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Special Papers.

N THE SOCRATIC METHOD.

b FroMm a very interesting and suggestive lecture
tfore the English College of Preceptors on “ Soc-
Tates and His Method of Teaching,” by J. G.
Fitch, Esq., M.A., LL.D., we clip the following

l‘:_tracts for the excellent practical hints they con-
n
«

Occasionally, I have no doubt, it is useful to
tak? alesson on a single word—I will say, consts-
“lion, virtue, experience, proof, law, influence—
ace it through all the stages of its development,
and the shades of its meaning; and then ask the
Scholar himself, after this inductive exercise, to
lefine the word, and to take care that the defini-
10n shall cover all its legitimate applications. We
nt, of course, that our scholars shall know the
Meaning of the words they use. But the meaning
% a word as learned by heart from a dictionary or
a Spelling-book is of no value. Itis, indeed, owing
0 its necessary brevity, often worse than useless.
The trye way to teach to young learners the signi-
Cance ot a word is, after a brief explanation, to
tell them to take the work and useit. * Write four
Or five sentences containing the word.” * Give me
2 short narrative in which this word shall be used
ree times in different senses.” Or, ‘ Take these

-'W0 words, which are apparently synonymous, and

. L}edo not know.’

.

employ them in such a way as to show that you
See the less obvious distinc.ion in their meaning.’

think that the same object that was aimed at by
s.e.socratic elenchus among grown-up controver-
t“’:l‘sts may be attained, among young scholars, by

8 8impler and less irritating process.

* * * * :
“ You will see that, on one point much discussed

amOng_ the educational reformers of our time—the
Sducative virtue of mere handicraft—Socrates

Would probably not have agreed with the current’

Opinion. He would not have regarded manual
training as a good substitute for intellectual discip-
line. ¢ had seen that certain mechanical dexter-
lties might easily co-exist with complete stagnation

of mind, with great poverty of ideas, and with a

Curious conceit as to the proportion and relative
Worth of the sort of knowledge the artizan did not
appen to possess. I think, if he were to be con-
Sulted in our day by the advocates of technical
¢ducation, he would say, *Train people’s hands
and eyes by all means, but train the understanding
at the same time. Let your pupil know well the
Properties of the materials he is using, and the
ature and limits of the forces he employs. Let
Your handiwork be made subservient to careful
Measurement, to the cultivation of taste and intel-
'gence, to the perception of artistic beauty, and
en it will play a real part in the development of
at is best in the human being ; but, unless you
0 this, you will get little or no true culture out of
Carpentering, modelling, or needlework.’
* * * * *

‘h“ The well-known story of the sophist Meno and
¢ slave-boy illustrates one conspicuous feature ia
Ye Socratic teaching as it is expounded in Plato.
t will remember Meno has been complaining
hat Socrates’s conversations had the effect of be.
Umbing the hearer both in mind and mouth, and
Teventing him from feeling any confidence in him-
So he calls the slave-boy to him, draws on a

De two feet long a square on the ground with a
Stick, and asks him first whether it is possible to
ag"e a square double the size, and next what
. ould be the length of the line on which such a
Quare should be drawn. The boy answers
lgmmplly, that for the double square the line should
u of double the length, or four feet. Socrates
t Th8 to Meno, and says, ¢ You see that this boy
'aks he knows, but does not really know.” He
]in:“ 80es on to draw another square on the double
thi »80d teacher and pupil observe together that
is S 1S not twice but four times the size. The boy
furl:UZzled. and suggests a line three feet long ; but
cont ©r trial shows that the square thus formed
upo, ains nine square feet instead of eight. Where-
linen ‘ Ocrates enquires of the boy, since neither a
as “:) l:lu'ee feet, nor a line of four feet, will serve
is th ¢ bage of the required double square, ¢ What
1 € true length ? * and the answer is, of course,
Here the master again turns to

1% and says, * Observe, this boy at first knew

great truth that art, and literature,

not the right length of the desired line, neither
does he yet know ; but he then fancied he knew,
and answered boldly, as a knowing person would.
But heis now at a loss, and, as he knows not, does
not even think he knows.” *True,’ says Meno.
‘But then,’ replies Socrates, ‘is he not in a better
condition now than at first, in regard to the matter
of which he was, and is still, ignorant?’ ¢Cer-
tainly.’ *So in benumbing him, and making him
speechless for a time, have we done him any
harm ?” Then by a series of experimental draw-
ings, which Socrates makes, with questions of his
own, and by help of suggestions on the part of the
boy, he comes at last to draw the diagonal of the
first square, and to erect a second square on that,
and so to discover the true method of solving the
problem proposed.
* * * * *

“ You will notice one important point in connec-
tion with this dialogue with Meno. Socrates had
a notion that all teaching should not come in the
shape of teaching. ‘You see,” said he, ‘that I
teach this boy nothing. I only help him to find
and express what is already in his mind. The
truth is there. It is Jiscoverable if we only put
him on the right track. It is better that he should
find it for himself than that we should give him any
information about it in an explicit or didactic form.’
How much more impressive a truth is when, in this
way, we have had a share in discovering it for our-
selves, than when it is simply forced upon our
acceptance by authority, every teacher knows. At
any rate, the belief that learning consisted rather
in searching and finding knowledge, than in pas-
sively receiving it, was a prominent item in Socra-
tes’s creed. He thought that a great part of what
men wanted to know they might find out by self-
interrogation, by meditation, and by purely internal
mental processes.

A DANGEROUS TENDENCY.

THE following passage from Prof. Huxley’s
speech at the annual dinner of the Royal Academy,
contains some weighty suggestions from a high
authority, which all educators will do well to pon-
der. As the Schoolmaster well observes:—* In
these days of apparent desire to curtail the educa
tion of the poor man’s child to the means of getting
a living, it is impossible to attach too much import-
ance to the demand of the eminent scientist for a
general training as the basis of true education,
before the narrowing influence of special work is
allowed to make itself felt. This is as necessary
for the child of the poor man as for the offspring
of his social superiors. The same principles should
underlie the education of both.”

Prof. Huxley said :—* I do not know if you will
think it permissible in a man devoted to one sub-
ject if I say that in my belief this Victorian epoch
will be distinguished in history as the age of sci-
ence. That is no mere expression of scientific
fanaticism, but 1 am convinced it will be the
judgment of posterity ; for that which has changed
the world, changed the face of nations, changed
the possibilities of political arrangements, has been
the development of physical science during the
last fifty years in a manner which is perfectly
unexampled in the whole previous history of the
world. It is not unnatyral that we men of science
should be somewhat proud, however little each and
everyone of us may have contributed towards the
vast consummation. But, as in all human affairs,
this has its Nemesis. For the accumulation of
scientific work in consequence of the well-organ-
ized scientific activity of the present time is so
prodigicus that we individual workers are becom-
ing swamped under it, and more and more hopeless
of being able to master anything but a small and
fractional portion of the whole. We labor under
this disadvantageous alternative—that if we en-
deavor to grasp too much we become superficial,
and if we are very thorough over alittle we become
narrow. And I think one of the greatest dangers
which besets the scientific world at the present
time is the danger which arises from the necessi-
ties of the case, of men becoming specialists
occupied with a comparatively small field. The
remedy for this evil—and a very great evil I think
it must be—lies in the recognition which this

Academy, at any rate, has always accorded to the
and science are

one, and that the foundation of every sound educa-
tion and preparation for active lite in which a special
education is necessary should be some efficient
training in all three. At the present time, those
who look_at our present systems of education, so
far as they are within the reach of any but the
wealthiest and most leisured class of the com-
munity, will see that we ignore art altogether, that
we substitute less profitable subjects for literature,
and that the observation of inductive science is
utterly ignored. I sincerely trust, sir, that, pon-
dering upon these matters, understanding that
which you so freely recognize here, that the three
branches of art and science and literature are
essential to the making of a man, to the develop-
meot of something better than the mere spe:ialist
in any one of these departments—I sincerely trust
that that spirit may in course of time permeate the
mass of the people, that we may at length have
for our young people an education which will train
them in all three branches, which will enable them
to understand the beauties of art, to comprehend
the literature at any rate of their own country, and
to take such interest not in the mere acquisition of
science, but in the methods of inductive logic and
scientific inquiry, as will make them equally fit,
whatever specialised pursuit they may afterwards
take up. 1 see great changes; I see science ac-
quiring a position which it was almost hopeless to
think she could acquire. I am perfectly easy as
to the future fate of scientific knowledge and sci-
entific training ; what I do fear is that it may be
possible that we should neglect these other sides
of the human mind, and that the tendency to
inroads which is already marked may become
increased by the lack of the general training of
early youth to which [ have referred.

THE Toronto School Bell, a spicy little paper,
edited and published by the boys of the Wellesley
street school, Toronto, has reached its third num-
ber. The following extracts from its report of the
visit of Lord and Lady Lansdowne to the Wellesley
and Ryerson schools will be interesting as samples
of the genuine boys’ style, and as showing their
way of seeing things. After describing the exterior
decorations of the Wellesley school, the Bell pro-
ceeds : “ Finding that the Vice-Regal party would
not arrive for some time, the Schoo! Bell reporters
determined to make an excursion to Yonge street
for refreshments and lead pencils. When the Vice-
Regal party arrived, Lord Lansdowne took off his
stove-pipe hat very gracefully and smiled. Two
girls came forward and presented the cause of all
the demonstration with a basket of exquisite flowers.
All the girls then began to march into the school-
room, and the reporters of the School Bell had to
leave their place, but through the great kindness of
Miss Sturrock they were allowed to go to another
window where they were in no danger of being
walked over, At the Ryerson school Lady Lans-
downe occupied an easy chair while His Excellency
stood, and with a benign look addressed the
assemblage. . . . Having said a few more words
he sat down, apparently relieved at having finished,
for all through his speech he evinced considerable
nervousness, while his lady sitting beside him was
a great deal cooler and more self-possessed than
he (as is generally the case). They then shouk
hands with every teacher, and the pleased care-
taker alsoreceived this mark of gracious condescen-
sion. Finally her ladyship was presented with a
basket of the most exquisite flowers by pretty Mabel
Charlton. These she passed on to the aide-de-
camp in attendance, who smelt them. This greatly
pleased Mabel.”

In the Donalda Special Course for Women, in
connection with the McGill University, now en-
dowed with the sum of $120,000 by the munificence
of Sir Donald A Smith, the work of the third year
in Arts is making satisfactory progress. The num-
ber of regular undergraduates has increased to 20,
and the total number of students w 78, This
affords encouraging evidence of public dpproval,
and shows that these classes are meeting a real
educational want. Next session, when the fourth
year will be in operation, it is expected that there
will be 30 regular students, and a total attendance
of perhaps 100. At the close of next session, a
graduating class of eight students are coming up
for the degree of B.A.—Educational Record.



