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which aftcnwands a substantiail superst ruct ure ni av be
safelv reared. That these results niav hoe renscled. it
je not sufficient that a oertain iiimotitit oif t inie lias

been spent or a certain illotted splice trai ersed liv
the teaclier, but he lias a cleair uindenstandi ng of what
he bas donc and bhs the gift of pilacinîg hicidlv before
the nîinds of otiiers what ie niainifest to biniself. We
know that it is a common bel'ief tlîat scie nien niay
eomprehend a procces., or even discover one for tlîeii-
selves, and vet fail to make it evident to othens. But
it occuns vers' scîdoni. If a man luis abilit "v to
follow or discover the varions steps of the reasoning
bv which a conclusion je reaclied, lic will have in-

gefluitv suflicicut to cnable lim to mnake hiniscîf coin-
prehlensible to the intelligenice of otliens. The fact
is, that in ail situations in whicli one mai lias to
deal with the minde of otiiers, the firet, second and
third requisite le that he bam a pierfect gnasp of the
subject himef, and then in proportion te the in-
tensitv of bis own conception of it will ho the lucidits'
axid force of hie presentation.

But what shall we &-av of those uintortunate nmen to
whom thc subjecte of whiclî thes' know least ofler the
greatest attraction? The branches of an Englislh
education, in the teachingo of wbicb they mugbIt be
fairis' successful, do flot prove enficiently înviting
to conciliate their undiýided affection, but Latin or
mathematics. of which thes' know almost notliing,
irresistibis' fascinates them. Dabblere in the latter,
thcy waete their time and teach nothing. If thev have
plaueibility enougb thev may deceive their pupîls
and impose upon their p;arente hi- the force of thein
pretensions. But let the scholare ho subjectcd to
independent examination, let their acquirements ho
put te the test and the utter worthlessnees of thie
mode of procedure becomes liainful]y conspicuoneg.
Tbe time of the pupile bas been sacrîficed on the
aItar of vanity, habits of work have been formed whiclî f
are very difficuit to eradicate, and a strong and
abiding distaste for certain studies acqiîireîl. whiclî it
je perbaps impossible to remedi-. Suci> nie, as these
ought not te ho in the profession, but, if they cannot
be weedcd out of it, tbev should be sulîjected to sucli
a eystema of supervision, that they will be compelled
te teach those subjects and those stîbjecte only, wbich
from previous preparation and natural aptitude they
are qualified to teach.

There is stil] great difference of opinion as to the
branches of knowledge which ought to constitute tAie
curriculum of the higher echools in the country, and,
therefore, to some extent, determine the education
which teachcrs ought to receive. There is no question
respecting those wbich are general]y known as the
English branches. The battle-ground bas been more

or less con fi ned to the adlniission or rejoction ot Latin
anid 1îerhai.s G reek . and t he exten t to w hich element-
tarv science ouglit to becomle là eiiject of 8tudv. We
do0 . ot linrposet' iitnng til pn thle dliscussion of
ti niti iîc-dcba)ted i quest ion, bu t Con tent ou rsevves wîtii
satvit, thbat we hold tla u thIoroîîgh studv of the
elassical langtuages is not inconi lti bic w itl a sîjecess-
fi ipro.,eu t ion o(f scien titie instruction. Soule
et uderîts inîa hav e a strong Iing'îilstic proclivity,
wh-lercas others, liv taste aîîd talenît, have greiliter
aptitude for science, aînd, therefore, wc consider that
the cuîrriculumn shoîîld include both .And as long as
the doors of tie îîniversîtY and the lirofession of law
an(i inedicine lire closed against tiiose wbo do flot
possees a certain knowledge of these languiages, it je
clean that tliey must be tatigli t i n tic highcer
ScL-ools.

Aîîd wlîit better i nstrumnent cati hoe puît i nto the
liands Af ou r tcaolhens, or what beittor discipline can
thev uîndergo tlian tlîat (if svstemnatic etuîdv of these
langîîai.ges? l'le traîining iii acu riz. q even if there
were no otlier ad(vanitage, woîîld aJonc repaY the
teaciien for the tinie and care which lie bcstowed
iipon tient. Bu t lie wîill ai wavs f ind tlîat tie reflex
inifluence of the Litn ii tudle illn ion thei work ii the
FnLglisl css is consp)ictioi. T1'li pupile grapple
with the ditlicult!es of the languiaze wîth greaterecas
anui intelligence. possees ai more extensive vocabulary,
and greater facilîty li the selection of worde, and
have minds stoned with maiterials for reflection, and
practised in obseri ing Uie concisencss, elegance and
i igon which distingîîîeli the style of tie grent, Latin
aut hors.

But wc are not disposed to quarrel witli the meane
by which the end îe to ho accomplishced. The objeet
of evcnv truc educator is to enrich the minde of hie
pupîils vi th k ,i.wled lze and to evokc and train te
greatest Iuùrftct ii)i the faitîlties with which they
have been gifted. To uis it does not mucli matter
whist the instrumnîît nîay bo, Iproî ided the resuit je
attained. But it is cle.ir te everyone that, am we can-
flot justly cî>ndenin an imjîlement whicli lias failed
in the bande of a bungler, so an instrument of edii-
cationi is flot tii be nejcctcd, ailitiiliît doce not,
justify the expeet-itions of its advocates, when cm-
ploycd by an ignorant aîd uinskilful teacher. Claseies
may ho an admirable educative agcncy, aud science
rnay be equally so, but botb beicomie abeolutcly
wontlîless when entiusted to ignorance and incompe-
tency. And, th(refone, whetber cla.ssics or scieno .e be
the means, the teaclier's scholanliijîi muist be unque8-
tionall. h us mentli discipi i îe assîîred, and hie skili
as an ediîcaton undotibted.

The trne was, an(1 tliat flot se vcry long ago, when


