amount of text-book study. A good
text-b>ook, and such there arc on most
subjects, although most of our bcst
books arc capable of improvement,
gives a careful and well-digcsted sys-
tcmatic Maternent of the leading and
most important facts on any subject,
facts, the knowledge of which is in-
dispensable to any one who wihes
to be a master of that subject. Pre-
scnted ylone, the text-book is often
dry and unattractive. Even if learned
by heart, it is not understood and is
soon forgotten. But if a boy or girl
is made first to under.tand a matter
by skilful oral or objcct lessons, and
is then given a text-book, he reads it
with interest and intelligence, and is
often pleased by its complete and
logical statement of facts and princi-
ples in their regular order.

The mere lesson-hearer was a de-
fecti',e teacher : yet if he made his
scholars always /earn their lessons, li
acc'omplished one of the most impor-
tant purposes of his office. The mere
amuser of his scholars, nay, more,
even the skilful expounder who keeps
every eye and every ear attentive to
him and arouses for a time a genuine
interest in his subject, is a defective
teacher, unless he also succeeds,
either by the aid of a text-book or in
some other way, to secure a deep and
permanent lodgement of the things he
teaches in his pupils' minds.

It would be interesting, had we
time, to take up different studies and
apply these principles to the methods
of instruction in each of them. But,
after ail, the great desideratum in a


