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‘ Thare was & man by tho namo of Cyrus who was a Persian Prince. He
had a vory nico father, and asked him one might what he had done at school
that day? He said that he had done something unjustly  The hoys when
Cyrus was plaving any games with them used to make him their King. One
day ther: was a bo{ who had a new coat, with Cyrus, and Cyrus wanted to
make a change The one that the lm} bad bought was very much too Targe
for hum, while Cyrus's was small.  They kept on for two or three days hut
would not agree upon it.  While they making this agreement, Cyrus’s fa-
ther camo along. Cyrus had a very humane temper and was very gentle,
Bf)ecn:‘uso Cyrus would)not change with the other 1 & few days he was pun
ished.

* Cyrus, the Persian prince, had good many masters, his father asked hun
if he had done anything wrong to-day, and ?xe smid he had been pumshed,
and hir father Mied him what he had been punislied for, and be said he
had quarreled with another boy. What about, said his father, and Cvru-
said that, & boy he was with, had on a big coat, that just fitted him, and s
coat was too sumall for himself, and this uther boy wanted to exchange with
bim. But Cyrus would not, just then » man came up, and settled the dis-
pute, saying, that the ig boy did very wrong in tarcing the coat off the
smaller boy. So Cyrus had to be punished for not giving up s coat to the
other boy.

‘It will be observed that in some of the examples the sense of tho nai*
rative is followed tolerably well, while in most of thewnitis burlesqued
that in some punctuation is wholly neglected, while i others it 13
liberally indulged to the destruction of the sense; that in some the nuwi-
rative is divided into sentences in violation of the rules of grammar, and
in others not, equally m violation of the rules of grammar. It is plaw,
from these examples, that the pupils of the Norfolk county schools had
been trained in grammar at the cost of English composition, according
to the methods of the old systein of struction. Comment is unneces-
sary. ‘The comment of the conductors of the Quincy schools was an
order of banishment issucd against the old system.”

WINTER'S WORK FOR THE RURAL TEACHER.

The great achool-masters ‘‘ have achieved worthy results by the
moral and intellectual chimato they were able to produce, rather
than by methods of teaching.” Thus says s writer in a re~ent
magazine article. Rural teachers are often surrounded by a de-
pressing intellectual atmosphere. The pupils are not intercsted in
school, because their pareats arn not interested. Home thoughts
are narrow and slow, school thoughts are dull.

In such cases the teacher should make an effort to change thein-
tellectual climate. He should try to stimulate, to widen, and to
utilize the thought-power of the district. He should do this in
order to make the school-room work more effective. The teacher
may say within himself. ‘T will do my best to secure profitable
study for my pupils, I will try to have them study in the best man-
ner, and in order to have them study much and well, I will try to
arouse parents as well as pupils to a wider range of thought and to
lead them to think more and to think to a better purpose. If more
thinking and better thinking is to be done during the coming win-
ter than was done during the past winter, some person must cause
it to be dune, and that person should be the teacher. As a rule
teachers are laborious, are earnest, are anxious for the improve-
ment of their pupils ; they are pained when their labors seem fruit-
less, because of the children's apathy. Let each try to change the
intollectual atmosphere. Lot them remomber that a change of
climate has often given physical hea'* to the invalid. Health de-
pengds upon the air wo breath as much as upon our food. Why
may not intellectual vigor depend upun the intellectual atmosphere?
If the great schuol-masters formed an intellectual climate for their
pupils, why shall not other teachers attempt to do the same ?”

Among measures for purifying the intellectual atwuspliere and
making it bracing and invigurating, the fullowing are suggested
questions, general informudon, readings, committing to memory
choice selections, biographical sketches and suecdotes, literary ex
ercises. and societies.

1. Questions—To awaken thought rothing is better than a gord
question. The great teachers have been noted for their method of
questioning. The teacher desiring to stimulate thought among his

* Professor J. A. Cooper, Principal Ediuboro’ Normal Sckool.

pupils and patrons, may gnve a question to his pupils at the close of
school, saying, “T do not want an answer now ; you may think
about it to-mght, and 1 w:ll call for an auswer to-morrow.” The
objeet being to excito thought, the question should be onoe that
will interest tho people, yet not bo su casy as to require no reflec-
tion, A teacher once asked why the leaves fall, calhing nttention
to some traes to which the dry leaves were still ehnging.  This led
to much oxamumation of the trees, and much talk about them at
home.  On another occasiom he gavo as a problem a recent trans-
action in the neighborhood : ** A mau sold a horse for §65, bought
it back for $50, and sold 1t again for $55: how much did he make ”
This excited great discussion.  Nearly every man and boy in the
district solved it, and proved his answer right, though thero wero
several answers found,

On the uext day the first question will be brought up, the answer
discussed, and a second question presented for future reply.  This
course can be continued from day to day as long as the interest in
the questions justifies it. At first tho teacher may find 1t dfficult
to select stimulating questions of general interest.  Let him not
hesitate on this aceount, for i this, as i most other undertakings,
the beginning 13 the most diflicult part. Questions will soca mul-
tiply upon the thoughtful teacher. By practice will come skill in
selecting the most appropriate. The children, taking the questions
home, plying their parents with them, and discussing them with
each other, will lead the parents to think abuut the school.

Teachers at a loss for questions may begin with the breakfast
table. Why should coffee.be provided for breakiast and tea for
supper ? Why buckwheat cakes at breakfast, but bis_uit at supper?
Whence come, and how are raised or made, the various articles and
dishen on the table 7 Knowledge giined in finding answers to such
questions will be live knowledge, while the giving and answering
the questions will change the climate to one of inquiry, activity,
and investigation. The children will in ttme learn to ask questions
of the teacher aud of their parents. When such is the case, to
instruct them is a pleasure.

2. General Information.—The teacher may call the attention of
the school to some subject of general interest, asa public work, a
discovery in science, a great crop, a great act, a great accident, and
talk over the same with the pupils. He may say, *“ Items of pub-
lic interest are often mentioned in conversation and in the news.
papers. Please inform me when you next notice one, and we will
talk about it.” Tact and skill will be needed te lead buys and
girls to select topics wisely, but pupils car be tramed to find useful
information, and to tell 1t 1n a way to be interesting to themsclves
and to others. This exercise may lead pupils to select their read-
ing. and to discriminate between uscful and useless information,
between the higher and the lower in thonght. The topics of gene-
ral interest are unlinuted in number, as the world's work and work-
ers, commerce, shipping, currency, food supplies, manufactures,
etc., ete. Teachers may often have some difficulty in finding accu-
rate information, as works of reference are not to be found in every
schao)  But as a compensation, this difficulty will drive children
to ask their parents and to consult boaoks at home.

Some teachers make an interesting topic of the rights and duties
of citizens, how officers are chasen, how they are prid. whence
comes the revenue of the State, how the taxes are expended Such
topics are interesting when presented about election time. A wise
teacher will chonse his tnpirs in seagon.

3. Readings.—-‘* When T am reading & good book,” says Hamer-
ton, *'the only Croesus that 1 envy is he who is reading a better
book.” In some schools the attention of the pupil is confined to
““doing sums,” ‘“parsing,” and other routine work. The atmos-
phere of such schools is deficient in essential elements of intellec-



