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too thankful for the advantage tuit they received frorn
them ; but stiUl exarinations were to be considered only
as whetstones, which, more than anyt.hing else perhapS,
sharpened the intellect. The tendency of the age, h e
feared m-as to put excessive faith ini examinations, hoth on
the part of those who wishied to test educational resuits,
and on the part of those w'ho wished to ho tested. Many
vears ago Aristotie made this point very clear whon, at
the beginning of his Ethics, hie spoke of the great varioty
of ends, some things being ends in themselves, whilst
other enîds were simply the means to higher ends. Now,
hoe would strennously impross on his young hiearers that
examinations belonged to exactly the latter class of ends,
being simply instrumental to soniething highor and
better ; and for boys and girls to xvork under the pressure
of an approacFing oxamination, woul(l be fatal to any
truc intellectual life, for if, indeed, examinations ever
took that place in people's minds, they would become
paralyzing instead of stimulating. Therefore, though
pupils should go through their work witli a thorough
cordial goodwill, in view of the examination immediately
before them-for that which lay straight before one in
the work of life xvas always the rnost inîportant-stifl ià
should be rememhered that the examination xvas flot the
final end to be looked to. The end of the exarination
was to inake clear to the pîipil what point hie had attain-
ed; its lise xvas then at an enîd, and it was oniv from that
point that truc culture begyan. The oniy training, or
culture really worthi having w-as sornthiug spontaneous
-- something which 'vas not tcsted by any ex amination,
but wvas the resuit of that love of Iearning, that desire-
for self-cuilture, thiat ardetit zoal for self- irprovmieu t,
which lay at the root of al real success in examinations,
but which couid never be created by themn. He trusted,
therefore, tiîat those wvho hiad passod their examination
successfully would bear in mmnid what hie had said, and
look forward in the far future to making a lîearty, oner.
getic use of xvhatever talents Ilîcir Maker had given
them, for the good of the public and the giory of God.-
The E,-ducational TiTHes.

Science of Teaching.

When Democritus xvas asked what wit is, lie replied.
Tis that which we ail soc and know." And, however

unsatisfactory a definition this may socm to be, when wc
have pondered the subjoct, we shiaîl arrive at precisely
his conclusion-that one xiii apprehiend te nature of
wit botter 'by an acquain tance with il, than from any
description possible. So were wo to inquire what is thai
which is the vital essence of succcssful teaching, we
should finally ho auswered, thiat it can better ho seen and
known than ho told. You can knowt a good school, as
you can good xit, xithout the aid of a showman ; il
makes ilself known. The successful teacher kuows better
than any one cisc xvhen slie truly succeeds, although slue
may be too modest to say so, and too aspiring 10 be satis-
lied; and she knows it far botter than she could explaii:
wheuce her success originales. Lot me state parentheti-
cally that I bore use a pronoun of the fémininie gender
because teaching seems to me a iia tural, office of wornan;
man seems to have becu called to occupy that portion of
her sphere, which sie, lacking the endmrance or the
ii-lcentive, bas failed to, bold.

But cannol success in toachiflg ho partially, if not
Wbolly, described by means of some distinctiveý marks?
and caîntuolits orîgin ho sufficiently well poiuted out,
for te belp of those who would enter the profession?
's flot scbool-tPacbing a science, as well as an art ?1

doubt if il lias been regarded as largely a science by
manv outside of the circle of those who may be called
professionals. Tfhe great majority, both of teachers and
of school oflicrs-we might add citizens-think thal one
who is îlot a teacher born can acquÈre the facully of
toaching, onlv by ils exercise, Just as one learns to skate,
to swirn, or to (lance. And, as instruction aids one in
acquiring tiiese accomplishments (and who would risk
his reputation as a dancer before hoe had practised, under
a master, the stops and graceful evolutions which ho
aspires to execute in the ball-room ?), s0 is instruction in
pedaqogy valuable, and, 1 believe, generally essential, to
the highest success iii teaching. Why isit that any are so
prosumptuous as to attempt the practice of the art before
they have studied the science ? [t is flot difficult, I think,
to find the reason. The appiicant for the teacher's place
lias attended schooi, and this afl'ords occasion, lhough
not thie roason, f'or lier over-confidence. For, having seeni
hier teacher g-o througli the duties of the school-room day
after day, xith thiat grace and naturalness which praclise
gîves, it seerns ho lier an easy matter to teach. The sanie
person, looking tiponi a conîpany of daucers whiriing
tlîrough-I the elegant mazes of the ball-room,' might think
dancing very easy; but she -would hardy venture,
unpractised, upon tic floor-for, she says there are
so many looking on, and one miglît fail. IL were,
indeed, fortunate, if this self-distrust, which is mani-
festcd with regard to au accompiishmient that is
flot over-difficult0 of acquisition, were foît in presence
of an undertaking so infinite in ils domands as is
sclîIool.teatching,. Moreover, if one had 10 enter upoit
heaching under the eves oftmn-,-v l)oIOders-crî tics ami

àjudges, as -,well as spectators-whio had couic to kuow the
difference between grace and awkwarduess, betweeii

iability aud incompetency, she would go to hier work very
1modestiy, or, most likely, go prepared. But even Ilrecog
.nition," as Ruskin remarks,"I is no prof of real and intrin-
I rinsie resemblaîîce. We recognize our books by their
bindings, îiîough the truc and essential characleristies lie
inside." Teachers are 100 often judged by unimportant
characterislics. This one is approved, Il because sho koeps
hier hours," or Ilbecause the scholars don'l laugli and
shout at recess lime." If, Ilien, teachiers enter upon their
work without due qualification, the fault is as mucli the
public's, who wouid laugh at an awkward dancer, and
who cannot jndge wh,-ietiier a school-teacher is really

rweli-fitted for lier duties or not.
A kuowiedge of the branches tauglît aI. sclîool is nol a

niastery of lte science of leachiug. If it were so, thon
fevory one wvho kuows how 10 read, write, or cipher, is
rcompetent to inistruct othiers ini those branches. Pco l1

t will generally admîit thal lucre is a vast différence ho
-twoen knowing anîd telling ; but they are flot fully
1inîpressed with tho faci that the faculty of telling miay be
sacqiiired. If it docs not corne îîaturaliy 10 one, they say:

t"IL is of 1n0 nse,-she nover will ho a teachier." Nover-
rtheless, as the district lias hired lier, ai-d she lias passed
LIhe requisite examination, lot lier go on. No glariug.
-fault appears. The order is good-iiî fact, the Fehool-

i rooim is as still as the grave anîd as lifeless. MVe scholars
. do nI leai'n muchi. Thev are indifferent and slow-that
r is, of course, they are dul. The Icaciier knows enough.
;Such is the popular verdict. Alas ! as a teacher, she is igno-

,f rant. Onie miglît know eolors weli, and yet flot be able 10
e paint a fine landscape. Tiiero is ail this difference bo-

tîveeîî knowing and îcacbing ; anid, until Il normal"
t mneîhods of recitation are adopted in ail our sobools, one
?slîould not pass imîîediateiy frointhlie pupil's place 10 lihe

LI teacher's station. To jIustly ýappreciate this laststatemenit,
? lot an-, teaclier Lake thle brightesl menuber of lier class ini
I >rithmýetic,* one whQc coul readily performi any probleni
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