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the school. If he can not.control his feel-
ings, the punishment should be deferred
watil he can.

3, Punishment should never be inflicted
simply because the offender deserves it. Xl
desert furnishes a ground for inflicting
punishment, but is not in itself a sufficient
reason for it. A person under just author-
sty has broken alaw. Now we will suppose
that the one ia authority absolutely knows
that that person will never do wrong again,
and also that no one in the universe will be
influenced, even in the remotest degree or
maneer, by his sin, or by the fact that it
goes unpunished, the infliction of punish-
ment under such circumstances would be so
much unnecessary pain. It would do no
good. And this shows that ill-desert 1n it-
self is not a' sufficient reason for punish-
ment.

It may be said that punishment should be
inflicted ih such a case to sustain the dignity
of the law. But the object of sustaining the
dignity of the law,is to keep men from doing
wrong, and if, as was the case-in the suppo-
sition, that object is already gained in an-
other way, then no pain- need be inflicted.
No person,however 1ll-deserving he may be,
should be punished, unlesshis punishment
is going to do some good—that is, unless it
is.going to operate in some way to prevent
wrong-doing in the future.

This brings us to the true reason for in-
flicting punishment. All the reasons that
can be given are surmmed up in one simple,
comprehensive reason that applies to aZ
legitimate punishments in @// governments,
viz :—Punishment is inflicted to prevent
wrong-doing. It may prevent wrong-doing
in the offender only, or in others only, or in
him and others also. There are circum-
stances in which punishment is inflicted

‘solely with reference to its effect upon

the offender. Such is the case in a family
where there is but one child. There are
other circumstances in which punishment
is inflicted solely with:'reference to its effect
upon othess. Illustrations are found in
capital punishment and in eternal punish-
ment. “These could not be defended for a
moment, if the reformation of the offender
were the only object of punishment. It is
a great mistake to suppose, as some do,that
the reformation of the offender is the only
or the principal object of pusishment. It
15, indeed; true that the relative importance
to be attached to the reformation of the
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offender increases as the number of subjects
diminishes, so that if the number be reduc-
ed to one, and that one the offender, his e

formation becomes the great object of pun-

ishment. But such cases are rare, if‘they
exist at all. The general statement that
punishment is intended to preveut wrong-
doing covers all cases, even those in which
there is no wypng-doing to be prevented ex-
cept in the oftender. While the statement
that the object of punishment is the refor-
mation of the offender is only a partial
truth, and sometimes is not even that. If
the offender can be reformed, so much the
better, but if there is absolutely no hope of
his reformation, the punishmeut must still
oftentimes be inflicted. It is so in God’s
government ; itis so in the state; it is so
in the school. .

Pupishment-operates in two ways to pre-
vent wrong-doing.

First, it brings the motive of fear to bear
upon'the minds of those who are disposed
towrong. Thisis a proper motive to use

-with such persons. . They must be restrain-

ed from doing wrong, if not by a higher
motive, then by a lower.

Secondly, it gives to all an impressive ex-
hibition of the pature and guilt of wrong-

- doing, and of the justice and dignity of the

law. The person who has a proper idea of
these things is not so apt to-do wrong, as is

-the person whose ideas of these things are

faint and indistinct: A
Now let.us make a practical application
of those principles to the school. The
school isa government in itself. The teach-
He combines, in most
cases, the legislative, judicial, and executiye
offices. In order to secure that good order
and decorum, without which the great
object of the school cannot be attained,
the teacher lays-down ceitain rules. They
are for the public good, for the good of the
whole school, and hence for the good of
each individual in the school. The fact,
however, that itis for their interest to keep
the rules, does mnot induce all to keep
them. Orne of the scholars breaks a rule.
If he is not punished he will be encouraged
to break it again and again, whilée others in-
fluenced by his example, will do likewise.
But if the teacher firmly yet kindly
inflicts the punishment, the fear of suffering
similar pain or disgrace has the Zendency to
prevent the offender and others like him
from breaking the rule in future. At the
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