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was sent to Europe, by the State of Ohio, to observe the European
systems of instruction :

“ Before the child is cven permitted to learn his letters, he is

under conversational instruction, frequently for six months or a
year, and then a single week is suflicient to introduce him into in-
tellizeut and aceuraté plain reading.
. The teacher brings the children around tim, and engages them
in familiar conversation with lumself. He generally addresses them
altogether, and they all reply simnltancously ; but whenever ne-
cessary, he addresses an individual. and requires the individual to
answer alone. He first directs their attention to the difterent objects
in the schoolrcom, their position, form, color, size, materials of
which they are made, etc., and requires precise and accurate de-
scriptions.  He then requires them to notice the various objects that
meet their eye in the way to their respective howes ; and a deserip-
tion of these objects, and the circumstances under which they saw
them, will form the subject of the next morming’s lesson. ~“Then
the house in which they live, the shop in which their father works,
the garden in which they walk, ete., will be the subject of the
successive lessous; and in this way, for six mnonths or a year, the
children are taught to study things, to use their own powers of
observation, and speak with readiness and accuracy, belore books
are put into their hands at all. A few specimens will make the
nature and utility of this mode of teuachiug perfectly obvious.

In a school in’Betlin, a boy has assigued him for a lesson, a de-
scription of the remarkable objects in” eertain directions from the
school-house, which is situated in Little Cathedral street. He pro-
ceeds as follows : ¢ When I come out of the school-house inio Little
Cathedral street and turn to the right, I soon pass on my left hand
the Maria place, the Gymuasium, and the An}i’clam gate.—When I
come out of Little Cathedral street, [ see on my left hand the White
Parade Place, and within that, at a litile distance, the beautiful
statue of Frederick the Great, King of Prussia. It is made of white
marble, and stands on a pedestal of variegated marble, and is
fenced in with an iron railing. From here, [ have on my right a
small space, which is a continuation of the Parade Place; aud at
the end of this, near the wall, I see St. Peter’s Chutch, or the
Wall street Church, as it is sometimes catled. This church has a
%reen yard before it, planted with trees, which is called the Wall

hurch-yard. St. Peter’s Church is the oldest church in the city ;
it has a little round tower, which looks green, because it 1s mostly
covered with copper, which is made green by exposure to the
weather. When I go out of the school-house to the lower part of
Little Cathedral street, by the Coal Market, through Shoe street and
Carriage street, I come to the Castle, ete.

Professor Bache says: ¢excercises of speech and thought, the first
subject on the above list, constitute the breathing in as it were of the
child, and being at the very threshold of instruction, tty the teach-
er’s skill more than many a learned branch. He must teach the
pupil to think, taking care that his thoughts are expressed in ap-
gropriate words. Pestalozzi, why first practiced upon this idea,

rew the child’s attention to the human frame, as the subject of
contemplation ; others have preferred to bring him in contact with
nature in general, by making simple natural phenomena the basis
of the inductive lessons ; others not surrounded by nature, make
man and his dwelling their theme; others intreduce simple lessone
on objects of nature and art, which can readily be presented to the
child for his examination, aud on which, as a basis he rears the
superstructure of natural history, physics and techunology in his
advanced course. All these are good in their way, but euch as I
saw tried seemed to depend for their efficacy upon the circum-
stances of the school, and to be better or worse as the child found
means to apply his newly acquired powers of perception to observe
for himself. = Of all the plans, when the school is rightly situated
for it, a reference to nature produces the best training of the heart
as well as the mind of the child.”

Mr. Sears, successor to Mr. Mann a Secretary of the Board of
Education of the State of Massachusetts, now President of Brown
University, so long ago as 1851, insisted that more precision should
be given to the knowledge of children in regard 1o forms, colors,

roportions, measures, distances,” ete. After the carliest lessons
in objects, he says ¢ that language (oral, of course), in connection
with things, wilfbcgin to receive particular atlention. Not only
the name of things, and of their properties, relations and uses, but
the proper conversational forms of expression, the easy and natural
use of language as an instrument of thought, in describing what has
been abserved or conceived of, become more and more an object of
attention.”

The main obstacles to the introduction of these object lessons will
be found in the fancied want of time, and in the real want of com-
petency in teachera, It is a common fault {or teachers to condemn

themselves to a set routine of recitations so numerous and long as
absolutely to preclude all chauce for teaching. Strange as it may
sound, 1t is nevertheless true that multitudes of lcac%ers have so
many lessons to hear that they get no time to teach, and thus fail
to do the very thing they arc employed to do. Any proposition to
introduce a new exercise they will at once dissemt ‘I:om, since it
would break in upon the lessons which they feel themselves com-
pelled to hear.

But should they be convinced of the folly of allowing recitations
to banish enticely the higher business of teaching, many, it is
feared, would be found lacking both n the knowledge and expe-
rience necessary to conduet these exercises successfully. The art
of Pedagogy as taught m the celebrated normal or traunng schools
of Geymany, consists maunly m the abihty to bring the principles of
seience duwn to the explanation of common things and lead the mind
from common things up to the comprehension” of abstract science.
Let any one, for anstauce, attempt to tell a class of little children
all he iznows about the human eye or ear or hand—about a leaf or
an ear of corn, and see how quick he will expend his stock of infor-
mation, and how soon his hittle audiors will stlence him with thewr
eager questions for information he cannot give. Says, Hon. A. J.
Rickoff, Supt. of Public Schools m Cincunat, from whose Report
we cull the preceedg extracts:

To give instruction i common thingsin suck a way as to interest
and improve those who most need it—those cluldren who have the
least home culture—requires no httle study and skilt upon the part
of the teacher. Perhaps no branch now pursued in the schools will
require so much. Imlustr{ of 1esearch, taste and judgment in the
selection of materials, and tact in imparting the instruction, can
here have the fallest exercise. No one, however experienced or
learned he may be is qualified to take up for the first time any
subject, though the most common place, and give a lesson upon 1t
10 & class of children, without special study. It should only descend
to such particulars as, by their~implicity, may be easily apprehended
by the child’s miud, and yet the essential elements should all be
embraced. The process must be a regular one; that is, it must not
pass at random {rom one part to another, but follow the order pointed
out by the natural connection of things. It must be clearand pre-
cise, yet nut Fro]i.\ 3 it must be simple, playful and conversational,
but it must have its definite ]l)hllosophic end in view ; it must
ain not only to inform the mind wnd develop 1ts facuities, but to
train children in the correet and ready use of Janguage.

We translate fromn the Lower C:m:ufa Journal of Public Instruction
(French) the following specimen of an object lesson.

‘The design of these lessous i< tu cultivate the powers of observa-
tion and expression, The thing chose:: as the subject of the lesson
should Le held belore the class.  Care must be taken to begin with
questions that every pupil can easily answer. The attention of alt
is thus engaged and the little pupils, delighted that they are ableto
answer some uf the questions, will strive hard to answer all. It 1s
best also that each answer shall be a perfect sentence. For
example if the question be What are houses made of? The aunswer
should be, ¢ Houses are made of wood, or brick, or stone,” not
merely ¢ of wood, or brick, or stone.”” This rule is violated 1n the
following lesson

A Fearner.

What is this that I have here ?—A feather.

Whence did it come ?—From a bird.

Can you tell how a bird would feel without its feathers 7—It would
be very cold.

What do we put on us to keep ourselves warm ?—Coats, blouses
and vests.

What do you call all these ?—They are clothes, and feathers are
the birds® clothes.—I guve you a lesson the other day upon the
clothing of another animal ; What was it 2—~Wool.—From .vhat an-
imal did it come? A sheep.—Wool is the clothing of the sheep cnd
feathers a:e the clothing of the birds. Now look at this feather.
(The teacher tosses it mnto the air.)

What do yon see ?—1It flies.

If 1 toss this penny mnto the air will 1t fly the same way ?—No
it will tumble to the ground.

Why does the feather fly and the penny fall down ?~-Because the
feather is hight and the penny is heavy.

I wish one of the largest of you to tell me why a light clothing
hlke feathers answers best for birds 2—Not to hinder their flying in
the air.

Yes; if they had heav{ clothing they would scon fall down.
You see then that the good God, our heaveunly Father, takes care
algo of the little birds. He has said in the Bible that a little bird
shall not fall to the' ground without his notice. If he sees ail the
little birds ; if he takes care of each of them ; tell me, if you think



