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No'v, the case being as.it is, the schools
bèing open to almosit anyone, who may
choose to enter: theni, the pracdical ques-
tions to be considered by him wvhp proposes
to *hiniself to teach are. nôt, Can 1 get a
certificate ? Can' I "manage" a district
school for a terni or twvo, wvhile 1 arn wait-
ing for other business ? Shahl 1 get out of
the school without being tuined out ? But
they are, Amn I fitted for the w'ork ? Shahl
I love it, and rejoice in it? Can I devote
thyseif* to it as rny Iife-work? Are my
scholarly attainments and my natural endowv-
ments such as to justify me in assuining to
become bothi the model and the moulder of
a multitude of young, eager, plastic minds?

31f these latter questions cari flot be an-
swered affirmatively, do not venture intc;
the work. Quacks in teachirig should be
held ini the salue esteeni as quacks in medi-
cine; alpd one wvho is unfitted for the
sêrvice has nio more uight to offer him<;elf
as. a teacher of the youth than one ignorant
of the hurnan system and its diseases has to
set hiniseif up as a physician. it is painful to
lknow what cotnpounds of ignorance, stupi-
dity, and boorishness, get into our schools.
1 would ýnot reflect upon thé officers whose
duty it is to examine and license teachers.
They are as conscious of these facts and
lamnent them as sincerely as any of us. But
they feel obliged to license enough to sup-
;ly the schools, and, doing it, find thein-
selves under the necessity of granting
certificates to ruany wlio, rvere there enougyh
goôod teach-rs,, would flot receive them. 0f
course, a teacher deficient in scholarship
can flot succeed in any truc sense. I have
kntown such teachers to succeed in keeping
school,but there is a vast difference betw'een
keeping a schiool and teacliing it.

The first great cause of fa,)ilure in our
schools, then, as regards teachers, is a ]aclc
of scholarship. It is lamentable, but it is
truc, that there are te achiers in our own
State who ca-.n flot, for the hife of theni, read
wvith tolérable correctniess a passage in plain
English prose ; who know precious little
of the geography of North America, and
absèlutely nothing of the moQtions of the
eaxth and thie cause of semsons ; w1lo can
flot explain an operation ini the fundarnental
mules of arithnietic, nor tell the differences
between a common and a decimnal fraction;
who cannot parse the word Ilrode"> in the
sentence, J ohn rode to, the city, nor distin-
guish a conjunction frorn an adverb. It is

flot surprising. that such teatchers fait, but it
is surprisixng that persons ivith so litte learn-
ing will presuine to teach. They presume
to teach because they have no conception
of w'hat the teacher's work really is and no.
adequate sense of its responsibility. But
flot ônly do such as these îleed to be assur-
ed that nothing but failure,' awaits -them-
ive ail need- to remeniber that, other thing.s-
being equal, our kznowvledge wvill be the
ineasure of our success. Therefore, every
teacher wvho is seeking for tha highiest and
the best in his work is a student, an every-
day student, a careful, diligent student ;
dilig-ent, because conscious that th..e fuùd. of
learningf which hie is amnassing is bis capital,
and in the end shall be bis fortune. And
he who does flot love study for study's sake,
who does flot find his meat and drink in the,
fruits of the tree of kznowvledge, mayeelI
question wvhethier hie is prepared to -inspire
others with a love of study.

The second great cause of failure in our
schools is inability to govern; *and probably
young teachers have greater fear from this
cause than any other. Good order is essen-
tial; there capi fot be eve.n apparent suc-
cess ivithout it, and how to secure it is the.
question of questions. «We have received'
a vast deal of instructions here-line upon
line, pirecept upon precept, treatise upo'n
treatise, institute upon. insthitue, hiere a littie
andi there a little school .govern7
ment ! school gYovemni-e nt !-and yet thé
question rernains. Weil, the fact is, you'
i-na-y just as well instruct a man how v to be
a poet as to instruct buii how to gQvern .

school. Rulers, like poets, are born, not
made. one who does flot know intuitively
hoiv to govern need neyer hope to *learn.
Rules and regul.'tions amount to notlhung,,;
theories have no practical value ; and eveni
experience, grand teacher that she is, lags
behind ini the matter of discipline. .Th.
p:wer to control is a persoual powver-ý mani,
festing itselIf very differently in diffcrent in-
dividuals, and always inimitable.

But wvhile the power to control othiers is
a nai.ural faculty, and not an attaiàment,
there are still observations to be made res-
pecting it wliich may be helpful..

1. A teacher, in order to secure thý right
control of his pupils, must be able to com-.
mand their respèct, and without aiccur.ate.
scholarship, a fair stock of general inform'a«-
tion, and a basis of sound practica- sensé;
this is impossible. As soon as pupils are
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