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upon the influence which-even in its
insigni , i emilting to the world.
Though we swile at the thought, still if
we pouder a8 oment we are convinced
that theve is much of importance attached
to the characters of those it has sent forth
into Lift’s great” ennflict. Nowe will be
idle. The bearing of each, even the least,
will affect the condquest to be gained —
Let us trust they will all do battle undgr
the “banner of Right,” that they: may
share the glory of ‘a vietory over Frror
and you, deur vld- Xeademy, bé able to
lender a worthy account of your lubors,
Qukwood, Mich., ¥309.
AMY SUMMERS.
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From the N. Y. Teuchers’ Advocate.

SUPERFICIAL TEACHING.

, It was the custom of a former age to
study wwch in order to become good
scholais. Hvery gveut attuinment in litera-
ture and seience wus acconplished by much
tif and application. No one even sus-
Jected that there was any short out to
superior xcholarship 1t was even a
standard adage thut there wus no royal
road to geomictry. Or in other words,
thut the learner canuut overcome difficul-
ties without his own cxertions. It was
the custom that teachers should exact
tasks of the schulars—timt «oholars should
be required to study—that teachers shouid
lubor to inculcate moral precepts, and store
the minds of learners with the clements
of those scieuces which they were required
to teach. In order to this end, there was
line upon line and precept upon preecpt
W be given. It was the duty of the
teachier to use all the wcaus of enforee-
went consistent with a proper exercise of
wiildness and authority, tv encoursge and
persuade the pupil to the exercise of judg-
ment aud memory. and soactimes to cor-
reet his dclinguency  if nccessary, by
penal procecdings.

But the peopde of this age of progros-
sion canmet rést upon’ antiguated theo-
rica, nor be content to re-cnact what has
been done a thousund times in a prescriced
way. DPossibly there is a brtter way, and
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Ithey act mutuall p as Sbrreetived ; the ono
tends fo liberate from narrow vicws, the

clamentary ducation. The mind must
be trai Continuous and regular cx- ) ,
erciso give to the mental fuculties strength |other to give reality and truth to intel
and power, just as they do to the physical. lectual conceptions. ~ There is morcover u
Repetition 2nd tautology, though a fault certain freshness and elasticity of mind
in rhetorie, is ncoessary-in-teaching, II¢!required by mingling with the busmpsa ot
who suppuses a whole cluss bas leurned a ' lite which enubles one to use efficiently
subject because Le told ther, ouce, willj the knowledge derived from reading. He
beyond all contreversy be a very post |learax ty vndorstand’ the churacter ot
teacher. Ife mumt iluxtrate, explain, men in vazfous pointy of develuopment, te.
repeat aguin and again, if he would havc!mmprchend the spirit’ of the age, ity

8 closs of will-taught scholurs, and the! wants, its tendencicy, and to know Luw -

scholar must read und consider again and

man of all the virtues.

TASTE FOR READING. |
- |

Sir John Herschell has some admirable ;
remarks on this subject—* Give a man
his taste,” says he, “ aud you place him !
in contact with the best soeiety in every
period of history—with the wisest, the
wittieat, with the tenderest, the bravest,
and the purest characters which have
adorned humanity. You muke him a
denizen of all nations—a contemporary |
of*all ages. This world bus been created
for him. It is hardly possible but his
character should take a higher and betier
tong from the constant habit of assoei-
ating witht a class of thinkers, to say the!
leust of it, alove the average of human|
nature.”  What is still farther in fuvor;
of . .+ habit, it may be cultivated as
amusciuent, not as an occupation, and !
thercfore may be possessed by any one:|
for it need not interfere with any,
business of life. The testinony of lite-
rury men indeed goes to show that. litern-
ture itself should never be tho sole em-
ployment even of an author, that should
be pursued only in the intervals of busi-
ness as a relaxation. Mr. Coleridge
speaks feelingly on this point, and recom-
mends to every literary man to have some
occupation more or less mcchanical, which,
requiring no labur of the mind, hours of

again, if he would be a guod scholur.—:
The good teacher is paticnt, persevering,}
industrious, good tempered,—indeed a!

leisure, when he can turn to his books, to
be looked for with pleasing anticipations. |

why should uot the psxeholezical discov-
eries of traus~eudenta plilosophy in other .
lauds, e applicable to the unfolding
wind in ours?  And why should we
not wmake pregress in teaching, and find |

It will be found that the authors who:
have writken most and who have written |
best, were chiefly men of active lives
whose literary lubors were their amuse-
ment. Cicero, one of the most volu-

out uew preeesss  and lubour-saving ' minoas of ancient writers, was a lawyer
miethode of mentul expansion aud devel {and-a_statesman, whose whole life was
opusent comparable with the discoveries | passed in a dontention of the forum orin
in oJier  departmeuts  of philosophical | the service of the republic, inromuel that
reseaTeh?  Tlse anquiries are specious no great political event of the period is
and plausible, but they betray great iguo- | without some mark of his active partici-
rance of the Lutwam mind, ~ We had pation therein.  Milton was s schonl-
thought that the powiugdn process had | master and a warm controversinlist, He

by this time revealed its own fallecy, and
that teachers would hetake themsdves to
teaching, aud put their sellirs to study,
instead of substituting pleasing leotures.
Mustrations in many ploees are the peeu-
liar business of the tewcher, and lectures,
to minds sowewkat watned. will seldom
De over<cstimated ; hut the substitution of
these for v&ding and reflection cannot be
too severely condemmcd, They scem to
Te a devise by ahich the immature mind
is dazzled by the treppings and adorn-
ments of an ivteresting presentation, in-

Cstead of hicoming indeetrinated and in-
stusted in the preliviivary details of an

was better known to his contemporaries
as the antagonist of Salmassius than as
the author of Paradise Lost. What was
Shakspeare’s life but a continued scene of
active lubors, and those too of a very
vexatious kind—for he was tbe manager
of a theatke. The voluminous works of
Sir Walter Scott were written, no one
could tell' how or when, 8o numerous were
Lis other ¢¢cupations.

The kndwledge derived from books,
and that which i§ gaiued by a practical
dcquaintance with the world, are not of!

to accominodate himselt” aceardingly.
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TALKING AND WRITING,

A-man nover knows what he has read untit

ilie has eitlior talked aboat 1t or wiitten about

it. Talking and writing are digestive processes
which are absolutely essential to the mentat
constitutforr of the man who devours mauny
buoks. DBug it is not every mun that can talk.
Talking implies, tirat of all, & readiness ou the
part of the speaker; and next a sympathetic
listener Itig, therefore, as a digestive process,
the most difficult, if it is the most rapid, in its
operation, Writing is & diff-rent affuir; a*
man may take his time t6 it, aud-uot requite
reader; he can bo his own reader. It is an
easier, nlthouah more formal, process of diges-
tion than talking. It jsin everybodv's power;
and everyborty who reads much makes more
or less uve of it, because, as Bacon says, if ho
does not witte, then he onghit to have extraor--
dinary facultics to compensate fur such neglect
It is in this view that we arc tn understand the
complaint of awell-known aunthor that he was
ignorant of a certain subject, and the means by
which he was to dispel his ignorance—aamely,
by writing onit. It is in this view that the
monitorial system of instruction has its great
value—to the monitors it is the best sos of"
teaching. It is fiom the same point of view
that Sir Willian Haniiton used to lament the
decay ofteaching asa part of this education of
studouts at the universities, In tho olden
time it was necessary to the obtainingot a de-
greo that the gradnate should give evidence
of his capacity as a teacher; aud in *he vory
titles of bis degree; as s magister, and doctor,
he was designated ateasher. ‘‘A- man never
knows anything,” 8ir William used to say,
“until he has tanght it in some way or other -
itmay be orally,it may Ue writing & took.”
It is a grand truth, and points a five
moral. Knowledge is kuowiedge, xay the
philosophers; it is piecivas for its own-
sake, it is an end w itself. DBut uatore
saysthe oppwsite. Knowledge' is not know
ledge until we use it; it is not ours nntil
we have broaght it under the command
of the great social fuculty, apeech; we
enist for soclety, and kuowledge is null
until we give it expression, and in so doing
make it over 1o the social instinct.— Black-
novodk

Humbolds said ten years ago, *“ Govern,
ments, religion, property, books, are noth-
ing but the scatividing to educate a man.
Earth holds up to ler Master no fruit
bat the finished men. Education inx the

such diverse natures that both car.not be
pursued together. On the othe? Hand,

only intcrest wertby the deep controlling
anxicty of the thougltfulingn.”



