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people have made use of his creations for organizing improved in-
stitutions for training teachers. Bt the first ipulse was given to
the movement by the noble Swiss, As the waters flow from that
land in_ every direction, in like manner have fivitful principles of
mstruction been diffused from it into every countty where improve-
ment can be detected.” :

‘The foregoing sketch of Pestalozzi’s labors, aud of their influence
on the pupular schouls of Germany, abridged from the Centenmal
Discourses of two of his avowed disciples, Dr. Biochmann, of Dres-
den, and Dr. Diesterweg, of Betlin, represcut the extreme views
entertained by the admirers of the great Swiss edacator. There is
a large number of educators and teachers, w the head of whom is
Kat\ von Raumer, at one time a resident at Yverdun, for the pur-
pose of studyiug the system and methods of the Pestaivzzian Insti-
tution, who, while they acknowledge the value of Pestaloszi’s ser~
vices to the instruction and industrial trastuog of the poor, amd to
the true theory of education, maintain that lus prnciples and me-
tho ;s as developed and apphed by hiwself, are in some respects
uns”und and incomplete  The following 1s by W, C. Woodbrdge.

#07s the result of his wivestigations, Pestalozsi assumed as a
fund_amgnlal priucipaly that education, 1 order to fit men for lus
destination, must pru.eed according to the laws of nature,  To adopt
the language of his followers—that 1t must not act as an atbutrary
mediator between the child and nature, between man and God,
pursuing its own_artificial arrangements, mstead of the ndications
of Providence—that it should assist the course of natural develop-
ment, instead of doing it violence—that it should wateh, and follow
its progress, instead of attempting to mark out a path agreeably to a
preconceived system.

s I, Inview of tia principle, he did not choose, like Basedow, to
cultivate the mind in a material way, merely by inculcating and
engrafting every thing relating 1o external objects, and giving
mechanical skill. He sought, on the contrary, to develope, an
exercise, and strengthen the faculties of the child by a steady course

of excitement 1o selt-activity, with a limited degree of assistance
to his efforts.

¢ 1L In opposition to the haste, ard blind groping of many teachers
without system, he endeavour to find the proper point for commenc-
ing, and to proceed in a slow and gradual, but uninterrupted course,
from one pont to another—always waiting until the first should
have a certain degree of distinctness in the mind of the child, before
entering upon the exhibition of the second. To pursue any other
course would only give superficial knowledge, which would neither
afford pleasure to the child, nor promote its real progress.

¢ I1I. He opposed the undue cultivation of the memory and under-
standing as hostile to true education. e placed the essence of edu-
cation in the harmonious and uniform development of every faculty,
so that the Lody shonld not be in advance of the mind, and that in
the development of the mind, neither the physical powers, nor the
aflections, should be neglected ; and that skill in action should be
acquired at the swmne time with knowledge. When this point is

secured, we may know that education has really begun, and that it
is not merely superficial.

“1V. He required close attention and constant reference to the
peculiarities of every child, and of each sex, as well as to the
chiaracteristics of the people among whom he lived, in order that he
might acquire the development and qualifications necessary for the
situation to which the Creator destined him, when he gave him
these uctive faculties, aud be prepared to labor successfully for
those among whom he was placed by lus birth.

. ¢ V. While Basedow introduced a muisitude of subjects of instruc-
tion into the schools, without speaial regard to the development of
the intellectual powers. Pestalozzi considered this plan as super-
ficial. He limited the elementary subjects of mstruction to Form,
Number and Language, as the essential condition of Jefinite and
distinet knowledge ; and belicved thal these elements should be

taught with the utmost possible simplicity, comprehensiveness and
mutual connection.

“ VL. Pestalozzi, as wellas Basedow, dusired that instruction should
commence with the intuition or simple perception of external ob-
jects and their 1elations. He was not, however, satisfied with this
alone, but wished that the art of observing shouldalso be acquired.
He thougbt the things perceived of less consequence than the culti-
vation of the perceptive powers, which should enable the child to

observe completely,—to exhaust the subjects which should be
brought before his inind.

“ VII. While the Philanthropinists attached great importance to
apecial exercises of ieflection, Pestalozzi wou!d not make this a

subject of separate study. He maiatained that every subject of 10~
struction should be properly treated, und thus become an exercice
of thought ; and believed, that lessons on Number, and Propuntion
and Size, would give the best occasion for it

« VIIL, Pestalozzi, a> weli as Basedow, attached great unportance
to Arithmetic, particularly to Mental Arithmetic. He valued it,
however, not merely in the limited view of its practical usefulness,
but as an excellent meaus of strengthening the mind. He also in-
troduced Geometry into the elementary schools, aud the ant cot-
nected with it, of modeling aud drawing beautiful objects. ile
wished, in this way, to traiu the eye, the haud, and the touch, for
that more advanced species of drawing which had not been thought
of before. Proceeding fium the simple and wtuwitive, to the more
complicated and diflicuit furms, he arranged a series of eaercises
go gradual and comolete, that the method of teacling tius subyect
was s00n brought to a good degree of perfection.

« IX. The f;hilamhropiuistsmtroduced the mstruction of language
into the common schools, but limited it chietly to the wnting ot
letters and pieparation of essays. But Pestalvzzi was not satistied
with a lifeiess 1epetition of the rules of gramniar, nor yet with mere
eaercices for common hife.  He aimed at a development of the laws
of language from within—un wtreduction itito its iuternal pature and
construction and peceliar spint—which would not only cultivate the
intellect, but also improve the adections. It 1s upossibic to do
justice to his method of instruction on this subject, in i brief sketch
like the present—but those who have witnessed its piogress and
results, are fully aware of its practical character and value.

« X. Like Basedow, Rochow and others, Pestalozzi mtroduced
vocal music imto the circle of school studies, on account of its
powerful influence on the heart. But he was not satisfied that the
children should fearn to sing a few melodies by note or by ear. He
wished them to kuow the rules of melody and rhythm, and dyna-
mics—10 pursue a regular course of iustruction, descending to its
very elements, and rendering the musical notes as familiar as the
sounds of the letters. The extensive work of Nageli and Pleiffer
]fnas contributed very much to give this branch of instruction a better
orm.

« X1, He opposed the abusé which was made of the Socratic
method in many of the Philanthropiute and other schools, by at-
tenpting to draw sometl:ing out of children before they had received
any knowledge. He recommends, on the contrary, in the early
periods of instruction, the established method of dictation by the
teacher and repetition by the scholar, with a proper regarato rhythm,
and ata later petiod, especially in the mathematical and other sub-
jects which involve reasoning, the modern method, in winch the
teac.:er merely gives out the problems in a proper order, and leaves
them to be solved by the pupils, by the exertion of their own powers.

¢ XI1I. Pestalozzi opposes strenuously the opinion that rehgious
instruction should be addressed exclusively 1o the understanding
and shows that religion lies deep in the hearts of men. and that n
should not be enstamped from without, but developed trom withn ¢
that the basis of religious feeiing is to be fonnd in the clnldish vis-
position to Jove, to thankfulvess, to veneration, obedicnce aud con-
fidence twward its parents; that these shoull be cultivated and
strengtheued and ditected toward God 5 and that religion shauld be
formally treated of at a Jater period in counedction with the fecings
thus excited. As he requires the mother tu direct the fitst develop-
ment of o'l the faculties of her child, he assigins to her especialiy
the task of first cultivating the 1eligious feelings.

« XIII. Pestulozzi agreed with Basedow, that wuatual afiection
ought to reign between the educator and the pupil, Loth m the
house aund in the school, in order 1o render education effectual and
useful. He was, therefore, as little disposed as Basedow, to sustain
school despotism ; but he did not rely on artificial exciiements, such
as those addressed to emulativn. He preferred that the children
should find their best reward iu the consciousness of increased in-
tellectual vigor; and expected the teacher to render the justruction
50 attractive, that the delightful feeling of progress shonld be the
strongest excitement to industry wuud to morality.

¢ X1V, Pestalozzi attached as much importance o the cultivation
of the bodily powers, and the excrcice of the senses, as the Philan-
thropinists, and in his publications, pointed out a graduated course
for this purpose. But as Gutsmuths, Vieth, Jahu, and Clias treated
this subject very fully, nothing fiuther was wulten concerning it by
his immediate followers. i
¢ Such are the great principles which entitle Pestalozzi to the high
raise of having given a more natural, a more comprehensive and
eeper foundation for education and instruction, and of having called
into bring a method which is far superior to any that preceded it.

“But with ail theexcellencies of the systemn of education adopted by
Pestalozzi, truth requires us to state it also invoives serious defects,




