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position on the child of studies for whieh he is neither phySically or
mentally equipped cannot but be followed by disastrous consequences.
Not only is there energy wasted and time lost, but it is also certain that
the development of self-control is not encouraged by putting the imma-
ture brain celis to such unnatural strain as wi]l almost inevitably exhaus~t
them. On the contrary, it is reasonable to suppose that injudicious forc-
ing mna have the effeet of causing irretrievable injury in this respect.

0f even greater importance than the curriculum is the teacher. A
rational systern of education would require as high a standard for teach-
ers of elementary classes as for those of the advanced classes. There is
inflnitely greater opportunity to influence for good or evil, the pupils
in the primary department than those in the advanced grades.
Much greater damnage may possibly resuit to the very young child, f rom
the imposition of unsuitable tasks, than tu one whose brain ceils are more
fully developed, and consequently more stable and 1e-s easily overtaxed.
And at that period of life when imitativeness is the characteristie of the
cbild, when, in fact, education practically depends upon bis imitativeuess'
it is of the utmost importance, fromn ail points of view, that the teacher
should combine every good quality. It is very necessary, also, that the
teacher should have a very good idea of the psychology of cbildhood and
sbould have intimate know ledge of the physiologj of this periol, as with-
out this knowledge it is impossible for the chara'cter of the teaching, to
be suited to the capacity of the pupil.

And yet bow very few of our primary sehool teachers bave any
such qualifications. As further argument that teaching in the primary
years should be of the highest order, it is perhaps scarcely necessary to
refer to the fact that rnuch the larger number of pupils derive aIl their
teaching, froin the lower grades, and that comparatively few corne Under
the influence of the teacher of the higher grades.

Another fact which is conimouly overlooked is that the restraining
or inhibitory function is the last to develop, which, as Oppenhieim points
out, is " chronologically correct, for a restraining force has no reason for
its existence until the energy which it is meafit to restrain is really pres-
eut." And yet this is a matter of no smail importance, inasinuch as, how-
ever well intended, illtimed attempts to restrain children canuot meet
with the desired response. Rather do they tend to make the child un-
happy and irritable, and at the last are very likely to defeat the very end
for which they were intended..

It is too inuch to expect (save in individual cases) to be able to get
right to the child's borne life and direct cnvironment and the influences
to which he is subjected there. Could wc do so, a tremendous good might


