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Furthermore, the teasher must have some reference to his own
acqueintanco with things and the appropriate popular térms to be
applied to them, in making his selection. The plan may be more
or less systematic, according to circumstances, without injury, pro-
vided it be natural, and dispose of the several objects of attention
by putting them in their true place and relations.*

During this early period it is advisable to accustom the children
to make free use of the blackboard, and of the pencil and slate. It
will furnish amusement and occupations = while the teacher is
attending to other classes. The muscies of the arm and hand will
thus be trained. The first lesson in drawing can be conve-
niently given and practised now. Singing can also be introduced,
provided it be wholly by rote, and be limited to one or two simple
and appropriate school songs, in which style of delivery and ex-
pression shall be chiefly regarded. There are various other badily
exergises, partly for recreation and change, and partly for improve-
ment in manners, and for preserving order, which are with great
propriety introduced into many of the Public Schools,

We have thus far supposed the child to be employed in oral ex-
ercises upon objects. The next great work to be accomplished,
much greater and much more-unattractive than what has gone before,
i to learn how the same language which he has learned to speak,
and which has hitherto been addressed to the ear only, can bo re-
presented to the eye, and used - in the printed form. Here arises
one of the greatest of all the difficulties which the teacher hasto
overcome. That barely tolerable degree of success which attended
the old methods of teaching was not so much produced by the
instruction given as by the great aptness of children to learn in spite
of the defects of method. Though the power to rerd words cor-
rectly, at sight, must always be the result of great labour on the
part of the young, and though certain steps of the process are
almost purely mechanical, yet it is generally conceded that much of
the effort commonly made does not tend at all to the end in view,
and that much of the time spent in learning the a'phabet, and in
applying it to its uses, is but little better than thrown away. Few

* Many methods have been given by different writers on the subject. From one of the
ateqt & on:education, I will a few of the exercises which be lays down in
hiy course of object lessons.

1. The ackool-room. The names of the things to be scen in it, and the parts of which
each s composed, but without the technicalitles of the artisan. The comparison of
their form, size, color, and material. Which of them are found butin one, and which
are common to more than one. Which are single articles of the kind, and which rxist
it larger number. = Counting of coruvers, seats, and desks to the number of four
:r‘ &e;n Butavoid nice geomerrical ideas and terns which do not oceur in the child’s

9. atus, whatever is used iu the achool, whether by the teacher or by the pupils;
which of these belong to the school, which to the teacher, and which to the pupils. Con-
nedt’ with this the idea of owmership, of mine And thine, and the pronouns and cases
used 10 express the idea of the possession.

3. The teacker and the ils, and their respective tasks. Exercise on the use of
the verb. ' The number of children on one row of seats. The idea of miore and lesz.
and that of persons coming together for a commou object.

4. The Auman body. Those parts which address thenselves to the eye, omitting
internal org: tion for the pi The actions of men ;—* every ;eyrg'onnl‘latg.n&glﬁ
:tgety per;oh m.ﬁ&c." " !iomgti men haizee—c’;gé &c.” Old, young ; large, small ;

ng, weak. ve senses, motion, voice. nature and
mind do not belong here. ' powers of ihe buman
'hg. A;mggé compared i";ilh r‘uen. MS:.;lecg;rom the hmammaliba. (which can easily be
wn) a dog, cat, squ 3 also, a bird. mpare them part t, and the tion.
#1 shouid not Hke tobe a br’uneanimal. because, &¢.” part by par ir action

6. Food. Common, uncormrmon articles. Wheuce does it come ; what its use ; and
how prepared? Wrong use of food, improper quantitics ; at im imes; ’
not belong fo'us, but to others, as fruit gn m and in 'gar’dens proper times; what does

7. Clothing, of children, of adults, of fore! + compared with that of animal

hence does it come ; and haw isitmade 1 Washi . can,
g‘cdycaend chcl‘:p dress. : ing gannents. - Order and neatness.

8. Dwelling-heuse. Parlor, sleeping-chamber, kitchen, cellar, store-room.
each. The furniture of each. The kind of work done in each. Ligbr:.’s’ ﬁg? ,‘,‘:{;'v?.'
slons, and arrangements for the coming season. Who built the house 1 Who will
hereafier occupy it? The dwelling-place of animals,

9 qua'l". Father, mother, brother, sister, domestics
for theothers1 Division of labour. Mutual care. + Sickness.

What ‘does each perform
What does eachpgwe to

10. Domestic animals. Dog, cat, cow,ox, horse, sheep, awine, hen,

ve, sparrow, swallow, rat, mouse, mosgutito, Delcriptionpand compui:mgg?zém'
mf,wsrb:rmme .%i:fum" voice, mnv. ngiona. food, use, or noxious'character of
each. naly or es . i i .
Sorire an animal tbrgpon.’y ¥ 10, necdotes respecting animals. “ Never

'(For the remaining topics, T will merely give the subject, omitting the details given b
the author, which can enll“: m‘»plied a the analogy of the grecedlng.) gllr. 'I'hz
virous of the house. 12. village, or city. 13. The professions and occupations of
glat. 4. Sunday. 13. Thefarm. 16. The forest, (trees and animals.) 17. Adjoin-
#nm&n!; ar villages, (direction, cvmdmﬂoon. size,) roads, bridges. 18." Hills, valleys
and s. 19. Animals, tame and wild. 20."Plants. 21. Stones and ‘common
minerals, (gey must be exbibited.) 23. The heavens, sun, moon, stars. 23. Varieties
of weather in various seasons of the year, (the use of the impersonal verb, ** it rains
snows, thaws.”’y 4. Time, its measurement, and what is appropriate at each season and
od, (its effecty on man, aund other things.) 23. Holldays. 6. Public buildinms and
dustrial establishments. * 27. Magistrates, rulers and pifblic officers and their gfmm.
?. "Fhe military. 9. Manufactures (articles materials, machines, operntions.) 30.
‘oins, (kinds, value, national, by whom coined.) 31. Weights and measures. 32.
Commerce and trade. 33. Health and sickness, (causes and remedies.) 34. Death
(causes, effects npon others, burial, and the departed spirit.) g

teachers have so carefully analyzed this compiex procees as to have
a method of their own, founded on well established and clear prin-
ciples ; and hence the very common praetice of merely doing what
others do, or have done before them. The whole process needs to
be resolved into its parts, and those parts to be kept as distinct
from each other as possible, and arranged in the most natural order,
80 that the pupil, by mastering one difficulty at a time, may securely
proceed, step by step, till he finds his way through. It is of the
utmost consequence, also, to preserve, the natural freshness and
spirit of language, and prevent its passing from the charaoter
of a living to that of a dead~ language, when, instead of being .the
medium of personal intercourse by the voice, it takes on the more
dignified air of a printed book. This enormous evil in the schools
reaches far and wide, and spreads itselfinto a thousand ramifications.
The interest which was taken in the exercises of the school, when
they related to objeots, and were conducted by the living voice,
abates, and it is nearly lost, when nothing but dull exercises or dry
syllables and hard words are given, as if to puzzle the ingenuity of
the learner. The mental faculties, except the memory and the
power of divination, in respect to the sounds of letters, lie almost
dormant. If the mind should chance to busy itself much with
thought, it will be as likely to form false and ludicrous conceptions
as right ones, in eonnection with the long coluinns of new strange
words. Reading will be the mere putting together of the sounds of
syllables, words and sentences, which will call up that ghost known
as the gonius of school reading.

Men may differ in opinion as to the number and order of the
successive steps to be taken in teaching the use and the powers of
letters. - There is probably ne one method equally adapted to all.
But the principle of laying,the process carefully out into its several
parts, and of attending to them only one by one, can hardly be called
in question. The old, and in many places obsolete, method, first,
of teaching the alphabet by showing the letters, causing their
names to be repeated without any regard to the sounds as they
represent, and then of teaching spelling by calling the names of
certain letters in combination, and of pronouncing the syjlable or
word without any reference to the separate elementary sounds
which, when united, constitute the word, will now find but few
intelligent defenders. It is conceded, on all hands, tbat the name
of a letter does not, except by accident, give any clue to its power,
and that the connection between the first and second parts of the
act of spelling 8 word, naming the letters and pronouncing the
word, is purely arbitrary. Itis, indeed, necessary to know the
names of the letters, and it will often be convenient to resort to
the arbitrary practice, but not till the natural and philosophical one,
the phonetic, has become familiar. There is, furthermore, no pro-
pricty in making a child learn the names of all the letters of
the alphabet in their order at first. It is, in itself considered, unne-
cessary ; and, in its immediate effects, it dampa the spirit and
stifles the interest of the young learner. The most natural process
would seem to be something like the following : to begin with what
is already well known, & simple word, consisting of but two letters
when it can be so, and resolve it into its clementary sounds; then
to unite the sounds again so as to produce the word. When the
appropriate words of this class have been exhausted, others of three
letters, and finally words of morgsyllables than one, may be analyz-
ed in the same way, giving preference to dissyllabic words over
monosyllabic ones, which have silent letters in them. Such exer-
cises may be commenced before looking at a book, or knowing any-
thing of the forms or names of letters, and continued till the various
easy words, composed of single consonants and vowels, with either
long or short sounds, shall be readily resolved into their elementary
parts and then reproduced by the union of those parts. This should
bo the first step, because the previvus use of words, or sounds in
combination, gives all the means necessary for the analysis of these
sounds. The pupil is still within the sphere of his own knowledge
and experience.  Again, as the name of a letter is but a mere
symbol of its form, and as the letter iteelf in its visible form is but &
symbol of the sound or sounds it represents, it is clear that we
ought to begin with the sound as the source, and proceed from
things to their signs, and the names of these signs.

The next step would naturally be to direct attention to the
outward forms or visible characters used to represent those sounds.
This work is also one of great complexity, and will need to be gimpli-
fied. Whether it will be expedient to begin with the vowels alone,



