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THE EDUCATOR.
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got knowladge into ho mind, but to fix itl

there. In wiher wounls, the puwer of the
memory must Lo strengthencd.  Teaching,
then, most truly, and 1o every stags of it, i
» atnictly coaperauive process,  You cannot
causo any one to know, by merely pouring
nut stores of kuowlsdge in his hearing, any
more than you can make his bédy grow by
spreading tho aontents of your market-busket
at his feet.  You must rouse his power of
attention, that ha may Iay hold of, and re.
ceive, and make Lis own, the knowledgo you
offer him. Youmustawaken and strength-on
tho power of memory within him, that he
may retain what ho receives, and thus grow
in knowledge, 8s tho bady by n liko process
grows in atrength and muscle. In other
words, learning, 8o far aa tho mind of the
learncr is concerned, in doing whatover is
neceasary to causo that growth.

Let ue proneed & step farther in this mnat-
ter.

One of thie ancients observes that A lamp
loses nono of ita own light by allowing an.
otherlamp to bo lit from it. Heo uses the
illustration to enforco the duty of liberality
in imparting our knowledge to others.
Kuowladge ho says, unlike other treasures,
{s not diminished by giving.

Tho Silustration fails to express the whole
truth. This imparting of knowledgo to
others, not only docs not impoverish the
owner, but It ‘actunlly increases Lig riches,
DooxNpo biscides, By teaching wo leamn. A
mun grows in knowledge by tho very act of
communicating it.  Tho reasen for thisisob-
vious. In oxder tocommunicato tothe mind
of another a thought which is in our own
mind, we must give to the thought definito
shape and form. Wo must handle it, and
pack it up for safo conveyance. Thus the
mere act Of giving a thought expression in
words, fixeritmore deeply in our own minds.
Not only 60 : we can in fact, very rarely be
said to bo in full possession of a thougltour-
sclves, until by the tongue or the pen we
have communicated it to somebody else.
The expression of it in some form, seems
necessary to givo it, even ip our ovm minds,
a definite shape and a lasting impression. A
man whodevotes hirm=elf to solitary reading
and study, but never ‘ries in any way to com.-
municate his acquisitions to the world, or to
enforee his opinions upon others, rarely be-
eomes a learned man. A great many con-
fused, dreamy ideas, no doubt, float through
the Lirain of such a man; hut he haalittle
oxact and relialle knowledge Tho truth is,
th e s a sort of indolent, listless absorption
of intellectual food, that tends toidiocy, I
kuew a person vnce, a gentleman of wealth
and leisure, who having no taste for social
interamirse. and no material wants to be
aupplied, which might hiave required ths ae.
tive exerciso of his powers, gave himself up
entirely to solitary reading, as & sort of lux.

in hix room, ali day long, day after dep, do-
vouring one beok sfier adother, until be be-
eame almost!ikiosic by she process, and ho
fAinslly died of softening of the brain. Had
he besn compslled to use his meatal anqui-
sitions incanabiag bis ed-or Ml (ho love
of Chriat. commtrained him to uso thom in
tho instruetion ~f the poor and the ignorant,
ho might.havo become not 6nly a useful,but
a-learncd wan,

Wo sce a beautiful sllustration of this doc-
trino in the cage of Sabbatl; vehiocol teachers,
and one reason why persons soengaged usu-
ally love their work, is the benefit which
they find in it for themselves. I speak hore,
not of tho spiritual, but of tho intellectunl
benefit. By the process of teaching others,
thoy aroall the while lenrning. This ndvan
tage in their caso is all the greater, because
it advances them in a kind of knowledge in
which, more than in any other kind of know-
ledge, men aro wont to become passive and
stationary. Tn ordinary worldly knowledy:,
our necestities make us active. The inter.
couirre Of business, and of pleasuro even,
makes menkeen, On (heso subjects we are
all the while bandying thoughts to and fro;
wo are accustomed to giva as well as tako ;
and so wo keep our intellectual armor Lright,
and our thoughts well defined. But in ‘re.
-gard to growth in religious knowledge, we
havea tendency to bo mere passivorecipients,
like the young than just referred to. Sabbath
after Sabbath we hear good, instructive, or.
thodox discourses, but there is noactive put.
ting forth of our own powers in giving out
whnt we thus take in, and so wo never make
it effectually our own. The absorbing pro.
cess goes on, and yet we mike no growth.
Tho quiescent audience isa sort of exhausted
receiver, into which the stream from the
pulpit is perennially playing, but never
making it full. Let aman go kack and ask
himself, What actual seriptural knowledge
have I gained by the sermons of tho last six

Imonths® What in fact do I retuin in ny

mind, at this moment, of the scrmons 1
heard only a month agn? So far as the heur.
ing of sermons is concerned, tha Sabbeth-
school teacher may be no better off than
other hesrers.  But in regrd to general
growth in religious knovwledge, he advances
more wapidly than his fellow worchippers,
becauso the exigensics of his class compel
him to a state of mind the very opposite of
this passive recipiency. Ho is obliged to
be all tha while, not only learning, but put.
ting his nequisitions into definite chape for
use, and the very act of using theso acquisi.
tions in teaching a class, fixes them in his
own mind, and makes them moro surely his
awn.

T hareused this instance of the Sabbath.
achool tascher bocause it cuforees an import-

ant hint slready given, as to the modo of
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urious sollindulgence. Ho shut bhmeelf up | weaching. Somo teachers, especially in Sab-

bath schools, scem to bo ambitious to do &
great deal of talking. Tho mensuroe of their
success, in their own eyes, is their ability to
keep up a continued stream of talk for the
greater part of the hour, This is of course
better thian the embarmssing silence some.
timer scen, whera neither the teacher nor
scholar has anything tosay. Butat tho best,
it is only the pouring into the exhausted
roceiver onacted overagain, - Wascart-never
bo reminded too often, that there is no
teaching except so far as there is active co-
aperation on tho part of the learner., Tha
mind receiving must reproducdand giv »back
what it gots. This is the indespensatle con-
dition of making any knowledgo renlly our
own. The very best teaching I have ever
seen, has been where the teacher said com-
paratively little. The teacher was of course,
brimful of tho subject. He could give the
needed informationat exacmw right point,
and in the right quantity. or every word
given by the teacher, thers were many words
of answering reproduction on the part of the
acholare, Youthful minds under such tutel.
nge grow apace,

1t is indeed 2 high and diflicult nchieve-
ment in the educational art, to get young
persons thus to bring forth their thoughts
freely for examination and correction. A
pleasant countenance and a gentle manner,
inviting and inspiring confidence, heve some-
thing t ith the matter. _But, whatever
the men accomplishing this end,’ the
end itself 18 indispensable. The scholar's
tongue must be unloosed, as well as the
teacher's. The scholar's: thoughts must be
broached, as well as the teacher's. Indeed,
tho statement needs very little quslification
or abatement, that a scholar bas learned:
nothing from us except what hohas expressed
to us ngain in words. The teacher who is
accustomed to harangue his scholars with a
continuous stream of words, no matter how
full uf weighty meaning hie words may be, is
yet deceiving himself, if ho thinks Hia~
<chrlare are_snaterisRly -beuefitted by his
intellectual activity, unless it iz soc guided as
1 awaken and exercise theirs, If, after a
suitable period, hie will honestly examine his
scholars on the subjects, on which he has
hiimself beon so productive, ho will find that
ho has been only pouring water into & sieve.
Teaching can never bo this ono-sided process.
Of all the things we attempt, it is the one
most cssentially and necessarily a co opera-
tivo process. There must bo the jointaction
of the teacher's mind and the scholar'smind.
A teacher teaches at all, only so far ss he
causes this co-active cnergy of the pupil’s
mind.

Wicked men stumble over straws in tho'wsy
to heaven, but climdb over hills in the way <o
deatruction.
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