THE CATHOLIC.

sidered this adorable subject, it appeared to all
sur bishops together, that the consubstamiality;
wwas tobe defined as of faith, in the same manner|
as this faith had been. transmitted by our fathers'
after the apostles,” You see here a [‘undamemali
fuestion solemnly decided according to both au-,
thorities, according to scripture upon which Arius |
placed his reliance, and according to the tradition |
of the holy fathers, conformably with which the |
decision was carricd. This single fact ofitself|
crumbles to ruins the principle of the Reformation,
and shows how far it has wandered from the an-|
vient way. : |

But I will now adduce something clse, quite of;
adifferent character, but equally powerful for my|
purpose ; another question of importance, celebra-
ted for its antagonists, who were, on the onc side,
the head of the church, on the other, the primate
of Africa ; and which after having agitated and
divided the Church for nearly a century, was defin-
itively decided without any possible recurrence to
Scripture, by tradition alone, in this same genera]
council. Tamalluding to the question of re-baptiz-
ation. In vain would they search the Seripture
for the manner in which heretics were to be re-
ceived into the Church: whethar they must be ad-
iitted with the baptism they had received out of
the Church, or whether it must be again  adminis-
iered. Youare aware, Sir, how intimately this
(question is connected with salvation, and how fatal
would be the mistake, if their baptism were null

and it were not conferred again in the Church.
As the Scripture did not speak to the point, every

thing was decided by the practice of the Churches.
Bat at the time when the question arose, this prac-
tice was not as yet generally known; the conver-
sion, the return of heretics,not being at that time an
every day occurrence, or even 5o frequent as that!
in every country. Saint Cyprian observing that!
in Africa they were received without a renewal of’!
their baptism, and being ignorant also of the prac-
tice in remote countries, was induced by many
plausible reasons to believe, that this custom was
injuriousto the true principles of the Church and its
taith.  He assembled his brethern at Carthage, and
in concert with them Le decided, that from that
time forward they should change their method, and
that baptism should be conferred anew upon all
those who should relinquish  their heresy.  This
decision made a noise: Stephen, the successor of!
Peter, proclaimed the voice of tradition from his
chief and supreme chair. Saint Cyprian, supposing
that this tradition was neither general nor ancient,
did not submit. The dispute continued, and was
only settled by the decision of the council of Nice,
which admitted without a renewal of baptism all
heretics, exceptthe disciples of Pauljof Samosata,
whoaltered the formit. “We ourselves,” says
St. Augustine, speaking of the quarrel between
Cyprian and the pope, “we should not dare to af-
éirm with St. Stephen the validity of such a bap-
tism, had it not been confirmed by the most perfect
agreement of the Catholic church, to whose au-
thority St. Cyprian would have submitted,'if in his

|
|

i{tion of education which alone engrosses his atten-

time a general council had cleared up and decided !
the question.” The reformed religion must sur-|
render itself to the evidence of this fact, and must!
acknowledge, with the great council of N ice, that!
seripture alonc does not contain every essential, and l
that tradition can supply its silence; since here in!
default of the sacred books, every thing is decided .
by the ancient and general belief; justly considered!
as the doctrine of'the apostles.
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BuT upen what principle would he have that por-
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tion, conducted. Afier informing the public with
8o much pomposity of his long and extensive ob-
servation, we might very naturally expect that he
would deign to explain, or at least make an alfu-
sion to this principle. But no. Perhapsafter all,
to be silent upon this point was the most prudential
idea that occurred to him during the composition
of his remarks.

Since then nothing can be gleaned, relative to

the principle on which a good system of education ||

should be grounded, from the long and extensive
observation of the Courant, let us endeavor to dis-
cover it elsewhere. I shall not speak of the qual-
ities of {eachers, or of the method to be followed
in the act of teaching. I am afraid that what I
shall have to say-on the general principle of educa-
tion will take up but too much time.

The necessity of education arises from the
perfectibility of human nature. Animals come into
life with an instinct, which, without any instruction
suffices for their wants. But man is born in a
state of ignorance and weakness, which requires
instruction, and in order to receive {his instruction
he is endowed [with the capability of learning.—
Animals may then be said to come into life perfect;
man lo come into life, possessing only susceptibili-
ty of perfection. Now education is the means by
which man is raised or taught how to raise himself
to the degree of perfection of which he is capable.
But upon what principles must education be con-
ductedin order to attain this end? In order to
discover these principles we must know the facul-
ties which man possesses. Man is composed of
soul and body. I lay aside the education of the
bedy, since the Courant takes no notice of it. But
what are the faculties of the soul? They are gen-
erally divided into understanding and will. Under
the will are comprehended our passions, appetites
and affections. 'The education of the will, that is
to say, the direction of our passions, appetites and
affections form an essential part of the Jesuit system,
and every reasonable man feels the importance of
this department of education, It scems however,
as I have already proved, not to enter into the
Courant’s system. I therefore lay that aside, to
come to the only point which the Courant seems to
notice, namely, to the education of the understand-
ing. Laying aside metaphysical subtleties, the
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understanding comprehends the faculties of memo-
ry, imagination and judgment. The cducation of
the understanding tends to perfect these three fac-
ultfes. .

But what method should be followed in perfect-
ing them? To discover this method we must stu-
dy their natural developement. For 1t is uscless
to goagainst nature in this point. Let us then
study nature. ~Although the child in coming into
existence possesses these faculltes, he possesses
them only in a potential or dormaut state : they do
not come into activity, or the child cannot exercise
them before a certain age. Experience shows
that the first of these facultiss which we have the
power of exercising, #§ memory, then memory
with a slight degree of judgment, and of imagina-
tion ; afterwaids the imagination expands with
greater share of judgment; at length Jjudgment or
the reasoning faculty acquires its full powers. The
state of simple memory, that is to say of memory
unaccompanied by imagination or judgment, is
that which precedes the use of reason ; for the
actions of children, which seem, before that period,
to indicate some judgment can hardly be attributed
to any thing but to memory accompanied by #
kind of instinct,

The state of memory accompanied by a slight
degree of imagination and jndgment begins at that
period at which a child is commnnly said, to have
come to the use of reason, § continues in the gener-
alily of children till about the age of thirteen or
fourteen ; in many till later. At this age the ima-
gination begins to be more distinctly perceived.—
About the age of fifteen, sixteen, seventeen, (in
some later) the judgment or reasoning faculty be-
gins to acquire some solidity.

As there is no question here of beginning the
cbild’s public education before he attains the use
of reason, let us, for the sake of brevity and clear-
ness call the three subsequent periods, just men-
tioned, the states of memory, imagination, and
judgment ; recollecting however, that in the state
of memory we suppose some degree of judgment
for otherwise the child could not be said to cnjoy
the use of reason. I believe none will deny that
this is the natural order of the developement of
the facultics, Now, as the assemblage of thesé
‘faculties constitutes the understanding, the perfect’
ing of the understanding depends upon the perfec-
tion of which they are capable. But the perfecting
of these faculties depends upon the degree of de-
velopement, which they have attained. Conse-
quently education, which is the means of perfect~
ing them, must be adapted to their gradual devel”
opement. But we have just seen that the memory
is first developed, then the imagination, last of all
the judgment, Therefore education shouid be i
rected first, to the cultivation of the memory, %¢°,
condly, to the cultivation of the imagination, lasfl)' 4
to the cultivation of ke judgment or reasonin§
faculty. .

Such then is the principle upon which the Jesuit®
grounded that branch of their education which ¢~
lates to the cultivation of the understandiog. Such

is the principle which the first colleges of Canada .
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