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cesses of teaching, and in the preparation of all its instruments, viz.,
that though much may be done by others to aid, yet the effectise labour
anust be performed by the learner himself."— Hurace Mann.

*“Alns! Low many examples are now presext to our memory, of
youu wen the most aexionsly and expensively beschovlimastered, bes
tutored, bedectured, any thing but educaed, who havo roceived atins

and ammuntion, iosteed of skill, strength, and courage, sarnished |

rather than polished, perilous! over-civilized, and most pitinbly un-
cultivated !~ And all frain inattention to tho method dictated hy nature
herself, to the simple truth, that as the forms in all organized exis-
tence, so must all true and living knowledge proceed from within; that
it may bo trained, supported, fed, excited, but can never be infused or
impressed.”— Coleridge.

A man can no more learn by the sweat of another man’s brains
than he can take excreise by getting another man to walk for him.  All
wental huprovement resolves itself ultimately into self improvement.”
—Dr. Boolh, of Wandeaworth, England.

** "he first error in cducativn is teaching men tu amddate, or repeat,
rather than fo think.  We need to take but a very cursory glancs at
the gtﬁ:\t theatre of human life, to know how deep a root this radical
<rror_hgs steuck into the foundations of education.”—Meansfidd’s Amort-
cax Education.—Frox WeLLs’ #Gravro Scuoors.”

LITTLE WHITE LILY.

Y ITTLE white Lily Little white Lily
Sat by a stong, toldeth her cup;
Drooping and waiting LRaimn is fust fullsg
‘Till the sun ekone. And tdhag it up.
Little white Lily
Sunshine has fed; Littde white Lily
Little white Lily Said, * Good again,
Is lifting hec head. When I am tinrsty
To have nfco rain;
Little white Lily Now I aun stronger,

Now I am cool
Heat canuot burn me,
My veins gre so full?

Said, *It is good:
Little white Lily's
Clothing and food.’
Little whito Lily,
Dressed like a bride!
Shiniug with whiteness,
And crowned beside!

Little white Lily
Smclls very sweet;

On her head suashine,
Rain at her feet.

¢ ‘Thianks to the sunshine,
Thanks to the rain!l
Little whate Lily

Is happy agamn!®

Little white Lily
Droopeth with pain,
Waiting and waiting
For the cool rain.

NUMBER.
A COURSE OF LESS0NS PREPARATORY TO THE USE OF A TEXT-
BOOK ON ARITHMETIC.

~

t.
ESSOXS on number intreduce the pupil to subjects which
afford a higher exercise of wental power than thuse on color
and form.

In the study of the propertics of number, Pestalozzi did not aim
at the were acquisition of the science, and of mechanical dexterity
in calculation ; he considered the subject to be a valuable means of
awakening intelligence, of forming the judgment, and of developing
the reasoniug faculty.  His method of presenting the first princi-
ples of the science also differs greatly from that ordinarily pursued ;
he trained the mind to grasp the full pexception of the value of
numbers, by observation upon them as illustrated in surrounding
familiar objcets; and when by this precess the abstract idea was
acquired, he then, but not till then, communicated the symbol by
which it is conventionally represented. It was found that pupils
trained on these principles were themselves enabled to deduce the
practical rules of arithmetical calculation from the very examples
on which their minds had been previously exercised.

‘This may be a slow process; but it has been well observed, that
“when the true end of intcllectual education shall be admitted to
be, first, the attainment of mental power, and then the application
of it to practical and scientific purposes, that plan of carly instruc-
tion which dwells long on first principles, and does not haste to
make learned, will be acknowledged as the most economical, be-
cause the most effectual.” .

To some persons, the detail, the analysis, the repetition recom-
mended in the following lessons, may scein- wearisome ; and it is
trug, 3 carcless or unobservant teacher may make a wearines of
such instruction, and, indeed, of any other plan of education. But
if those who have Jong understood the meaning of one, two, and

threg, were gble to rtinember the nicntal process by whick they
BN secined Al \Bdeaing of s Au sy

! would find it wos by some process nut very disidilar from that
here reconunehdud.” It way be they were never taught un such a
; plan—truth was never thus clearly preseated to the mind in its own
; natural simplicity, rising step by step into greater complexity § it
may be, that instead of learning such truth easily and surcly, as
, those will do who are led t.lnuu,-_;ﬁ these lessuns, thny hald to gather
it heve and there, under disadvantages of every hind, sv that even
still, pechaps, the beautiful properties of nwbur, constantly .
| experience presents them, ave but seen through a mists but it s
indisputable, that any amount of clear perception . uch persons ma
have attained to, they have attained it by the fact of the mind,
itself an observant faculty, having done for iteelf that which the
teacher omitted to do for it, and mvin(ié done it, also, by eome such
{ process as this, with the visible world for its bouk, and with Gaed's
| gifts of observation and reflection for its ever willing puides.  Re-
| membering these things, the judicious teacher will guard against
| dwelling too long on these amalytical lessons, using them just so
, loug as there may be work to be done by then, while avoiding also
the opposite extreme of rapid bat unsound progression.
L]

FIRST STED.
The Numbers One to Ten.

Object.—1. To lead the children to the percaption of number, by
| presentiug it as it is exemplified 1n surrounding objects; and to
teach the word by which each number or which an idea has been
gained, way be expressed. II. T teach the power and name of
cach number, when used as an ordipal.  T1I. To exervise the mind
on the numbers of which the knowledge has been attained, by ex-
hibiting their gradual increase by oues, and by cowparing their
gencrarma;,fnimde&

Plan.—1. Successively develop tho distincwrcoption of the
value of nmmbers, beginning with oue, and taking each number
scparately in its order as far as ten, by the exhibition of the corres-
ggnding number of ebjects. Any convenient appliances,*® such as

oks, balls, pebbles, ate-pencils, or marbles, may serve as jllus-
trations. It is well that theso should be diversified, that the ghild
 may the wore clearly perceive that number is a preperty of all

;t;;;(arate objects—of objects of all qualities, shapes, sizes, and coors
ike. .

As clear perception is thus successively gnined of cach of the
several numbers, the teacher should tell the rame of the number.
Liwe class must then be practised in associating the number with
its name.  In cirrying ont this—
1. "The teacher gli:'cs the name, the children bring forward the
corresponding number of objects.
2. The teacher shows the childven a definite number of objects,
requiring them to apply the nawe of the nunber to them.
3. Lastly, the children enmierate or count from one to the num-
ber last attained, ascending ; and inversely from it to one, descend-

ing, again and again, til perfect in the exercise

IL The plan of teaching the powers and names of the numbers
when uxed as expressing order of time or of position, will appear a3
we advance with this Step.

L—Excmples of Lessons on this Plan.

To develop the perception of the number expressed by the word
ONE, and to communicate the name of the number.

This first lesson is wnost iwportant, as it involves that which is
the foundation of all number—the grand idea of One, or Uniry.
The teacher must not think the idea so simple as to need no Hus-
tration.

The child shonld be led to appreciate the notivn of this number
i by the means already recommended. Oune object may be taken
; from many ot its kind, and held before the class, or it may be placed
) in some unusunl place, the teacher tolling tie children, even though
y they may alrcad’\' know the fact, that such 2 nunher of anything
| whatsoever is said to he.one of it.  The word should be ::pp?xed to
t diverse objects, the cinldren being allowed to describe them. How
| many dol hold? One. Oneofwhat? Onemarble. And this?
i One 5cnci|. Aud this? One 1ok, Acluld miay be told to bring
l one slate, or one bhall, or to give one shout, one clap, &e.; and the
|

attention of cach child may be guided to oheurvation on jtself as
one separate-individual, ox to those objevts an nature which exist in
l oneness, a3 Ve sun, uRe Moon.

A Lesson to Decelop the Perception of the Nunber expressed by the Word
“Three,' and to Communicate the Name of the Number.

The following sketch of a leson will show the plan to be pursued
with all the nunbers as far as ten.

 _ Before commencing a leson on a number which is new to the
children, the teacher should ascertain that they have clear jddas of
these on which they have already received instruction. In this
instance it is supppsed that the number fiwo has been the subject of
a lesson, and is thorqughly understood, and that the teacher tests

® \WWere the common ball-frame alone depended on for illustration, the

children might be led to associate their ideas of number with one species of

exclusive objects, and their attainment ¢F tho abetract idea of numbbr, us a

| uoiversal property of all abjects, might Ue retarded. . The true provionde of

I the bﬂ.".i("ﬂ".m is rather to assist in working out some of tho3impls 7 rocessen

of caleufation; whea & notion of number in the abstract has ben galned.
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