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requires during its development; and
that it is for us to ascertain this se-
quence, and supply this knowledge.
. . . . In education ve are finding
that success is to be achieved only by
rendering our measures subservient
to that spontaneous unfolding which all
minds go through in their progress
to maturity." This principle has
never, indeed, been totally ignored;
for, without some regard to it, edu-
cation would be an impossibility.
But it has been recogniz, d as a vague
generality only, and never acted upon
strictly and in detail, as it must be
before we can appreciate the full value
of its guidance.

The undeniable fact that the Pesta-
lozzian system, althoiglh based on this
principle, lias not fulfilled the promise
whicl it gave at first, must not be
considered to reflect discredit on the
principle itself. It is to be accounted
for to some extent by the dearth of
teachers really up to the level of the
heterogeneous requirements of so com-
plex a scheme. But the main cause
of its comparative failure is found
in the conideration that Pestalozzi,
while right in his fundamental ideas,
was not right in all the applications
he made of them, nor in all the pl ins
he deduced from them. Indeed, it 's
obvious that no method of education,
harmonizing with the process of mental
evolution, can be fully successful until
we have a far more intimate know-
ledge than we even now possess of
the facts going to make up that pro-
cess. But notwithstanding that we
must wait for the establishment of a
rational psychology before we can
hope for perfec ion in any method
which is based on psychology; ) et we
may " with the aid of certain guiding
pinc:iples . . . . make empirical
approximations towards a perfect
scheine." Our author proceeds to
specify these principles, and we will
briefly indicate them, as far as possi-
ble in his own words.

i. In education we shonld pro-
ceed from the simple to the com-
plex; a truth not altogether disre-
garded, but still not acted upon pro-
fessedly or consistently. " The mind
grovs. Like ail things that grow it
progresses froni the homogeneous to
the heterogeneous; and a normal
training system being an objective
counterpart of this subjective pro-
cess, must exhibit the like progres-
sion." Not only in the details, but
also in the ensemble of education,
should we observe this principle ;
" our teaching should begin with but
few subjects at once, and successive-
ly adding to these, should finally
carry on ail subjects abreast."

2. " Our lessons ought to start
from the concrete and end in the
abstract,"-a repetition of the fore-
going in a form made necessary by
a general misuniderstanding of what
is truly simple, and what complex.
Generalizations of groups of details
simplify the conceptions of those
who are familiar wlh le details;
but to minds unacquainted with these,
such generalizations are not simple,
but extremely complex. Yet, by a
confusion of two kinds of simplifica-
tions teachers commonly make the
mistake of forcing such general for-
mulas upon the minds of childrçn in
the first instance, before familiarizing
them, one by one, with the truths em-
bodied therein. They forget that
- only after nany of these single
truths have been acquired does the
generalization ease the memory and
help the reason-and that to the child
not possessing these single truths it
is necessarily a mystery." Properly,
" the mind should be introduced to
principles through the medium of
examples, and so should be led froin
the particular to the general-from
the concrete to the abstract."

3. " The education of the child
must accord both in mode and
arrangement with the education of


