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(Srom an adiress delicered before ke Chatham District Teachers® Avsociation.)

In no branch of study shoull a youth desiring a liberal education
be more thoroughly drilled than in geography. In conversation,
in reading the nowspapers, at every turn of life he is ealled upon to
mako use of his stove of geogn phienl knowledge, That Yankee
who imagined Canada to bo abuut the same size 2s Pennsylvania,
seomed to be ridiculvusly ignorant ; that Englishman impaired the
prestigo of tho Lundon Times who said that Montreal was connected
with Dotroit by the Victoria tubular bridge. Tho tressure of
geographical facts is an unfailing source of gratification to its pos-
sessor, and their judicivus use in convermation will stamp him
among his fellows as a woll read man. But do we not devote too
much attention to, the position of places? Are we not limiting
geography too much to one branch of it, topography §

The object of education is to train the faculties go that the best
usa may bo made of them  to teach the mind to think intelligently
and to form correct conclusions. Education should not only im.
prove reason andsjudgiment but alsv store upin the mind valuable
facta—food for thought. How far does geography work out these
results 2 Aro theso numerousdotails of forcign lands desirable .na
liberal education? Do our well read men, our shining lights in
science and letters, know them? T am not giving you my own
opinion only when I contend that fully one-half of our University

graduates would be inevitably plucked at the intermediato in'

geography. Why ave thoy content to remain in such gruss ignor-
ance? Why do thoy not take their attention from letters and
learn to sketch the coast line from Copenhagen to Lishon ; to name
tho chief towns on the rivors which flow from near the St. Gothard
Pasa? Such questions as this do not train the reason, nor do thoy
cultivato good judgment. They exerciso the memory ; thoy give a
falso training and cram it with details intended to bo forgotten.

And yet our pupils are expocted to trace the outlines of foreign
coasts, to remember long lists of towns on far off rivers, while they
would not be considered at all ignorant if they know alinost nothing
of the air they breathe, or of the ground on which they walk. Of
the wind which faus them they knuw not “whence it cometh or
whither it goeth.” A friend, who had been a teacher, on being
asked the position of an Awmerican city, expressed surprise at for-
getting it, remarking that » few years ago he knew overy important
town and stream in every stato in the Union. On being asked if he
was not sorry that he had forgotien, he replied that he was not sure
whether ho was ornot.  ‘“ What did you learn it for then?’ “To
pass the intermediate oxamination,” was the reply, Such is
¢ cram.” .

A good general knowledge then of places, a particular one of
home and of foreign lands attracting public attention- by war or
notable events, and a sketch of mathematical and physical geo-
graphy would realize more nearly the object of study. A youth
Ieaves school {o settle on the farm ; most of the facts he has ac
quired ave forgotten never to be recalled ; but the stars, the wind,
tho rain, the rocks—will day after day suggest thoughts to his
mind, keep him thinking, and keep his mind from becomir- a cul-
tivated waste. His geography would then be to him a pleasure in
solitudey an onament in society, a benefit always.

[The remainder of Mr, Cruickshank’s prelection, to which
the above is merely the introduction, contained a sketch of the
topics he would include under a course of physical geography,
these topics being all arranged under the three heads : ('z) Land,
(%) Water, and (¢) Air.—ED. JOURNAL.]

I the Agsociation.)

In order fairly to discues this question, it will be necessary first
to agreo upon some basis as to the truo rolation of the teacher to the
parewt—the school to the home.

That this relation is a very intimate one will appear if we con.
sider that, primarily, every pavent is directly responsible for the
education of his own childron. He muy undertake the work him.
self, not only before his ckildren reach school age, but also during
the ontire course of theirstudies.  Some parents profer this method
and adopt it.  Our schoel law recogunizes the right of purenta thua
to educate their ch'dron—n right which no one thinks of calling in
queation. In this caso home lessons are the only lessons formally
given or recoived. . ‘

If all parents were personally qualitied thus to conduct the edu-
cation of their children, and if they could devote to the work that
amount of attontion which is necessary there ave at least some very
good reasons why it might bo generally adopted.

It has been found, however, that in most famil s this plan of
home instruction cannot be carried out. For ma: ' reasons it is, as
a rule, quite impracticable.  Henco the school, and «.se school-teacher.

Again, the parent may bring the teacher to the home, and, under
the parental roof his childven may receive instruction, Or, asa
matter of convenience, the children may be entrusted to the care
of the teacher at a public school, for a cortain number of hours a
day.

Hus the responsibility of the parent ceased, by reason of this
transfor? Has it evon very.materially changed in its character?

Contrary to the prevalent notions of many of the parents, I think
we must maintain that they are still directly responsible, in a great
degree for the educational progress of their children; that the
teachor is but the assistaut of the parent; and that it is onlyin a
limited sense that he can be said to stand in loce parentis,

The question as to whether therc shall be lome-lessons thus
beconmes une merely of convenience or expediency. For, if all that
the child properly requires at his age can be obtained at school,
there need be no school-work at home. If, however, the child can-
not complete at school all that is reasonably required of him, a part
of his work should be done at home.

The teachor must be held responsible for his share of the work of
supervision and instruction ; ar<the parent must be held responsible
for that part of the work which naturally falls to him while the
child is at home. .

At this point such questions as the following naturally arise :

I. What is the object of home-lessons ?
II. What should be the nature of home-lessons?

OI How should home-lessons be assigned?

IV. What are the duties of parents in relation to home lessons?
V. What time is required for home lessons, by the various
grades of pupils? .

L. I think the true object of giving home-lessons will be seen if

we can first docide what we do when wo are said to educate a chila.

asume that all present are prepared to accept the statement
thabihe art of education consists in the practical application of prin-
cip‘i&s‘ﬁained by studying child-nature—the central principlo being
that it is what the child does for himself and by himself that educates
him. ‘




