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G. Preparation, by hard work, time and thought, to bo thoroughly
qualified in all necessary studies; able 1o come before the classes
master of the subject under discussion, instead of confined to toxt-
books ; knowing the how and why of methods and systems.

6. Power to interest, to mako a topica reality ; to quicken the per-
ceptions, and awakon zeal and enthusiasm for further investigation
aud research,

7. Fuower to gorarn, not merely to quell revolts and administer

law, but to direct and guide tho many wills in the proper channel,
and having done so, to hold them there.

8. Punctuality, to be in the right place at the right tilne. If he
must vary, better be too early than as many minutes late ; having
made a promise himself, koeping it, that he may expect and require
the same of others. °

9. Programme, that thetime may be pm;;orly givided ; that all may
know when a duty is required of them, whether it be to study, re-
cite, or rest.

10. Promptness, to turn readily from an interesting exercise and
cheerfully proceed with another ; alert as well to prase as to cea-
sure.

11, Practicality, as only a few years at most is given to school
training ; therefore pupils should be taught what is needed to make
them thoughiful, earnesd men and women to contend successfully
with the realities cf life.

12. Personality, having a firm belief of what is right, an object to
be attained, and following his own course carefully and to a success-
ful issue, instead of wavering and altogether losing himself in an-
other's way and method. Fmally, fellow-worker, have

13. Pluck, don't become discouraged, becamse unappreciated,
but perseveringly, persistently, pertinaciously press on, and success
will vltunately crown your eftort. ~Julia A. Pickard, sn the Foun-
tain,

READING.

¢*The great and almost universal fault in teaching reading is the
too areat negloct of attentivn to the sense of what is read.”—Supt.
Phiibrick.

“In order to prevent monotony, accasionally carry into school a
ood story-book or paper, such as The Nursery, Harper's Youny
%’coplc, <Esop's Fables, St. Nicholas, Rubinson (‘rusoe, etc., and from
that let each pupil, 1n turn, read a paragraph or page while others
listen. Such an exercise, rightly managed, will kindle an inferest
in the deadest class ever fossilized under the steady dropping of the
old-style reading-lesson.”-—John Steeft.

‘I teachers will ccase to require little children to ‘read over’
and to ‘read over’ and to ‘study’ beforchand their reading exer-
cigo, ~a task entirely unsuitable at their age,~and will aiso put an
end to the absurd practice of allowing pupils to heep up, during the
seading exercise, a running criticism upon each other by irritating
and aggravating remarks, thus mortifying their more timid com-
panious, aud sometimes paying off ald grudges ; and wilt then con-
fine their labors mainly to two points,—to making the child realize
the thought of the sentence to be read, and to shuwing him, by ex-
ample and good vucal dnll, how to give a pleasant and watural ex-
pression to that thuught,—the best part of the victory will be won.”
~—Supt. 4. P. Stone.

I do not hesitate to declare my conviction that if half the school-
timo were devoted to reading, sulely for the sake of reading; if books
were put into the schalars’ hands all that while, under wise direc-
tion, givcswd of every shadow of association with text book work, to
be perused with mterest and delight inspired by their attractive
contents,—choie, volumes of history, bivgraphy, travels, poetry,
fiction, —thero would be a far more profitable disposal of it than
marks its 1a¥50 in many a school-room now. Tho ordinary reading
of the schools is a pointless, starve]ingu performance, so far as lan-
guage-teaching 18 concerne."—Supt. Harrington.

“Good reading is an art so diBicult that not one in a hundred cd-
ucated persons 18 found to possess 1t to the satisfaction of others, al-
though ninety-nine in a hundred wonl b‘? offended wero ghoy told
that they did not know how torerd T~ eseential requisites ave
perfect mastery of pronunciation u.d the power of seizing instan-
tancously tho sunso and sp 't f 4 suthor.”— Marech

¢ Question pupiis upon what they read. By conversation with
them upon the subjeot of the lesson, endeavor to make it interesting
and instructive. When they thoroughly understand what they read,
and have a real appreciation of the subject, they will read natural-
ly and with correct emphasis and inflection. The teacher may read
a picce to let his pupils perceive how, by a natural tone and correat ,
emphasis and inflection, he brings out the meaning; but he must
carefully avoid training his pupils to imitate him. They must
read well of themselves, because, they_understand and appreciate
the subject ; they must never read as parrots,” — John Swett.

‘! Familiarity with the best thoughts and expressions would lead
children, with comparatively little effort, to think and oxpress
themselves in good language.”— Supt. Elliot.

‘t That method is best which makes the pupil think most.”’-—
W. R. Comings.

Y
* Grammar can be taught incidentally by calling attention to
any peculiar grammatica] constructions. Direct their notice to the
fact that some descriptions and narrations are finer than otherd,
because in them the adjectives and adverbs are used more abun-
dantly and to a better advantage.”—McGuffey. .

*“Every teacher of reading should collect numerous prose sen-
tences and stanzas of poetry requiringa varioty of tones in the read-
ing and adapted to the capacities of the pupils, and use them for
purposes of drill.”—Wickersham.

‘““Encourago and practice favorable criticism rather than ad-
verse. We gain more by securing the imitation of the good than
by merely indicating what is faulty. “— Howard,

EXTREMES IN SCHOOL MANAGEMENT.

The following essay by Supt. C. C. Cory, of Pella, Town, on the
ovil effects of introducing extrem.s of methed into our plans of
school mandfrement, is worthy of attentive consideration. Even if
those who read cannot accord with him to the fullest extent, even
if they think his case against over-methodizing is urged withalittle
too much zeal, they may well carefully consider his view of the
case. The siu of pushing a good thing to the extreme which makes
it a bad thing is a very common one in our day. Such criticiem as
will enlighten us to our faults in this regard, cannot fail to do us
good :

** Methuds are the machinery used for carrying out plans. We
divide our schools into sections and classes, tho better to accom-
plish a purposs. We have our course of study, our programmes of
work, our rules of government for a like reason. No one need ob-
ject to this. But when the great purpose for which these methods
wore adupted is lost sight of ; when the soul of the teacher is wrap-
ped up 1 tho ¢ kow to do’ rather than in ‘what to do’ or ‘echydo, :
when the minor details receive more attention ihan grave vesults;
when the parchment is wholly hidden by the ¢ red tape’ around it;
then may all with resson put in objectiona.

 We judge by results, not by the meaus used toattain those re-
sults. Forty years ago a score of orders was deemed necessary for
the 1nilitia-man to properly load his musket, and balf that number
fo discharge it. But the simple, ‘ Ready, aim, fire,’ of to-day dogs
tho work as effectively ; ncither is the bullet sent with less cer
tainty to its aim. The former was well adepted to dress parade,
moro twesthotical, pethaps, but hardly as well adapted to active war-
fare. N ’

‘8o with teaching. The patrons of our schools may sometimes.
hase occasion to whisper ‘dross parade’ when they witness the
manipulations of some of our schools. While the oye is over ready
to take in and observe the beautiful, tho solid senso will hardly bs
satisfied with angthing short of solid-worth ; gilt soon wears off}. .
gold is enduring and satisfying ; no teachor need cxpect continued
faver, much loss succoes, who mistakes tho means for tho end, and




