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bom then was born with those 
fundamental impulses and in­
stincts which were very easily 
adaptable to a savage life. All 
he had to do was to grow up in 
the tribe, and with a little prac­
tice he learned to kill the ani­
mals, catch the fish and paddle 
the canoe, and do the other things 
that the savages did, and the im­
pact of the social life around it 
very easily prohibited and in­
hibited the things that the tribe 
did not allow. The adjustment 
of a savage child to savage life is 
a comparatively simple matter. 
Our children are born to-day with 
the same kind of impulses and in­
stincts with which the savage 
child was born—or not very much 
changed — but the process of ad­
justment is much more difficult. 
Instead of being born out in the 
open, where you can do what you 
like, you are born in a steam- 
heated flat, surrounded with all 
sorts of things you must not 
touch. You are in the presence of 
all sorts pf people you don't un­
derstand.

The Complex Life of To-day
“As you grow up a little fur­

ther you find the great complex 
iife about you which does not re­
solve itself into simplicity. In­
stead of going out and getting 
what you need to eat and wear, 
you are struggling to get little bits 
of paper and little pieces of metal, 
with which you go to the store. 
And in the stores apples do not 
grow on trees ; they grow in 
barrels ; the fish are not in the sea 
or in the lake; they are on the 
counter in the fish market. The 
whole life is so different from 
what the simple life was, and the 
process of adjusting yourself to 
that life is a very, very hard one. 
Instead of doing the things you 
would like to do and would 
naturally do, you find a great 
society, with all its demands, all 
its prohibitions. You can't walk 
where you like or drive where you 
like. You have to stay on the 
right side of the road. You have 
got to do those things the law re­
quires and what the teacher says 
you must do, and your life seems 
to be cribbed, cabined and con­
fined by all those inhibitions and 
prohibitions. And so we know 
how difficult it is to adjust your­
self to it and be free.

“The process of social adjust­
ment is infinitely important. It is 
so vitally necessary that every 
new child that is born atndng us 
shall come to be adjusted to our 
social group that we have simply 
to lay our hands upon the child 
and say that for eight years—for 
twelve years—this little person­
ality shall have nothing else to do, 
no sort of responsibility except 
practice in the business of adjust­
ment to the great society in which 
we live. That school is efficient

which helps him into that adjust­
ment, to become educated, to be­
come responsive to all the social 
situations that arise, so that he 
can discharge the responsibili­
ties that each of them involve. 
Moral purpose is his appreciation 
of those social demands and his 
determination to meet them, and 
his willingness to pay the pri •* 

“Evidently moral purpose is

not a virtue that can be cultivated 
by itself. You cannot have 
geography at nine o’clock, historv 
at ten o’clock, and moral purpose 
at eleven o’clock. Nor can it be 
distributed through the cirriculum 
by any sort of genial or kindly in­
junctions “to be good.” This vir- 
ture which we sometimes desider­
ate in children, which we call “be­
ing good,” is very little more than 
the piety of a certain type of un 
popular child, or that very unfor­
tunate reaction to the school 
situation that is produced in what

has come to be known as the 
“teacher’s pet.” Really robust 
children, those that are strongly 
capable and really desirous of 
playing their part in significant 
enterprises, are not likely to be at­
tracted by that sort of demand 
upon them.

“Moral purpose arises in-a speci­
fic situation, and only as the same 
situation recurs will it be rein­

voked, therefore you have to have 
a great variety of situations that 
demand it in order that it may 
more and more become character­
istic of life. Moral purpose is not 
a kind of power engine which can 
he harnessed at the demand of the 
teacher, or of the parent, to any 
particular situation that arises. It 
will only recur, it will only be ex­
pressed. as the situation has mean­

ing for child, or youth or man. 
That is why it is that we have to 
be so varied in our social re­
sponses. The child, for example, 
may be altogether a socialized in­
dividual in a family where you 
have the right kind of living, but 
he may be a very-troublesome in­
dividual in school, which may not 
be organized in such a way as to 
draw from him his free expres­
sion of life. Why is he so good 
here and so bad there? He is a 
socialized being in one place be­
cause it is his society : he is an

unsocialized being in another 
place because there is imposed 
upon him a social order that he 
does not understand.

“He may be—and this has hap­
pened to an extraordinary degree 
in the course of recent years—a 
highly socialized individual in his 
capacity in the great patriotic or­
der, which he does understand, 
and which has been so tremend­

ously presented in the great upris­
ing of the nation : each man to do 
his duty; whereas, in the local 
situation, in his own community, 
he may work toward social unrest. 
Why so different ? Because in the 
one case we were able to make 
significant to him the social de­
mands ; in the other case we failed. 
You cannot say : ‘He has moral 
purpose and, therefore, wherever 
he is, he will react effectively.’ 
Moral purpose does not exist by 
itself : it must inevitably attach it­
self to the specific situations. Our 
whole school busbiess will always 
be so to vary these, so to grade 
them, so to make them exist prac­
tical and imaginative that a child 
shall live in a very large, wide life, 
with all kinds of social conditions, 
and shall be able to appreciate and 
shall be glad to co-operate in all 
the things that he is demanded

The Child’s Own Standard
“That naturally means, does it 

not, that this matter of moral pur­
pose has to be considered geneti­
cally? We always make the mis­
take, with regard to our educa­
tional plans, when we set up an 
adult ideal, an adult standard, and 
say the children are approxim­
ating to this adult standard. There 
is just a little danger — you 
won’t misunderstand me in my 
tremendous appreciation of every 
thing that was said this morning 
—there is just a little danger, as 
we exalt to ourselves the glories 
of a great citizenship, that we 
shall measure the attainments of 
our children by the degree with 
which they meet those demands. 
The demands upon them may be 
totally different. The thing that 
is important is not how they ap­
proximate an adult standard, but 
how they approximate a legiti­
mate standard of their own.

' “The little child in the Mon- 
tessori school—I have no brief for 
the Montessori method—but this 
is a fine thing—the little child in 
the Montessori school, who car­
ries the bowl of soup at eleven 
o’clock, when she is hungry, car­
ries it because she i t the little 
waitress for the day, to give it to 
her companions, shows that same 
spirit of fine self-control, self- 
abnegation, social service that in 
other places will call forth those 
sublime devotions which were so 
eloquently presented this morn­
ing.

“It. is always an educational 
task to grade the process, and 
never to be concerned with moral 
precocity. Why is it that we are 
not more successful in what we 
always recognize when we con­
sider these fundamentals? Because 
it is so difficult to get social con­
ceptions. After all that has been 
said about the development of in­
dividual character and life, we 
never exist individually ; we exist
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