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cational value of drawing entitle it to such treationt, which every
one considers essential to succoss in ail other studios.

Satisfactory results in drawing are no more dopondont upon
special artistic gifts on the part of the pupils, titan satisfactory
results in arithmotic are depondent upon special iathonatical gifts.
It is only necessary that the pupils set about the study of drawing
as they' set about the study of arithmjîotic, geography, gramminar.
Nor are special gifts required on the part of the teacher. It is by
no menans imperative that he should b an expert with the pencil or
crayonnin order te teach with success elenentary drawing, as pre-
sented in this syston ; but he should bu a good teacher in goneral,

Voll acquainted with the best principles and methods of instrue.
tien. It is presumned that every regular teacher possesses titis
general knowledge, to which, with a reasonable amount of effort,
the special knowledge denanded by elemniotary drawing can soon
be added.

GENERAL DIREcTIOnS, AND PRIAlIPLES AND METHODS OF TEACHI1.0
DR<AwINo.

Papils who have drawn on the siate only, and have learned to do
quite good work with that, are often discouraged by their first
attemapts at drawiug on paper. This is duo to differencein material
used Yet pupils vho have used the cards of the Primary Course,
drawing on the slate, possess a decided advantage over those, who,
nover having drawn at ail, begin at this stago with paper. The
advantage consists partly in manual skill, but muci more in the
training which the ye has received, in a knowledge of how to go
to work, and in a knowledge of the principles of drawing and of
design.

ECONOMIZINo INSTRUCTION.

When pupils of these two grades are thrown together in the
sune school, the, cati bu taught drawing together, though at somte
disadvanafAige. As you nover expect ail the mnombers of a class to
show equal proficiency in anuy other study, so never look for it in
drawing. Uniess, therofore, the differences in attainmont bo very
marked, require all the pupils in the school, net only te execute tbo
same drawing at the same time, but require them when you give
the description, to execute the same part at the saine time. By
thus keeping the pupils together, you will be able to teach ail at
once, instend of teaching each suparatoly, and se will economize in-
attihction. But you must, of course, give each more or less of
ndivi ual attention, as opportunity serves; while each should be

required, at regular intervals, tu draw on the blackboard on a large
scale, for such practice is productive of that freedomn which should
be obtained from freehand drawing.

Those who draw badly under this class treatnent, novertheless,
can be made to draw rapidly, which, in itself, is a thing of prime
importance from the outset of ono's drawing career. Finencss of
execution cornes with practice : it should nover be made the lead-
ing feature wlhen one is beginning to draw. If it is, thon those'
much more valuable featurcs-frecdom, spirit, knowledge-are
usually rendered subordinate, the final result boing lifoless art and
a slow workman. Keep it, indeed, always in mind, thatdrawing
when properly ta':ght, is much more an exhibition of knowledge
than of mere dexterity in the use of the pencil.

THE ART OF THINKING.

The object of the teacher is te think. Thte pupil thinks enough,
but he thinks loosoly, incoherently, indefntitely. Ho expends

power enough on his mental work, but it is poorly applied. The
teacher points out te him theso indelinite or incoherent results,
and demands logical statements of hin. Here 'is the positive
advmitage of the teacher te the pupil.

Lot us supposo that two pupils are studying the saine lesson in
geography, or gramniar, or history. One reads to got the facts ; ho
fastens his oye on the page and his mind to the subject baforo hini ;
he nakes the book a study and acquires information fron it ; hie
object is to acquire knowledgo. le attains his end. Tho other
aise studios the book ; but whlo readng lie is also takng lessons
in thinking. Ho does iot morly commit to moimory ; h stops to
think if the argument is sounid, ho analyzoa it te seo if the con-
cuisions are warranted by the promises.

The one who thinks as he reads is quito different, it will be soon,
fron hima who simply learas as he reads. To road and to think, or
o think as ono reads, is the eand to 'sek. Th reader for facte,
agats facts ; he cones te the recitation-seat and rouls off those facts ;
His mind, like Edison's phonograph, gives back just what it re-
ceives. While his power is valuable, it is net the power is valu-
able, it is not the power the world wants.

The teacher will find his pupils coma to the recitation te trans-
mit the facts thèy have gained. He muet put theam in auite
another framo of mind. Instead of reciters they must bu mado
iito thinkers. The pover of the toacher is moasured by his power
te toach the art of thinking.-Catholic Telegraph.

A LIBERAL EDUCATION.

Professer Huxley, some years ago, gave the following definition
of a "liberal education." " That man, I think, has a liberal educa-
tien who has been se trained in youth that his body is the ready
servant of his will, and does witlh case and pleasure ail the work
that, as a mechanism, it is capable of; whoso intellect is a clear,
cold, logie engine, with ail its parts of equal strength, and in
smooth working order, ready, like a steani engine, to bu turned ta
any kind of work, and te spin the gossaners as well is forge the
anchors of the mind ; whose mind is well stored with a knowledge
of the great and fundamental truths of nature, and of the laws of
thoir operations; one who, no stunted ascetic, is full of life and
lire; but whose passions are trained te com to heel by a vigorous
will the servant of a tender conscience; who has learned te love
ail beauty, whother of nature or art; te hate all idlenoss, and te
respect others as hinself."

DISCIPLINE.

There is discipline, and there is discipline, te speak after the
manner of the times. A lad who recently changed. school said,
Ouir principal used to be always scolding, threatening, and whipp-
ing us te mako us keep order at recess, but nobody cared. Now
this master has not punished a boy or spoken a loud word about
the yard, and it is just as orderly as the school-room, only ve can
play as liard as wo want to quiotly. Thero is that indefinable
essence of disciplinary power which one nustsecure who aspires to
real success in school-work. It pays to study how quietly te con-
trol others, disciplining without discipline. Yo can do it if you will
give te the art your best brain and nerve.-American Teacher.

In the bost schools the recitation hour is really the most im-
portant study hour. The timnea is net occupied wholly nor chiefly
with " saying lessons. " Cariosity is aroused, interest is awakened ;
the pupil is kept on the alert, while lie is trained to observe and re-
fleet. It should bu a leading ain of the recitation te teacli pupils
how to study. Not all of school time should be used in this way ;
some must bu reserved for practice. As the pupil grows -older lie
should have nore and more time for solitary study-for acquiring
by his own unaided effort.--Ohio Edutcational Moifhly


