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any kiuid is wvorth inuch wvho lias flot inade inistakoes-and
profite(l by theni. Lt is the iost wvholeson'o kind of discipline.
Onie nover forg"ets the lesson of a w~isLake. Lt is like a niioniui
burr, that sticks so tighitly it wouild pain you to get it out.
Tlie first yenr or two of any teacher's experience is sure to
bc chec.kerod by mniistakes. But instead of beig therefore ,a
depressing period of life, as it too ofton seeuns to bo, it oug(ht to
1)0 a tinie 0 of pta hnkgvig for thirougmout it al
%wisdloim is con foringil( lier iliost precious grifts lipoli the novitiate.
For oe'ery perceiv'ed andminciznowlo(lgted mistakze yoit receive, as
a Voucher, once of the golden coins of experience-and more
than that, fortune supplies yoii witli a safety-vault; in. whichi to,
keep your w'ealth 1 For if you had leariied these very lessons
theoretically, yon would lic apt to forgret somne of thocin, but
hiavingr learned thoin throughl the liard dliscipline of nistake,
you wilI îîever forget one of thein so long as you live. <" Blesseci
be drudgcry 1 " cries Wiîn. C. Gannett. «" Blessed ho mlistakes 1
wc respon(l for the sonndest and swveetest fruit of experience
is mnade up of aniende(l inistalzes.

But porliaps tie inost; eillèctive of ah bthe agencies- of self-
developinenct iii prnc tien i sch ool-rooni w'orl is experini ciit.
I fancy I sec soine conservativo eduicator start at this state-
nient, as if it were rank hieresy to dlaini the righit of experinient
for the atverage toachier. But heresy is at the fronît iiowvdays,
as one of the wvor1d-mioving( forces. Lt is righlt iii bondli with
the spirit of the agec. WThy, thon, sliould we not inîiport a hittie,
of tuis modern, vivifyiing for-ce into education ? I repeat nîy
assnunpbion, thiat the teacher is ontitled to buie righlt of experi-
nment in sclîool-rooin workz. We liave lia(l too inuchi cut-and-
dried instruction ini eleinentary education. We have hiad too,
much subordination of the individual bo prescriptive iiiethod.
Lt is higli tinmo that the elenient of personality wvcrc takeni into
the accolunt.

I assuile, tîmerefore, tlhat; blic modernî teachier lias, or ivilI
presently~ hiave, the righîit to import lus or lier porsonality into
school-room work anîd conduct classes ini accordance withi
personal talenits and aptitudes. Thuis includes the necessity, to
a certain extent, of eNl)erinlent. This tentative process, lîow-
ever, need imot exc&«ed in aîiy wvay prescribed educabional
prixiciples and customîs, so far ns these are universally adiiiitted
to be boneficini. It inay siniply be applied to the best inetliodis of
iimpartiing instruction entirely within the ]iinîits of thieso pre-
scriptions, but xýith Uhe elenîeîît of the teachier's 1)ersoi)al.
aptitudes and fitniesses takeni into Uic accounit. Lt is ini this


