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ORAL LANGUJAGE LESSONS. 1work to dlî. It wvill not do to allow hap-hazard work in a regular
language lessonî. Th teacher m his lessn plan nust have a
detitite ain, for owtînple, tho correct us> of th( pronouns, and ho
nust also arrange lis plan of teachmg this leisn so as to securo

tho u's of the præ>>ounîs i i ry cnevable wav. Th1is must not1. Kind. be left to chance, buit shoeuld be the nteessary otconie îf a series of
1 lîvd.ntal. Theso shoul formx a patrt o>f every lesson m n hîch pre-arraugd illustrations and skilful <piestiona

the pupds have an opportunity to speak. Their chief function is
to correct errors of ail knds.

2. ,pecid<1. These shimld take the place of what are cormmnonly
called grunmar lesns until the pupils are about ready to enter
the Fourth Book.

IL Objects
Oral anguage losons shouIld includo constant and careful at-

tention to the following:-

1. The positiou of the puil

(a) Ho should stand on both feet.
(h) Ho should stand it the aisie.
(r) His head should be hieldi up, and lis shoulders back.
(d) His hands should be at lits sides, without touching the

desks.
(e) His eyes should bu directed to the person addressed.

2. The pupils should speak in complote sentences. In elliptical
questioning, or when the answer is nerely a liane or a date. this
ruloneed net be followed. Lideed w.lhenover the pupd's answer
consists nerely of a repetition of thiie cbief part of the teacher's
question with a nano ora fact inserted to complote it, the develop-
ment of the languago power of the pupil is extrenly smîall.

3. Grannatical accuracy.
4. Pronuniciation, including clear articalation, especially of we rds

that must necessarily be usel very fre'uentlv, and are almost
universally nisrronîounced, suclh as, was, and, do, you, just, can,
bocause, such, have, the onding ing, &c.

5. Pitch and volume of voice.

6. lIate of utterance, including pausing.
7. Habits of inflection, eniphasis, &c.

S. Spelling of difficult words, as a preparation for written lessons.
I. Goneral Suggestions.

In leadi -l the pihl to ie pronoi n ticir versations,
somte lioit simitilar to the followmi i ty he us1oI. Eac'h teacher
wilI of course use as in-my plans a, p;s>ble, but each plan sloul
imake it essential to uiso a proniioin it some part of the senitelle..
The other parts (if speech iîay be 'eatlt with ii a sîîîmîlar wvay.

"Mary and Janie, you will eaci tako a penil i your hand.
"'Mary, tell me wiat you have.
"II have a pencl."
"Jane tell nie what you ir i Mary have.'
"l We have pencils."
"Tell ie another way Mary."
".Jante and I have each a pencil.
'Tell the sa.ne fact to Mry herself, Jane.
" You and I have eac-h a pecel.
"What has -Jane, Mary'"

"She has a pencil."
"Tell ie what Mary and Jane have, John.
"They have pencls.'
"Whose penedl have you, Mary ?
" Th is isý aiy pened. "

"Say the -amlle thing in another way.
"'This pencil is mine."
"Tell Mary whose pencl she lias in lier hîand, Jane."
"That is yue puncil, Mary."
"Another way."
"IThat pencil is yours, Mary."
"Speaik to Jane about bQth pencils, Mary, and tell lier who owns

them."
I' These pencils ar ours."

"Another way."
"Th&ese are our pencils."
"James, tell me whose pencils those are."
" Those are their penîcils."

1. The teacher should bo a correct inodel. i ltose pencils are iheir."
2. Language lessons should consibt of raierite not rules. Sainuel, tell Mary and Jane whose pencils they have,"
If pupdi. can bu led to talk freely in expressingz their opinions or >oïc are isr

i repeating what they remember mi their own langluage the chief What are you doing with tho pencil, Mary
diliculty will bu overcoie. Ntmg wl remain but the cI reeoniy h .
of erron. The erroneous liabilities of the inidt"idual pupils can "Take hoth, Jane, and tell nie."
onîly b found out by free conversation on tho part of the pupils Iold tiîcns in ny baud."
theniscvos. &C.,&., &c.

:3. Pupils shnuld ho trained te notice incorrect expressions and iForinerly it was rogarded as àufic:ont te conipel the pupils te re-
errors in pronunciation. Thmis is the rno.%tessential step iii teaolîmng cite hy rote: -

"aemu te avtid thMaryadJan. Plural.

4. The pupiis shiotild naée tle corrections thienîsell"es. in both aVot. pecoi. we
incidentai and regular les.ons. They iill ho deligtd wit" thareyou my or mine Potn. 'oui or ours.
privihego of uîîaking corrections or iînprovettcmîts iii expressions ObIj. 1 e. OIîj. us.
u8el and what one onits will bc sugzestod by another. With the corr2spoling, tale" fIr the second and tird persons.

Dîrectly, this exerciso acquaints the pupil ith tie coîimon errors W'lat a developing ceorcise this mai aînd I fear W~ * Wlat is needed
of speech, refines his stylo and inîproves hi" vocabulary; Tndirectly, is PJicn instea of rde ande.
it propiotes roudiness in speadiztg and facility in expression. 0f cour e in th araed casisu ti replies wold h.t hi tt rl

5. r giving oriai lessons on laguage the teachr should direct accurate ut first. "Jane aul ine,'' a w y>u' u occur
the attention of his class tn the use of one clasP ou r.ords, or te ene frequently. Practice hy the pupil wîo blundurad, is the only way
construction at a time. Each coasr rhould have its nws specif i of correcting such oi.wtakes.


