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THE NOBLE NATURE.

It s not growlag like a tree
n bulk, doth make man better be ;

O standin long sn oak, three handred yoar,
To fall s log at last, dry, Lald, avd sere:

Thellly ol a lh
Is falter far K
Although it fall Aml dle that night—
1t was tho plant and flower of Light.
In emall proportions we {uu beaut!ies see,
And [n Lhort measures lifo mnay perfect be,
—B. Jonson.

CLASS MANAGEMENT.

BY HARRY W, MACNUM, KNOWLESVILLR, CARLETON
COUNTY.

Cluss managemeut is one of the most important
parts, if not the most important part of tho teach-
er’s work. On its success all school work depends,
and, hence, failure here, cannot hielp affecting his
position as a teacher, Tt is truo that some have o
better faculty for managing clesses than others;
but it must not bo suppased that tho teacher who
has not this quality naturally, cannotobtain it, for
it can Le obtained, and te Qo this should be the
aim of cvery teacher.

There aro a great many things which uoite in
waking class management successful.  The princi-
pal of theso are: (1) Tho abtaining and retaining
of theattention of tho class  (2) Proper distribu-
tion of class work. (3) Using of proper language
by the teacher,  (4) Somo means of impressing tho
knowledge gained. (5) Tho teacher's t/)uc, man-
ner, position, &c.

Now, obtaining and retaining the nl.u:ntxon ofa
class may Vo mid to o the great sceret of class
management; aad in no way can this be better ob-
tained than by the teacher coming beforo the class
with a thorough knowledgo of the subject to be
taught. Ifateacheris foreed to keep continually
looking at the book to keep tho run of tho lcsson,
sed determine what to ask his class, thero ean bo
no interest in the lesson.

Howover, it is perfeetly right, in my opinion,
for a teacher to havo a text-book to which ho can
nake occesional reference to scttle n doubt, or re.
fresh his memory upon somo particular point. . But
a fow moments’ thought will be sufficient to enablo
us o soe which would be most likely to obtain and
retain tho attention of tho class—tho teacher who
is chained to the text, or tho onc who can teach
the subject without tho aid of tho book. In tho
first instance, tho teacher’s mind has no wider
scope than the text, and his questions and sog-
gestions mast, therefors, be limited, and ‘he will
be very likely to insistupon the childmn anawering
in tho words of tho text.  In doing this he makes
a gravo mistake, for the teacher should insist upon
tho pupils nuswering any question asked -them-fo
theirown langunage—encoutago them to talk freely,

without being afraid of making mistakes;.and i

they do make mistakes, even theso may-be turned
to practical account for thelr benefit, for in no way
can a tescher better impress a point apon a pupil’s
miad, than by geatly, yct firmly, leadiog him to
sce his mistake, sud help him to correct it.

But, {0 retura o tho teacher who does not need
to Lo constantly referring to the text. He can
take & wider scope thaa the othior, and, by intro-
Qucing thoughts and suggestions of his owa, in his
own laaguage, make the lesson interesting to his
claxs, and thus sceoro their attention.  Again, in
the matier,of questioning, he is not confined to the
the narrow limita of the text, for his:superior
knowlodge of the subject will cnablo him to framo
questions of his own which, though intelligille,
will be differeat from !hosc found in the books;
and eonsoqucntly tho pupxl will bave to-use his
thioking powers in answering; and here another
point is gaioed in tho teacher's management, for
all quedtions should bo such as witt mako the pupil

180 his thinking powers, or cxercise somo of tho
other facultics of the mind.

Now, to havo a thorough kuowledgo of tho sub.
Ject, tho teacher should epecially proparo each les-
son lio assigns his clasa—not only proparo what is
in tho text, but draw upon his incatal storchouso
for anything ho hias learacd about tae subjoct from
other sources; aund by weaving this intotho losson
hd wili give a novolty to it, which will af onco
awakon tho pupil's intorest, and thus ho cau very

casily retain the attention of his class |

Auother point in class mansgement, and noo’

closely allied to that just discussed, is that relating
to the proper disteibution of class work. It is
often very useful fn roviving the iatercst of the
class when it has begun to flag, or in sceuring
their fnterest at the outsct, to nsk them to answor
a few questions simultancously.  After theso have
beea answered, tho class should bo questioned in-
dividually, skipping about from oue member. to
another, thus avoiding any routino, Further, tho
distribution should be such that cach member of
tho class will have somo thing to do, for “we learn
to do by doing;” and if tho vrork is conficed tv o
few members of the class, tho others will natumlly
lose their interest fu tho lesson,

In cxplaining aony point to n class, or offering
asy suggestion, tho tcacher should b careful to
uso such language as will bo readily undorstood
by tho pupils. The object of explaining anything
is to maka it clearer, nnd this cannot bo eccom-
plished when the words used in the explanationare

not understood by tho class. A teacher shonld, .

therefore, uso as simplo language as- possible, t:nd
remember that termas that are pcrfccuy plain to him
aro very likely to bo unintelligible to bis class. In
all cases ho should speak propetly, for in no-way
will ateacher give moro cffectual instruction in
grammar, than by his owa use of our:language
He should also bo very carcful in using any éx-
pression which is not chaste in overy particular.

\Whea tho subject of tho lesson has becn-thor-
oughly explained, tho teacher should employ some
meaos of impressing tho knowledgo gained. This
may Lo accomplished by means of review q‘ucsuon-
jog; but a very good way to.do, Wik, 1w
get tho class to meke u summary of the lwson in
which the chicf pofuts ars brought out, and there-
after causing theso to be committed to memory—
thus affording exercise for the-pupil's faculty of
memorizing.

Again, a teacher should, while -beforo the “class,
avoid taking an indolent or unbecoming attitude,
—wben be moves he should do so0 quictly and
gracefully, and withacontinual remembrancoe of the
fact that now ho has the attention of the-class, they
watch his cvery look and motion, and thes teach,
as well as his questioning and-cxplaining.

11i3 manaer, also, should be animated, cheerful
and sympathetic, but firm Children gculncu‘ﬂnst
knowledge by observation, aud when under the
supervision of a tescher, they will very feadily no-
tico his manoer. If ho is pleasant and chicerfuland
moves actively, the pupils will bo inspired’ by his
example, and try to follow it; butif hismanncris
dull, .and his movements plodding, hispupils will
soon fall into the samo form of procedure. -By-bo.
ing sympathetic in.his manncr a teacher will Jead
his pupils to respect him, and when- he has won
their respect ho will havo littlo difficulty in mak-
ing them obcy his commands. The symrathy,
however, should be blended with fimocsa. In
‘managing a class nothing is more influcntial or
commnanding than tho tono of.the teacher's voice,.
Let theso tones bo modulated n- accordanco with
his real position, with his sabject, .with -his. mode

of discussion, and tho characicr and circumstances.

of his elass, and his end is ncenmplisbed, and that
in the midst of difficultics and obstructions.

. Avotlier suggestion I'might -ofler in -rogard to
questioning aclass Is,-to give such. questions: that

io noswerlng tho pupils will nced to make uso of
tho mattér contained {n a wholo paragraph 6roven
niore,

T shott, class menagement depends upon the
teachier leading his pupils to think for themselves,
aud to express their thoughts in their own lan-
guago; ou his using of proper language, and oa Lis
examplo in regard to position, manner and tone.
If ho manages theso things properly, he will have
recourse to tho mental, moral and physizal natures
ol iis pupils; sud in training thesa natures by his
manngement, ho must remember that to bo succoss-
ful he must centre his ambition upon tho task; and,
alsd, thatthe children's knowledgo does not dcpcnd
upon what they loarn hut upon what they remem-
ber.

HISTORY AND POETRY IN GEOGRA-
PUICAL NAMES.

[Continued $rom Iast Number.)

Wo now come to tho third Inyer of civiization
in this island,—tho layer which was dcposited by
tho Teutons, who immigrated into this country
from the northem part of the land which we now
call Germany.  This deposit begnn to belald dewan
in Great Britaio in the riddie of the fifth ccotury;
and the character of this contribution to British
babits is best indicated by, Mr. Isaac Taylor in his
* Words 2nd places.” He says: “‘England is pre-
eminently the 1and of hedges and caclosures, Oan
a visit to tho continent, almost tho first thing the
tourist notices ia‘tho‘absence of- the hedgerows of

England. Tho ficlds, nay, cven the farms, are

bounded only.by a furrow.” And hopoinu to tho
uoigereally Yecurring terminations ton, ham, worth,

stoke, fold,-park, and Jury—all of which convey
the notion of cnclosure or protection—as proof of
the scclusiveness of character of the Anglo-Shxon,
of how strongly” ““3mbucd was tho nation with tho
principlo of tho sactod ‘naturd of’ propesty, and
how eager cvery man’was u) possess somo spot
.which he could call his own "

Now, if the learner Jsarmed with the knowledge
and the meanings of theso words, and with some
power of tracking them under their different
¢orms, ho has the power of fixing .upon tho chief
‘Anglo-Saxon: scitlements in Britala and in other
countries. W havo, for cxample, the name Jad-
dington, a8 tho town of thes song of Haddo; Syming-
ton and Thankerlon ; Gampbdton and- IIortmy(ou ;
Doston, which is St Botolph's town; Northampton
and Seutkampton; aud many more. Bué tho suffix
ton, as the most common Yocal tcnnination of our
Britizh local namcs, is wortha little miore cxamina.
tion. ‘The word is the Low:German form. of the
High-Gennan 2aun (s ledge); and the word tun or
.{on mcant in the older timesa placosurrouudod by
a hedge, or fortified by a palisade. Jn.this scnso
it indicated a croft, a homestead, .ot a farm; and
tbkscnaoit still retaios in. Seotland Thus the
isolau:d lon mlght Docome thic iucleus of a villago,
the village might grow foto a town, sadthe town
into a city-with millions of jnhabitants

In-the samg way,.a sfoke is a-place stocksded, a
place sarrounded and-guarded by-stocks and plles.
The word takes-tho four different’ forma of rtock,
‘stobe, stox, and 2ol W havo iE-in Biocllmago,
thosuburb at. tha bridge over the Teith; in Stock-
holm -avd Woodstocks;-in Szoko-upon “Treat;-in
Stows and in Bisto), which was in tho oldést
English Briegstow.

Another highly significant sumx isdurgh bomvgh,

ordury, which comes from the old verb booyyan (o
shelter or cover). The.last is the distinctively
Saxon form;-tho two first-arc Anglican or Norso.
But, indeed, tho foot has spresd .i(;clf‘ over:mauy
countrics;-and_wo find it in Spaln in--the form of
Burgos;.in Frauce; s Casar’s burg; or Cheibourg;

‘in Asia Minor, in-tho ships of Pergamod. We

ave it alwo in Germany'iu Avgsburg (thatls, the



