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pwt of ite general tnuning tlwn if mud when tliey an
.'!!"!k- f ?!f'•.•"'*^'~**' I fi»d *»»•» the «4»b
in which children learn to read about the things they
•re doing and to write concerning what ther ha?eecn and to figure on the quetUona coming up in the
chool, learn reading, writing and arithmetic in half
the time. If we give our attention to the eaiential
method for efficiency. vi«.: training the children to
observe closely, to think clearly and to manaoe with-
out waste and with goodwill, the use ofthTuteraiy
tools for further education wUl come easy to the pupils,
i-he subject matter for such training need not be less
ciUtural because it is closely related to die Uves and oc
cupations of the community. Perhaps the closer the
relation, the greater the cultural value of the necessarily
few subjects and courses. So much for mv persond
opuuon. ' i^'*"^

We find this also: the lure of high wages for the boy
at fourteen or younger tokes him out of school. AncL
th«e bong no apprenticeship, he gets mto a blind alley-he dnves an express wagon or is a messenger bo/.
At eighteen, he is too big for his job and yet not willimr
and quahfied to go into any calling that will make Wm
a good workman with command of a trade. We have
been allowing that sort of thmg to go on; but we do not
rtand for the continuation of its handicap on the boys.

Some indications of our urgent needs have emerged
mto clearness from the testimony. One is the need in
all schools of some opportunity for boys when they are
past twelve, whereby the boy will reveal to himself and
his teacher and parents the bent of his ability—eome
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