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madated limecelf to the eapacity and expericace of his auditors,
And this course he puraued, not on great or extrondinary
ocensions, as in his more formal similes and parables, but in
almost all his replics to his captious cavilers, and in almost
all the interconro ha held with individuals,  No one ean po-
ruse with any attention any of the evangelical stories, as nar-
rated by Matthow, Mark, Juke, or John, without pereeiving
this feature not only prominently held forth, but porvading
every page nnd alinost every sentences  And why, it may he
acked, did the Divino Redeemer so uniformly adopt thia me.
thel? Ho did so, wo wounld remnrk, in tho first place, In
entire ncconadation to our sensible constitution. Ilo who
fashioned us, and needed not that any should teaufy of man,
was thoroughly conversaut with our dependence an our per-
ceptive facultics, s that tho grenter the number of rensoa
brought to bear on any one fact or subjeet, tho readier will
be the access to the understanding and the more vivid tho
impression produced.  Aguin, the Snviour employed thia me-
thod with thoso ho addressed that ho imght exercise and do.
velop nnd strengthen their rational powers, with the view of
rendering them subservient for tho nccomplishment of those
purposes for which they wero given,  Ilis method, intollee-
tually, was out and out Z%e Zraining Method, nud he there-
fore only employed illustrations which wero suited to the
experience amd occupations of thoso he addressed.  Iiut,
ngnin, the Divineg Redeemer adopted this method, in onler
that by their own reasomngs or findings o might shut up
hia hearers to certnin moral convictions, from which they
could not make their escape.  Wrecked and rained though
natural conscience may bo by that sad catastrophe wlich hns
befutlen the species, yet the Divine Redeemer never overlooks
its existence, but uniformly appeals to it and uses it ns fur as
it can go, or according to its capabilitics, as an instrument for
the effecting of moral results.  Ile never rerorts to Divine,
or supernitural agency, until he has eabinusted that which
is natural.  He, in one word, pays the most protound respect
to the use of means, of secondary agency, nnd only betnkes
himself to his omuipotent cnergy when the other fails in the
accomplishment of his purposes ; and oven then it is always
in company with the other.  In this way the duty of nun
and the prerogative of Deity strihingly harmonize.  Hence
tho beauty and force of the expressiomy “ If ye do his will, ye
shall know the doctrine whether it be ot God.”  Such wns
the mode of instruction pursuned by the Great Teacher, and
surcly there is no necd of any argumentation to show that
here, ns in all his actinga, hic was perfect, absolutely perfeet,
None could know better than e who fashioned us the latent
principles of human action, or the most accessible way of
reaching the understanding and the conscicnee ; and, if this
mode was uniformly adopted by lum, then the puth for us is
clearly marked out, we ought to waltk in his footsteps—weo
ought to make him the model of our imitation, both intellec-
tually and morally.  In the intellectual education of the young,
it is the bounden duty of the educator not merely to supply
tho appropriato foud, or the befitting subject fur the cultivation
and development of each fuculty, but to supply it in a way by
which they shall have the opportunity of esereising their own
powers, by which 1hey shall actually do the thing themzelves.
This can only be done by imitating the Great Teacher, viz,
by borrowing illustrations trom objects or pursuits with which
they are familiar, nud leading them on, step by step, from
the knowa to the unknown, from the visible to the invisible,
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from the tempornl to the ctermal.  And thig by o process of
questioning and ellipeie, removing every difficulty out of tho
way, hy lmparting any needed inforation ¢ and, when thoy
are ablo, allowing them to walk, intelleciunlly, themselves,
And now let us upply all this to the method which the edu-
cator ought 1o puraie v xplaining Seripture to the young,
in making lta trutha and ita precepta plain to the understand-
ing of the monneat fntellects  Ia ity for example, Seriptural
term, 6 clenr coneeption of whose meaning ha wishes to com-
munleata to the minds of his pupits, and with such the Bible
liternlly aboutnls 3 auch s tho terms wisdom, kingdom, sale
vation, redomption, glory 3 or, the nntnes nnd titles of Clirist,
such na Ruek, Shephend, Bridegroom, Day-Star, Light, Life,
Princoof Pence, Lamb, Juldge, &e., &e. 3—what is he, in thoso
cirenmatnners, to do? 1o is to picture out, by familiar illus-
teation, the abatrnet meaning of the term, aud tead thom on,
by tha process already referred to, to tho conventional or
Serlptural monning.  Suppase, fur example, he takes the term
wisdom, n term which oceirs someo humlreds of times in the
Bible, sucl na * Wiadom's ways are ways of pleasantness, and
nll her patha ava peaco 3™ “So teach us to number our days that
wo mny npply our hearts unto wisdom3” “Tho fear of the
Fond Is the begluning of wisdom.” ¢« Now, it is an almost
universnl fict,” anyn Stowe, “that all children mistake tho
meaning of' thy torm wisdom, sl answer that dnowledge s
wisdom, Thoy, however, may be led to perceive that all-
fmportant distinetion, when you suppose n boy £noteing that
the fire will burn him, and yet thrusts his finger into tho
flame,  Whnt Is he s or what would you think of the man,
who, knowing that tho houso was burning about his head,
instead of running out, yet snt still, as if in perfect sceurity ?
When pletueed out by atich familiar illustrations, tho children
will’quickly toll you that they believe the action is the wisdom,
not the mare knowledge—that wisdom js the right application
of knowledge. ‘The enme with glory in ordinary life, and tho
glory of the sun, noon amt stary, and nll God's works—tho
glory of Chrlst’s work, and being in glory with him, crowned
with glary, and retleeting his image—So Swlvation. I may be
sved from drowning or from cternnl death. A finite cren-
tare might do tho one act—the infinite Saviour alone can do
thy other*  Or is it a Seriptural omblem, embodying & grent
al important troth, ho wishes to make plain to the under-
standing of his scholurs,—what, in these circomstances, ought
s to do?  Supposo it is rome such pnssage as this, and the
Biblo litorally teems with such, « As the hurt panteth after
the witerdhrooks, ro panteth my soul after thee, O God,"—
I8 hoy na I very cften done, to expatinte on the history of
David's flight {rom and persceution by Saul, which called
furth theae oxpressions, without any allusion to the emblem,
“ An tho et panteth2” - Or is he to enlurge on the nspiva-
tions of the sunctified soul after God mind divine things, and
eapeeinlly when that soul hias been shut out from conmmunion
with G in thoae public ordinances of his grace, which have
oftentimen proved so satisfying and reviving, with, perhaps,
i pussing noticy of the condition and circumstances of David
when hy penned the psalm of which these words form a part ?
Such nn exposition, gr mude @ explanation, would, in our
apinion, ho not only above the comprehiension of the gencrality
of children, but in diveet opposition to the mode pursued by
the sacred ponmen, and especially of the Great Teacher—
would, In fuet, be neither doing justice to the sentiment of
inapiration, nor to the mode pursued by infinite wisdom, In
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