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break down or even weaken tho barriers of virlue.—It is an office
most honourable ; and should be honourably filled. It 1s an office
of irust, most precious and sacred. Who would ever think of com-
mitting this trust te the unworthy ? Is the whole civilized world
now awake to the manifest advantages of education, and bestir-
ring itself to brighten its day? And'can this be done through an
incompetent, ill-trained agency ?

. He who fills the oftice of teacher should be a true man,~—true ta
his vocation,—to his trust. And he who makes choice of this
office from just motives, and with a high purpose will find in it
much to meet his expectation.—To difluse his own spirit of ear-
uesiness and love, to jmprove daily the working of the delicate
machinery which is under his divection, may well engage his
whole heart. It is an intetest which grows (Kaeper as he better
understands how far it 1caches. The children entrusted to him
are the living materials out of which the fabric of society, for the
next age is to be formed.  So fur as he succeeds in training them
for a life of usefuluess and duty, he makes an important,—a very
valuable and precious contribution te the conunon stock of happi-
ness, and largely shares in monlding the hearts of a people. He
13, indeed, the chief benefactor who does most for the increase of
wisdom, goodness and piety: for these constitute the true riches
of a neople ; just as ignorance and vice constitute its degradation,
and hinder tiie eflective working of all useful institutions.

There are few belter reformers than the intelligen, right-hearted
educator. Let him have free scope, with abi. .y and heart to use
his opportunity, and he will remedy a thousaund evils,—safely and
certainly, witliout exasperation and withowt noise. Something
like what the missionary is among the heathen 1s the teacher
among our young and jgnorant,—ihe encourager, expounder aud
instiller of truth, e)iely, and knowledge to those who sit in dark-
ness, and wader the shadow of undeveloped intellects.  But if his
work is of such vast imponance to society. should not his know-
ledge, liis experience, and his professiounl skili bear some cor-
respondence to the work 2 To make even an elementary edncation
any thing better than shallow aud formal, a cousiderable amount
of ])re]mmtion 15 indispensable.  lle requires far more information
than that which his daily duties would seem to imply. To meet
the daily demands made tpon his mental store, and on s skil!
in trmmng and illustrating, he ceeds be far a-head of his schiolars.
If he has nothing laid up, and is ot able to communicate from
the fulness of hisown mind and with an ample skill of experience,
what can the day’s lesson be but the routine of 2 diy and batren
recitation 2—Every thing tanght, however simple or elemental,
should be full and” familiar—reaching to its 100t ; and, if not so,
how can he teach with thoroughness ; how can he 1each the under-
standings of his pupils, so us theie to wive an intelligent lodge-
went, and become a working principle, giving the mind energy—
expansion—and grasp ? Another requisite not to be dispensed with
is the constaut renewal and enlargement of his information, The
range of his knowledge must be always widening. Otherwise,
how can he keep progress with the times? How can he keep up
with the risine staudard of educat on? The standard of education
is constantly on the ascendant. It is much higher now than it
was thirty years ago; and thirty years 1o come will find it higher
than now. What is the legitimate level of a school if 1t be not
that of the age 2 Nay, is it not out of the school that every advance
should spring? should the school not be a leader and triie pioneer
ol improvement ?

‘The power of communicating truth profitably and effectively is
another high requisite in teaching. To speak with clexmess and
effect is a great atainment,—valuable 1o all, absolutely necessary
to the educator. Oune person expresses his ideas wilth clearness
and energy by a few pointed, well chosen words; another acen-
mulales sentences in vain and only complicates his purpose. Oue
by a few simple words—impressively eapressed hghiens up his
subject to a demonstration. Another by a redundant verbinge
mystifies it. B

‘The former sends home the truth with a living cffect ; the Iatter
darkens his meaning by his own explanations, and actually shuts
the pupil’s mind against it.  Agaiust these defects every teacher
should guard.  Anuther needful qualificution is self-discapline. No
treatises on educalion, no normal or college tmining, nor any sys-
lem, however good, will alone suffice without this; grem “helps
these are,—helps which cannot ‘be dispensed with, and which
should be thankfully used: but the teacher must, in a certain
seuse, be formed by teaching.  In teaching he wust consider him-
self every day in school schooling himselfy testing his own plans
ancd methods of instructing j—correcting what he finds wrong,
superfioial or defective, or adding what is wanting, Thus every
day will find him waking progress, and every year a s'age in

advance.  And can any thing tend to give more grace and beanty
to lus anns, more tigmity to his tabours, vatue to his voeation, or
suceess to fus eftorts 7

But this 1s a part of my subject which tequires much closer
views, and more searching enquiry. [t s an idea erroneous and
deceptive, too much generally acted upon~that the acquisition of
knowledge, a certam’ amount of scholaiship, a readiness in an-
swermng questions, are equivalent to the power of niterestmyly and
successfully commumicating mstruction, and evidences of that
skill and aptness to educate and train themnd, which give eneyey
and expansion 1o s powers. 1t 13 true that learmng is a pre-
requistte 5 but 1t s gust as true that educating and teachme have
very warked distinctions. Learimug alone cannot make an eflicient
educa.or. ‘To be such, hie must possess educative requisites. e
must have and well understand that great fundamental principle
the guide and regulator of all school work—method. Without it all
in us and about ns as teachers, is @ chaos,  Without it every thimg
we do teuds to confusion. There can be no convenient and sumt-
able arrangement ; there can be no natural and orderly disposition
of parts; then can be no just unity of principle in carrymy out any
educational princtple 1 systein, and, therefore, tte rue progress
in teaching efforts. The true educator commences with the sim-
plest elements, advances by consecutive and relative gradaticus,
notes as he advances the results of every gradation on the pupi!’s
mind, and guides lnmself accordingly ; and as he passes from one
subdivision to another, takes care that a proper and dependent
connexion exists throughout—so as to form one harmontous whole.

Lessons, to make them profitable, require reasoning, description,
illustration and apphication ; and to do this efficiently hig own mind
should be made up how each point, and each truth 15 to be
methadically reasoned out, described, illustrated, and its applica-
tion placed in the clearest hight. Method and order, however,
should not be confounded. They are obviously distinet. The latter
regards the arraugement of mformation or kunowledge,—the 1aw
mateual of lessons 3 the former has to do with the noulding and
tashioning, which it recetves trom the hand of the reacher, to pe-
paie it to be presented to the pupils, so as to exercise their mental
powers at the right time, in the right way and in due propoition.
But 15 it possible thus to conduct the busmess of school tran me
without switable preparation,—withoutl earnest devotion,—without
concentrating and systematising the results of Jus expenence, and
kuowledge of what he teaches? But system inphes more than
this. It takes i that importaut part ol professional skitl— self-
education, as this respects the scholar.  ‘The scholur’s mind has
to be set in motion, it has to be wakened up and set a working,~-
amd i a methodic way too. And unless this is done, and ns
developing power called forth, exetcised and directed tna com-
bined and contemporaneous action with the inachinery of the school,
--the teacher’s success must be doubtful and precarions. Self-
education is an element mixing itself up with the labours of every
instructor,—a power co-working with ham in the discharge of every
duty ; and which can no more be wanting than his own attain-
ments and teaching skill. The very ecuarantee of lus suceess
hangs on the willing, persevering self-efforts of his pupil.  Witli-
out these he is powerless. Wherever his efforts are counteracted,
and thwairted, neither system nor scholarship, teaching power nor
devotedness to his work, will secure success.  He may encourage
and stimulate, dire¢t and advise, but he cannot think for hum. lfe
may simplify what is abstruse, and explain what is obscwie, he
may iay open and make plam, what 1s intricate or complex, but
he cannot relieve his scholar from personal apphcation, or perform
in his stead the various mental operations which enrich the wind,
and constitute she very essence of education. These the learuer
must petform for himself. Al disciphuing and learning mast be
his own work. e can no more reap impiovement by employmy
another than he can see with another man’s eyes. One pint of the
art of teaching, and its grandest—irom its highest to its lowest
departiments, from the seminary for infants to.the colleae and the
university,—is to get the learnerto work for himself, to use Ins
oWwh powers, 10 become his own mstructor—a self-educator, The
teacher who aims not at this falls short of his doty, and s exclud-
ing from his system that which alone can give it hie and eflicien-
cy—the self-educating process.
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